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Abstract: The purpose of this study was to investigate the 
effect of using authentic reading materials on the reading 
comprehension of Jordanian ninth-grade EFL students and on 
their attitudes toward reading. The subjects of the study were 
thirty-three students at Um Tufail Secondary School for Girls 
(Amman) who comprised the control group, and twenty 
students at Jordan University Model School who comprised 
the experimental group. Three instruments were used: Eight 
authentic reading passages, a reading attitude questionnaire, 
and a reading comprehension test. Data were analyzed using 
means, standard deviations, and analysis of covariance 
(ANCOVA). The results showed that using authentic reading 
materials significantly improved the reading comprehension 
and reading attitudes of students in the experimental group. 
Therefore, the researchers recommended that more authentic 
reading materials be included in ninth-grade textbooks, and 
teachers introduce students to different sources of authentic 
reading materials, such as magazines, brochures, and the 
Internet. (Keywords: Authentic reading materials, Reading 
comprehension, Attitudes towards reading, EFL, Jordan). 
 
 
 
Introduction  

Reading is an important language skill because it 
introduces non-native speakers to other cultures and 
helps them to acquire new experiences, especially with 
the growing interest in using the Internet to 
communicate globally. Wallace (1991) identifies three 
major purposes for reading; reading for survival, 
reading for learning, and reading for pleasure. Both 
reading for survival and reading for learning are goal 
oriented, while reading for pleasure is done for its own 
sake. Therefore, the real challenge for the reading 
teachers is how to get students to read for varied 
purposes other than passing exams.  

 Many researchers believe that a reading text 
should be authentic, naturally occurring in the target 
culture, and not specifically written for language 
teaching  because  the  process of  simplification  may 
result in a reading passage that is more difficult to 
understand than the original. Adequate exposure to 
authentic  material  can  also  promote  positive  reading 
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أثر استخدام المواد القرائية الأصيلة باللغة الإنجليزية في الاستيعاب 

ي في الأردن نحو  اتجاهات طلبة الصف التاسع الأساسالقرائي وفي
 القراءة

 ، جرش، الأردن، جامعة جرش الخاصةالآدابكلية مها الجعبري، 
 .، عمان، الأردنالأردنيةجامعة الكلية العلوم التربوية، ،  حمزة العمري

 
إلى استقصاء أثر استخدام المواد القرائية الأصيلة  هدفت هذه الدراسة :ملخص

اتجاهات طلبة الصف التاسع الأساسي وفي الاستيعاب القرائي  فيباللغة الإنجليزية 
 مدرسة أم طفيل فيطالبة ) 33 ( منعينة الدراسةتكونت .   الأردن نحو القراءةفي

سة في المدرطالبة اً وطالب) 20(مثلن المجموعة الضابطة، و) عمّان(الثانوية للبنات 
تم استخدام ثلاث . وعة التجريبيةوا المجملردنية مثالنموذجية التابعة للجامعة الأ

استبانة لقياس  و، ثماني قطع قرائية أصيلة: هيدوات لجمع بيانات الدراسةأ
لتحليل البيانات و.  و اختبار لقياس الاستيعاب القرائي،اتجاهات الطلبة نحو القراءة

 المصاحبالتباين تحليل  وتم استخدام المتوسطات الحسابية والانحرافات المعيارية
)(ANCOVA.  يلة قد بأن استخدام المواد القرائية الأصأظهرت نتائج الدراسة

حسّن بدرجة كبيرة الاستيعاب القرائي لدى طلبة المجموعة التجريبية كما حسّن 
ن أ بان الباحثىوصأفي ضوء هذه النتائج و .اتجاهاتهم نحو القراءة بالغة الإنجليزية

بر من المواد القرائية الأصيلة تتضمن كتب اللغة الإنجليزية للصف التاسع عددا أك
الأصيلة مثل المجلات هم بمصادر متعددة للمواد القرائية أن يعّرف المعلمون طلبتو

المواد القرائية الاصيلة، : لكلمات المفتاحيةا (.استخدام الانترنتوالنشرات و
الاستيعاب القرائي، الاتجاهات نحو القراءة، اللغة الانجليزية بوصفها لغة أجنبية، 

 ).الاردن
  
attitudes among their students by providing them with a 
variety of interesting reading in materials magazines, 
newspapers, books, encyclopedias, and other reference 
materials. Using authentic materials such as news, 
sports, wedding announcements, birthday invitations, 
and advertisements of food, clothing, furniture, or travel 
improves students' reading comprehension (Swaffar, 
1985; Bacon, 1987; Bell, 1998; Wallacef, 1992; Nash 
and Yun- Pi, 1992; Guariento and Morley 2001; Kelly, 
et al. 2002; and Carbery and Yoshida, 2003).  

In selecting appropriate authentic reading materials 
for EFL students, Walz (1998) points out that the World 
Wide Web is the best source available for reading 
because it provides learners with a wide range of web 
sites and provides accessibility to all kinds of 
information. She adds that because EFL students hardly 
ever speak the language after leaving the school, they 
will keep their skills and get access to a world beyond 
traditional borders. 
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However, the majority of L2 learning texts at the 
beginning and intermediate levels still depend on 
simplified input, and many material writers and L2 
specialists continue to emphasize the practical value of 
simplified texts, especially for beginning and 
intermediate L2 learners. Teachers and researchers who 
criticize the use of authentic texts in beginning and 
intermediate classrooms often do so because they 
believe that L2 learners find it difficult to process 
congruently all the stages of linguistic input found in an 
authentic text. For this reason, they feel that authentic 
texts may not only be too lexically and syntactically 
complex for L2 learners, but also too conceptually and 
culturally dense for successful understanding 
(McLaughlin, 1987; McLaughlin, Rossman, & McLeod, 
1983; Shook, 1997; and Young, 1999). 

Regarding the empirical studies conducted on the 
effect of using authentic reading materials on students' 
reading comprehension and reading attitudes, most 
results have revealed significant effect of using such 
materials. For example, Allen et al. (1988) examined the 
extent to which upper intermediate French, Spanish, and 
German students could cope with different authentic 
texts chosen from different sources, such as newspapers, 
magazines, personal letters, and business 
correspondence. The results showed that the students 
could clearly cope with lengthy authentic reading texts 
without experiencing any frustration. Gonzalez (1990) 
also exposed forty-three students to a supplementary 
authentic material that had a cultural component. An 
attitude questionnaire and an achievement pretest and 
posttest were used to collect data. The results revealed 
that students not only responded favorably to the use of 
authentic materials, but also practiced the linguistic 
forms much better than studying non-authentic 
materials. Young (1993) compared the effect of using 
authentic reading texts vs. edited reading texts on the 
attitudes and the reading comprehension of 49 Spanish 
students. Data were collected by using think-aloud 
tasks, recall protocols, and interviews. The results 
showed that all students comprehended significantly 
more from the authentic passages than from the edited 
ones. The majority of students also responded more 
favorably to the authentic passage than to the edited 
ones.  

In Germany, Mainenti (1997) instructed secondary 
stage students with a variety of aural, video and printed 
authentic materials for eleven weeks to investigate the 
role of using authentic reading materials in improving 
students' attitudes towards reading. The results revealed 
an overwhelming preference for the use of authentic 
materials over textbook-based materials. They also 
showed that exposure to authentic materials created 
positive attitudes toward unmodified reading passages, 
and lowered students’ affective filters. 

Bell (2001) investigated the effect of using 
extensive reading materials on the reading 
comprehension of two groups of elementary level 
learners (n=26) at the British Council English Language 

Centre in Sana'a, Yemen. A multiple choice reading 
comprehension was used to collect the data. The results 
showed that students' freedom to select material 
according to their interests helped them achieve 
substantial improvements in their understanding of the 
material compared to exposing students to modified 
materials.  

Alshamrani (2003) investigated the attitudes of a 
group of ESL students in Pennsylvania about reading 
authentic texts. The data was collected through using 
multiple qualitative methods including interviewing, 
document analysis, notes, and email follow-ups. The 
results showed that regardless of various reading 
difficulties they encountered, students had positive 
attitudes toward reading authentic texts and were 
willing to read after the course had finished.  

Ghaith and Bouzeineddine (2003) explored the 
relationship between one hundred Lebanese EFL 
students' interest in the reading material and their 
achievement in reading. Two questionnaires and a 
reading comprehension test were used to collect the 
data. The results indicated that students who were 
interested in the materials were more likely to persist in 
reading than their uninterested counterparts, and reading 
attitudes and reading achievement were positively 
related. 

Lin (2004) compared the effects of using authentic 
and non-authentic materials on the attitudes and reading 
comprehension of Taiwanese EFL learners. A reading 
comprehension test and a questionnaire were used to 
collect the data. The results revealed that the 
participants who used authentic materials from 
newspapers, magazines, and brochures had significantly 
higher reading comprehension scores than those who 
did not. It was concluded that that EFL teachers 
carefully select authentic materials for supplementary 
materials encouraging students to read real life texts and 
understand more cultural differences. 

Tella and Akande (2007) examined the reading 
habits of one hundred and fifty (150) primary school 
pupils randomly drawn from ten (10) schools in 
Botswana. A questionnaire, “Children Reading 
Habits/Books Availability Scale” was used to gather 
data. The results revealed that inadequate book 
availability, lack of interesting children’s literature, and 
watching television hindered pupils from developing the 
habit of reading extensively. It was recommended that 
children’s literature be made available in all primary 
schools, teacher's help students find interesting books to 
read, and parents develop an interest in reading for their 
children. 

In Jordan, Ali (1994) investigated the influence of 
language simplification on the comprehensibility of 
English texts by Jordanian 12th grade female students in 
Al-Karak District. The sample consisted of 120 twelve- 
grade literary stream students. An original text 
(vocabulary and syntax were not simplified), and a 
lexically and syntactically simplified text were used. 
The results showed that students who were exposed to 
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the simplified reading texts comprehended significantly 
better than those who were exposed to original non- 
simplified texts. Another study was conducted by Bani 
Abdelrahman (2006) to investigate the effect of using 
authentic materials on eleventh grade EFL students’ 
reading comprehension. The sample of the study 
consisted of 72 students assigned to two groups. The 
results of study revealed that the use of authentic 
materials had a significant positive effect on students' 
reading comprehension. 
Statement of the problem 

Exposing Jordanian EFL students to authentic 
reading texts has been deemed necessary since Jordan 
adopted the communicative approach in the 1980s. 
English is no more regarded as a school subject, but 
rather an experience which students should acquire 
through communicative classroom activities. For 
example, it is stated in the General Guidelines and 
Curricula for the Basic and Secondary Stages (2002 : 7) 
“The experience of learning a foreign language is of 
great educational value, significantly enriching the 
learner’s awareness and appreciation of his own 
language and culture as well as introducing him to other 
cultures and ways of life and thinking. It is also stated in 
the General Guidelines and General and Specific 
Outcomes for the English Language: Basic and 
Secondary Stages (2006) that "Students are expected to 
read and understand both simplified and authentic texts 
of both general nature and technical language, P. 10); 
“Students are expected to read, to understand and 
respond to written English in a variety of authentic 
informational and literary contexts, P. 49) 

However, the reading passages in the ninth-grade 
textbook do not seem to achieve those objectives. For 
example, passages like “Himalayas”, “Books and 
Printing”, “Al-Andalus”, “Making glass”, or “Brain 
Function” are more informational than communicative 
by nature. Students rarely need the ideas or the 
vocabulary in such passages in their real life. In fact, 
many Jordanian EFL teachers complained that their 
students often felt bored reading about such topics, 
because they did not directly relate to students' interests 
and needs. This, according to teachers, negatively 
affected students’ reading comprehension gains. The 
researchers themselves- being teachers and supervisors 
of English for more than ten years- have also noticed 
that most students were mainly interested in answering 
the reading comprehension questions, doing the 
grammar exercises and memorizing the meanings of 
new vocabulary items only in order to pass the test. This 
implies that students took reading more as duty than 
pleasure. Therefore, the researchers proposed that 
exposing EFL students to authentic reading materials 
could have a positive effect on the reading attitudes and 
the reading comprehension of those students.  
Purpose and questions of the study  

The present study aimed at investigating whether 
or not exposing ninth- grade EFL students to authentic 
reading materials would improve their reading 

comprehension and attitudes towards reading English. 
To achieve the purpose of the study, the following 
questions were addressed: 
    1. Are there any statistically significant differences (α 

≤.05) in the reading comprehension mean scores of 
Jordanian ninth grade EFL students that can be 
attributed to the type of the reading material 
(authentic vs. non-authentic)?  

     2. Are there any statistically significant differences 
(α≤.05) in the mean scores of Jordanian ninth grade 
EFL students with regard to their attitudes towards 
reading, which can be attributed to the type of the 
reading material (authentic vs. non- authentic)?  

Significance of the study 
There has been a divide within the field of second 

language (L2) materials development over the use of 
authentic reading texts versus the use of simplified 
reading texts as the means of language input for 
beginning and intermediate L2 learners (Day and 
Bamford, 1998). This may explain why the two local 
studies conducted in Jordan by Ali (1994) and by Bani 
Abdelrahman (2006) revealed inconsistent results.  

The present study can be considered significant 
because: (1) it came as a response to the 
recommendations of the two local studies mentioned 
above; (2) it was the first study in Jordan which 
investigated the effect of using authentic materials on 
the reading comprehension of basic stage students; and 
(3) it was the first study in Jordan which investigated 
the effect of using authentic materials of students’ 
attitudes towards reading.  

Therefore, the researchers hoped that the results of 
the present study would give the EFL curricula 
planners, textbook authors, and teachers in Jordan more 
insights into the relevance of the present reading 
materials to basic stage students, and judge more 
accurately the value of including different authentic 
texts in the EFL curricula.  
Definition of Terms 

The following terms were operationally defined 
after surveying related literature to achieve the purpose 
of this study:  
Authentic reading materials: Omaggio (1986:128) 
writes: The term "authentic materials" means different 
things to different people. For some, only that language 
generated by native speakers and for native speakers is 
"authentic”; for others, it refers to the language that 
occurs originally as a genuine act of communication that 
reflects the features likely to occur in unmodified 
discourse. According to Simensen (1987: 42-43), there 
are three types of  reading materials: (a) authentic 
readers, not written for pedagogic purposes; (b) 
pedagogic readers, specially written for EFL/ESL 
students; and (c) adapted readers, which have been 
adapted from authentic texts. 

In this study, “authentic reading materials” refer to 
the materials which are used for the genuine everyday 
communication and not designed specifically for the 
teaching and learning purposes. Typical sources for 
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selecting such materials include the Internet, magazines, 
TV programs, newspapers, brochures and posters.  
Non-authentic reading materials: Compared to the 
authentic materials described above, the “non- authentic 
reading materials” refer to the reading materials which 
are designed for classroom use and not for everyday 
communication. Therefore, some lexical items and 
grammatical constructions were adapted or simplified to 
suit ninth grade EFL students in Jordan.  
Reading comprehension: According to Nuttall (2000), 
language is simply the vehicle conveying the writer's 
message, whereas in language classrooms the message 
is too often the vehicle conveying the language. 
Ramirez, (1995) considers reading an interaction 
between the reader and the writer and between the 
reader and the text in order to achieve the intended 
purpose. Hock and Mellard (2005) consider reading 
comprehension a collective term under which come a 
number of skills such as identifying the main idea of a 
passage, summarizing the content of a text, generating 
questions about the information in the text and looking 
for clues that answer those questions. (193)  

The researchers used the term "reading 
comprehension" in this study to refer to the ability of 
Jordanian ninth grade-EFL students to answer the 
comprehension questions that were designed to measure 
the different comprehension levels (i.e.: literal, 
inferential and evaluative) in addition to vocabulary 
recognition . 
Reading attitudes: Reading attitude is defined 
differently by different researchers. According to 
Ramirez (1995: 165), "Attitudes refer to the set of 
beliefs that a learner holds about the community and 
people who speak the target language". Alexander and 
Filler (1976: 1) define reading attitudes as "A system of 
feelings related to reading which causes the learner to 
approach or avoid a reading situation". Smith (1990: 
215) writes “A reading attitude refers to a state of mind, 
accompanied by feelings and emotions that make 
reading more or less probable". Reeves (2002) argues 
that there is considerable agreement among researchers 
that reading attitudes has three major components: 
beliefs, feelings and practices.  

For the purposes of the present study, the term 
"reading attitudes” is used to refer to Jordanian ninth- 
grade EFL students' beliefs, feelings and practices as 
measured by a specially prepared questionnaire. 
The population and sample of the study 

The population of the study consisted of all schools 
which have first secondary grade in Amman district 
during the academic year 2005/2006. Two schools were 
selected to conduct this study: Um Tufail Secondary 
School for Girls which had three ninth -grade sections, 
and Jordan University Model School which had two 
sections. One ninth-grade section (33 students) from 
Um Tufail School and one section (20 students) from 
Jordan University Model School were selected 
randomly. Those two sections were randomly assigned 
to the control group and to the experimental group. It is 

worth mentioning that teachers of both sections had BA 
in English Language and Literature from a public 
Jordanian university, more than ten years of experience 
in teaching upper basic stage students, and were willing 
to cooperate with the researchers to achieve the 
purposes of this study. 
Instrumentations 

The three research instruments used to achieve the 
purposes of this study were: 
1-  Authentic reading passages: The researchers 

selected eighteen reading passages from the 
Internet to replace the reading passages in the ninth 
grade textbook. The titles of those  passages were: 
"The World's Shortest Comprehensive Recycling 
Guide," The Art of Eating," International Gift- 
Giving Customs," How to Write a Resume and 
Reference list," " Interview Tips," "Traffic Signs," 
"First Aid (Wounds)," "Survival English for 
Travelers," "Sports," "Exercise with Health,"  
"Personal Advice Columns," "Business Etiquette," 
"Proverbs," "Seven Steps to Feeling Good About," 
"British Social Customs," "Music's Important 
Influence,"  "Traffic Signs (Warning sign),"  and 
"The Importance of the Internet for Teens".  Eight 
of those passages were later selected by the 
referees as the most relevant to the students. 

2-  A reading attitude questionnaire: The researchers 
surveyed related literature in order to develop a 
questionnaire that would measure students' 
attitudes towards reading. Most of the items of the 
questionnaire in its original form were based on the 
works of Wong and Choir (1995), Lee (1995), and 
Bamford and Day (1997). Those items mainly 
elicited students' beliefs, practices and feelings 
towards reading. Some of the items that suited ESL 
or English native speakers were modified by the 
researchers to suit EFL students.  

3-  A reading comprehension test. This was a two –
fold test: the pre- test and the post- test. The 
researchers prepared some comprehension and 
vocabulary questions based on the two reading 
passages which were assigned for the pre-test and 
the post –test. The researchers also prepared model 
answers for all questions. Those questions and 
answers were later modified as suggested by the 
referees. 

Validity of the research instruments 
To validate the selected reading passages, a panel 

of twelve EFL referees (eight EFL university professors, 
two English supervisors, and two experienced teachers) 
was asked to select the most relevant eight authentic 
reading passages out of the eighteen passages suggested 
by the researchers. The referees were provided with a 
set of definitions of authentic reading materials derived 
from related literature to make their task easy. The eight 
passages selected by those referees were: "First Aid 
(Wounds)," "Proverbs," "Seven Steps to Feeling Good," 
British Social Customs," " Traffic Signs (Warning 
sign)," "The Art of Eating," Exercise with Health," and 
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"The Importance of the Internet for Teens. (See 
Appendix A). 

The same twelve referees were asked to validate 
the attitude questionnaire. Those referees considered the 
following items irrelevant, and so they were deleted: 
"Authentic reading materials teach proper English," 
"Authentic reading materials help me to enrich my 
experience to deal with the outside world," Authentic 
reading materials help me to shape my personality, 
"Authentic reading materials provide me with the 
knowledge I need," "Authentic reading materials 
develop my creativity and imagination," and "Authentic 
reading materials provide me with a long term 
memory." The referees also added the following items: 
"Reading English gives me pleasure," "I only read 
English to answer comprehension questions," "Reading 
English materials help me understand the world around 
me," and "I feel encouraged if someone asks me to share 
what I read with him." Other comments were related to 
fixing some editing mistakes and rephrasing some other 
items. The questionnaire was then modified 
accordingly, resulting in a thirty-item questionnaire 
which was finally approved by all the twelve referees 
(See Appendix B). 

Concerning the reading comprehension pretest and 
posttest, the referees selected two unseen reading 
passages from the students' textbook "Flood in 
Bangladesh" for the pre-test and "The story of making 
glass" for the posttest. Accordingly, the researchers 
prepared the two comprehension tests with their model 
answers and asked the referees to validate them. The 
referees required that the types of questions include both 
closed and open-ended questions, and measure surface 
and deep understanding of the text. They also changed 
the marks allotted for each question. The referees 
deleted two wh- questions from the pre test and four 
questions from the post test. All the referees' comments 
were taken into consideration in writing up the final 
version of the test (See Appendix C). 
Reliability of the instruments 

    The reliability of the questionnaire was 
established by using test-retest method where Pearson 
correlation Coefficient was .61. This value was 
considered satisfactory since, according to some 
statisticians, responses to attitude questionnaires are 
generally less stable than achievement tests, or 
performance tests. The test- retest method was also used 
to establish the reliability of the reading comprehension 
test where Pearson Correlation Coefficient was .91. 
Inter- rater reliability regarding the open ended 
questions of the reading comprehension tests, the two 
researchers corrected a sample of ten papers 
independently. There was more than 94% consensus on 
the marks, and so the researchers continued to correct 
the rest of papers and the final marks were averaged for 
each student in each group (the experimental and the 
control group). 
 
 

Procedure 
To achieve the purposes of this study, the 

following procedure was used: 
1-  Eighteen authentic reading passages were 

suggested by the researchers from which the 
referees selected eight for implementation of this 
study. 

 2.  An attitudinal scale and a reading comprehension 
test were developed by the researchers based on 
literature.  

3.  The reading comprehension test, the attitudinal 
scale, and the reading passages were validated by 
twelve EFL referees.  

 4. Ratability of the research instruments was 
established prior to implementation. 

 5.  Implementation of the study lasted for two months 
during the second semester 2005-2006.  

6. Data was then collected and analyzed 
The variables of the study 

This quasi-experimental study had one independent 
variable (i.e. the reading material) which had two levels: 
authentic reading material and non-authentic reading 
material.  The two dependent variables of the study 
were the reading comprehension means scores of 
Jordanian ninth- grade EFL students and their mean 
scores regarding their attitudes towards reading. 
Data Analysis 

The collected data were analyzed using descriptive 
statistics, such as means and standard deviations. In 
addition, (ANCOVA) was used to find out whether the 
differences in the mean scores of students in both 
groups were statistically significant (α ≤ .05). 
 
The results 
The results related to the first question: "Are there 
any statistically significant differences (α≤.05) in the 
reading comprehension mean scores of Jordanian ninth- 
grade EFL students which can be attributed to the type 
of the reading material (authentic vs. non-authentic)?"  

To answer this question, adjusted mean scores and 
standard errors were calculated for both groups. The 
results are presented in Table 1.  
Table 1: Adjusted mean scores and standard errors 
regarding reading comprehension. 

 
Table 1 shows that the reading comprehension 

adjusted mean score of students of the control group 
was 15.158, while the adjusted mean score of students' 
of the experimental group was 24.177. This means that 
the difference was in favor of students of the 
experimental group. To find whether those differences 
were statistically significant (α ≤0.05), ANCOVA was 
used. The results are presented in Table 2. 

Group Adjusted Mean 
scores 

Standard. Error 

Control 15.158 1.037 
Experimental 24.177 1.528 
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Table 2: Analysis of covariance regarding reading 
comprehension. 

          
Table 2 shows that there were statistically 

significant differences (α ≤.05) in students’ reading 
comprehension mean scores. Those differences were in 
favor of students in the experimental group. This means 
that using authentic reading materials significantly 
improved students' reading comprehension. 
The results related to the second question: "Are there 
any statistically significant differences (α≤.05) in 
reading attitude mean scores of Jordanian ninth grade 
EFL students which can be attributed to the type of the 
reading material  (authentic vs.  non-authentic)?" 

To answer this question, the adjusted mean scores 
and standard errors were calculated for both groups. The 
results are presented in Table 3.  
Table 3: Adjusted means scores and standard errors 
regarding attitudes towards reading. 

 
Table 3 shows that the adjusted mean score of 

students of the control group with regard to attitudes 
toward reading English was 93.8, while the mean score 
of students of the experimental group was 102.5. This 
means that students in the experimental group 
developed more positive attitudes toward reading in 
English compared to their counterparts in the control 
group. To find whether those differences were 
statistically significant (α ≤0.05), ANCOVA was used. 
The results are presented in Table 4. 
Table 4: Analysis of covariance regarding attitudes 
towards reading. 

 
Table 4 shows that there were statistically 

significant differences (α ≤ .05) in the students’ attitudes 
towards reading English due to using authentic 
materials. Those differences were in favor of the 
students in the experimental group. This means that 
using authentic reading materials significantly improved 
the reading attitudes of the students in the experimental 
group. 
 

Discussion 
The results of the first question showed that the 

reading comprehension mean scores of the students who 
were exposed to the authentic reading materials were 
significantly higher than the mean scores of the students 
who were exposed to the non-authentic materials. This 
indicates that using the authentic reading materials was 
effective in improving the reading comprehension of 
students of the treatment group. One possible reason for 
this result could be that the process of adapting the 
reading passages in students’ textbooks could have 
resulted in unnatural vocabulary and choppy syntax, 
which might have complicated the text. The process of 
simplification of the reading passages might have 
caused more difficulty for students to understand them 
than understanding the authentic passages, because 
cohesion, coherence, and discourse structure might have 
been impaired. The removal of complex linguistic forms 
in favor of more simplified and frequent forms could 
have denied learners the opportunity to learn the natural 
forms of language. As a result, the authentic texts were 
more comprehensible and therefore had a greater 
communicative value for students in the treatment group 
than simplified texts (Widdowson, 1978; Honeyfield, 
1979; Meisel, 1980; Krashen, 1985; and Long and Ross, 
1993).   

Another reason could be that the students who 
were exposed to the authentic reading materials such as 
"First Aid (Wounds)"; "Seven Steps to Feeling Good"; 
"Traffic Signs (Warning sign)"; and "Exercise with 
Health" found those passages more interesting and 
relevant to their needs than the non-authentic ones such 
as "Natural Disasters"; "Earthquakes"; "Inventors and 
Inventing"; "Himalayas"; "Books and Printing"; "Al-
Andalus"; "Making Glass"; and "Brain Function”. 
Those non-authentic passages seemed to be more 
informative than communicative, because students were 
not likely to deal with them or use the vocabulary in 
them in their daily encounters. Foreign language 
learners need to be introduced to enriched context such 
as authentic texts so that they can use functional 
language and see language in its entirety.  Therefore, the 
content of the reading material must be interesting, 
meets the real life needs of learners, adequately 
representing the culture of the target society and having 
moderate linguistic complexity for students taught 
(Goodman, 1986 and Gebhard, 1987).    

    The students who were exposed to the authentic 
reading materials were excited to browse the Internet for 
other interesting topics which they brought to the 
classroom to share others. Examples of those topics 
were: "Customs and Traditions"; "Bleeding"; "Exercise 
for Health"; and "What Should I Eat?”. Students in the 
treatment group were able to express their points of 
view of what they read through authentic tasks such as 
role-play, simulations, negotiation of meaning and 
personal reflections. This, in turn, seemed to have 
provided those students with more vocabulary, which 
helped them to understand the reading texts much better 

Source Sum of 
squares 

df Mean 
Square 

F Sig. 

Authentic 
vs. non-
authentic 
materials 

450.619 1 450.619 17.938 .000* 

Group Adjusted Mean 
scores  

Standard Error 

Control 93.803 1.629 
Experimental 102.543 2.266 

Source 
 

Sum of 
squares 

df Mean 
square 

F Sig 

Authentic vs. 
non-authentic 

materials 

678.613     1 678.613 8.327 . 006* 
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than students who were exposed to non-authentic tasks 
(Ahellal, 1990 and Nuttall, 2000).    

The result of the first question is consistent with 
the results of many other studies (Johnson, 1981; Allen 
et al., 1988; Bell, 2001; Lin, 2004; and Bani 
Abdelrahman, 2006), which showed that exposing L2 to 
authentic texts helped them achieve substantial 
improvements in their understanding of the material 
compared to exposing them to modified materials.  

The results of the second question also showed that 
exposing students to authentic materials improved their 
attitudes towards reading.  One possible explanation for 
this is that authentic texts enabled the students of the 
treatment group to enjoy and understand those texts 
much better than the non-authentic ones, and so they 
developed more positive attitudes towards reading. 
Teachers could not have helped students improve their 
reading ability if they had not been able to help them 
overcome negative towards reading.  Nothing builds a 
positive attitude towards reading better than the ability 
to read well and understand. Students may fail to find 
value in reading if their reading-related activities seem 
meaningless and are not authentic. Students need to read 
materials that mean something important to them and 
that expose them to new and different environments 
(Bacon and Carmeron, 1987 and Howard, 1987).  

Another explanation is that using authentic 
materials such as "Customs and Traditions"; 
"Proverbs,"," The Art of Eating," "International Gift- 
Giving Customs," and "British Social Customs," might 
have given students in the treatment group the chance to 
see how people in other cultures behave or live, which 
encouraged them to compare those cultural norms with 
their own. In other words, such materials seemed to 
have brought life into the classroom by giving students 
a virtual access to the target culture, and helping them to 
do communicative tasks rather than merely demonstrate 
knowledge of grammar points or lexical items as their 
counterparts did (Kelly, et al. 2002 and Kilickaya, 
2004).  

The results of the second question are supported by 
the results of many other studies (Shapiro and White, 
1991; Barnett and Irwin, 1994; Guthrie et al., 1995; 
Mainenti, 1997; Besco, 1998; Schumacher, 2001; 
Ghaith and Bouzeineddine, 2003; and Alshamrani, 
2003). Those results showed that students receiving 
basal instruction had less positive attitudes toward 
reading than their counterparts receiving whole 
language instruction, because whole language materials 
allowed for self-expression and fostered more 
willingliness to read more often. Children in the 
traditional classroom also liked to read less while 
students who read trade books and didn’t have to 
complete worksheet for reading read better and liked to 
read more often. Exposure to authentic materials created 
more positive attitudes among students toward 
unmodified reading passages and exerted a greater 
influence on their reading comprehension compared 
with exposure to modified texts.  

It can be noticed from the results of the two 
questions of the present study that using authentic 
materials not only improved the reading comprehension 
of students, but also their attitudes towards reading. This 
may indicate that reading attitudes and reading 
achievement were positively related. This is supported 
by the results of many other studies (Gonzalez, 1990;  
Young, 1993; Yano and Long, 1994; Yamashita, 2004; 
and Tella and Akande, 2007), which indicated that the 
relationship between reading ability and attitude grow 
stronger over time and the better students read, the 
better their attitudes toward reading will be. Only the 
results of two studies (Ali, 1994 and Peacock, 1996) 
contradicted the above-mentioned results.  
Implications and recommendations:  

The results of this study showed that exposing EFL 
students to authentic reading materials not only 
improved their reading comprehension, but also their 
attitudes towards reading. If non-native speakers have 
no chance to encounter the target language and culture 
outside school, they should -at least- have the 
opportunity to read authentic texts and do authentic 
tasks in the classroom. Rather than simplifying 
language, it should be embedded in meaningful contexts 
through the use of authentic text (Cummins, 1981). 
Developing positive attitudes towards the target culture 
may reduce any prospective culture shock for the non-
native speakers and minimize the social distance 
between students’ native culture and the non-native 
culture because a lot of cultural stereotype can be 
eliminated by this exposure (Schumann, 1976). 

Therefore, EFL textbook authors and curriculum 
planners in Jordan are advised to include more authentic 
reading materials -or at least balance both the authentic 
and the modified reading texts- in the school textbooks, 
so that students have ample opportunities to read a 
variety of materials that are real and interesting. 
Teachers are also advised to provide their students with 
different sources of authentic materials, such as 
magazines, brochures, and the Internet to make reading 
more relevant and interesting to them. On the other 
hand, students should be encouraged-both at school and 
at home- to spend some of their own time reading books 
or magazines, looking up information on the Internet, or 
browsing for authentic materials in local library. It is 
likely that allotting more time for extensive reading will 
improve both their reading skills and their attitudes 
towards reading English.  
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Appendix A: Sample authentic reading passages 
 (كما وردت من المصدر)
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Appendix B: The reading attitude questionnaire 
 (كما وردت من المصدر)

 



 Al-Jabari and Al-Omari  

 233



Jordan Journal of Educational Sciences 

 234

Appendix C: The reading comprehension test with 
the model answers in bold 

 (كما وردت من المصدر)
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