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Language  Assessment Purposes Most
Frequently Used Among Arabic Language
Teachers in Jordan

Rasha Mazin Bani Yassin, The Recearcher,Jordan.

Mohammed Ali Al-Khawaldeh, Yarmouk University,Jordan.

Abstract: The study aimed at revealing the most frequently
used language assessment purposes used among Arabic
language teachers in Jordan and whether this differs according
to their qualifications and years of experience. To achieve the
aims of the study, a 24- items language assessment purpose
scale was, distributed into three domains: assessment of
learning, assessment for the purpose of learning, and the
assessment as learning itself. The sample of the study
consisted of 205 Arabic teachers in the schools affiliated with
the Bani Kenana district in Irbid governorate, selected by the
accessible method. The results of the study showed that the
assessment of learning was the most frequently used by Arabic
language teachers, Following this came the assessment for the
purpose of learning, and finally the assessment as learning
itself. The results also showed that there were no statistically
significant differences in their rates of language assessment
purposes most frequently used due to their qualifications and
years of experience. In light of these results, the study
recommends holding training courses for Arabic language
teachers in assessment for learning and assessment as learning.

(Keywords: Language Assessment, Language Assessment
Purposes, Arabic Language Teachers)
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An Analytical Study of Visual Illustrations in
Chemistry Textbooks for the Basic Stage in
Jordan in Light of Educational Standards

Waleed Husein Nwafleh, Yarmouk University,Jordan.

Abstract: The purpose of this study was to determine the
percentage of visual illustrations in elementary chemistry
textbooks that meet educational standards and the degree to
which they vary by grade level (ninth and tenth). To achieve
the objectives of the study, an analysis form was designed to
analyze the pictures, graphics, tables, and charts. It consisted
of 20 criteria distributed over five domains: realism; accuracy,
clarity, and color; related to objectives and content; size and
density; and consideration for learners. The results indicated
that the general average of the percentage of verification of
educational standards for the illustrations as a whole in the
chemistry textbook for the ninth grade was 94.1%, with a high
degree, and the standards ranged between 79% and 100%.. In
the tenth grade textbook, the general average of the percentage
of verification of educational standards for the illustrations as
a whole was 92.8 percent with a high degree, and the
standards ranged between 76% and 100%..The percentages of
domains that have been verified in the two textbooks are
ordered as follows: The domains of realism, association with
aims, size and density, accuracy, clarity, and color, and finally
the domain of learner consideration, all with high degrees.The
results also revealed that there was no statistically significant
difference in the percentage of verification of the educational
standards for the visual illustrations as a whole between the
ninth and tenth grade textbooks. At the level of domains, there
were significant differences between the two textbooks in the
field of consideration for learners in favor of the ninth grade
textbook. However, there were significant differences in five
criteria at the level of standards. Three criteria were in favor of
the ninth grade, namely: (the title fits with the illustration, is
linked to the learner's previous experiences, and gives the
learner positive attitudes), and two criteria were in favor of the
tenth grade, namely: (achieving all aims related to the concept,
the illustration's density of concepts and information is
appropriate).

(Keywords: Chemistry Textbooks, Content Analysis,
Educational Standards, Illustrations, Ninth and Tenth Grades)
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(4)

- - 100 159 100 92 1
0.492 0472 98 156 97 89 2
0.086 2952 97 154 100 92 3
0.515  0.423 %98.3 469 %989 273
0.689  0.161 94 149 92 85 4
0.942  0.005 94 149 93 86 5
0.260 1271 91 144 95 87 6
0.276 1.187 93 148 89 82 7
0.007  *7.292 92 147 100 92 8
0.796  0.067 88 140 89 82 9
0.403  0.699 %91.9 877 %931 514
0.626  0.238 98 156 99 91 10
0.013  *6.219 96 152 87 80 11
0.487 0483 96 153 98 90 12

- - 100 159 100 92 13
0.168 1.897 %97.5 620 %959 353
0.016  *5.769 99 158 95 87 14
0391 0737 94 150 97 89 15
0.485 0488 %96.8 308 %956 176
0.009  *6.734 79 125 91 84 16
0.554  0.350 76 121 79 73 17
0592 0287 91 145 89 82 18
0.940  0.006 94 150 95 87 19
0.009  *6.791 85 135 96 88 20
0.012  *6.300 %85.0 676  %90.0 414
0.703  0.145 92.75 14750 94.05 86.50

] (0.05=a)
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Psychometric Properties of the HEXACO
Personality Inventory-Revised in a Jordanian
Context

Saied Yousef Al-Saied, International Relief Agency, Jordan.
Nedal Kamal Al-Shrifeen, Yarmouk University, Jordan.

Abstract: This study aimed to standardize the revised Six
Factors of Personality Scale (HEXACO-PI-R) self-report
version in the Jordanian context. Also, it aimed to find its
psychometric properties. The descriptive methodology was
used to achieve the aims of the study. The scale was translated
from English to Arabic and administered to 703 university
students (265 males and 438 females).They were selected
using the available sample method from six public universities
in the regions (North, Center, and South).The results of the
study showed the presence of 25 factors in the Jordanian
context. Additionally, six primary factors were found based on
the principal components analysis results. The results showed
that the scale has good validity and reliability indicators, as the
values of the reliability coefficients by Cronbach's alpha
ranged between (0.67-0.78) at the level of the six main factors
and (0.52-0.88) at the level of the twenty-five sub-factors.
Also, the scale criteria were extracted from mean and standard
deviations from the responses of the study sample members.

(Keywords: Standardization Scale, Revised Six-Factor Scale
of Personality, Psychometric Characteristics, Principle
Component Analysis)

.(Allam, 2000)
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(1)

%21 146 0.22 98 0.18 48
%14 100 0.14 62 0.14 38
%28 200 0.30 130 0.26 70
%17 116 0.17 73 0.16 43
%11 80 0.10 44 0.14 36
%9 61 0.07 31 0.12 30
%100 703 %100 438 %100 265
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( (HEXACO)
:Agreeableness (A) -4
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200 100
:Conscientiousness (C) -5 (200) (_ )
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) (100)
(
: (24)
:Openness to Experience (O) -6 ()
( - )
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)
(( )
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:1) (
S 4 3 2 ( :Emotionality (E) -2
©) (25
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:Extraversion (X) -3
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(Principle Component Analysis)
(Varimax)
(100)

Correlation ) :
(Coefficient Sample Determinant
(0.00009)

:(Sampling Adequacy)
Kaiser —) - -
(Meyer — Olkin (KMO)

(0.9-08)/  (08-0.7)/  (0.7-0.5)
(0.754) KMO

(X°)
(Bartlett's Test of Sphericity)
(3916) (21706.732)
(a=0.00)
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(100)

.(Varimax)



(HEXACO 100-PI-R)

()

Varimax

3.440 3.440 3.062 8.037 8.037 7.153 8.037 8.037 7.153 1

6.567 3.127 2.783 13.724 5.687 5.062 13.724 5.687 5.062 2

9.693 3.126 2.782 18.005 4,281 3.810 18.005 4,281 3.810 3

12.495 2.802 2.494 21.696 3.691 3.285 21.696 3.691 3.285 4

15.276 2.780 2.474 25.279 3.583 3.189 25.279 3.583 3.189 5

18.034 2.759 2.455 28.404 3.125 2.781 28.404 3.125 2.781 6

20.777 2.743 2.442 31.410 3.006 2.675 31.410 3.006 2.675 7

23.516 2.739 2.438 34.138 2.728 2.428 34.138 2.728 2.428 8

26.174 2.657 2.365 36.694 2.556 2.275 36.694 2.556 2.275 9
28.787 2.613 2.326 39.009 2.315 2.060 39.009 2.315 2.060 10
31.396 2.610 2.322 41.210 2.201 1.959 41.210 2.201 1.959 11
33.946 2.550 2.269 43.349 2.139 1.903 43.349 2.139 1.903 12
36.478 2.532 2.254 45.382 2.033 1.810 45.382 2.033 1.810 13
38.941 2.463 2.192 47.210 1.829 1.627 47.210 1.829 1.627 14
41.357 2.416 2.150 49.002 1.791 1.594 49.002 1.791 1.594 15
43.761 2.404 2.139 50.763 1.761 1.567 50.763 1.761 1.567 16
46.155 2.394 2.131 52.429 1.666 1.483 52.429 1.666 1.483 17
48.470 2.315 2.060 53.996 1.567 1.395 53.996 1.567 1.395 18
50.760 2.290 2.038 55.478 1.482 1.319 55.478 1.482 1.319 19
53.046 2.286 2.034 56.893 1.414 1.259 56.893 1.414 1.259 20
55.322 2.277 2.026 58.257 1.364 1.214 58.257 1.364 1.214 21
57.478 2.156 1.919 59.596 1.340 1.192 59.596 1.340 1.192 22
59.622 2.144 1.908 60.929 1.333 1.186 60.929 1.333 1.186 23
61.561 1.939 1.726 62.186 1.257 1.119 62.186 1.257 1.119 24
63.349 1.788 1.591 63.349 1.163 1.035 63.349 1.163 1.035 25
64.435 1.086 0.966 26
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(1)
)
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13 1
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27 5
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Varimax
8.601 8.601 2.150 13.791  13.791 3.448 13.791  13.791 3.448 1
16.970 8.369 2.092 23.052 9.261 2.315 23.052 9.261 2.315 2
24.578 7.608 1.902 30.090 7.037 1.759 30.090 7.037 1.759 3
32.066 7.488 1.872 35.722 5.633 1.408 35.722 5.633 1.408 4
39.166 7.100 1.775 41.109 5.386 1.347 41.109 5.386 1.347 5
46.187 7.021 1.755 46.187 5.078 1.269 46.187 5.078 1.269 6
(6) ()
.(6) (%46.187) (1)
(6)
.Varimax
6 5 4 3 2 1

0.724 1

0.683 2

0.627 3

0.555 4

0.661 5

0.634 6

0.591 7

0.581 8

0.704 9

0.620 10

0.518 11

0.470 12

0.685 13
0.638 14

0.624 15

0.566 16

0.665 17

0.577 18

0.559 19

0.537 20

0.749 21

0.580 22

0.566 23
0.442 24

0.461 0.417 0.483 25

Extraction Method: Principal Component Analysis.

Rotation Method: Varimax with Kaiser Normalization.
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(7)
8.601 8.601 2.150 1
16.970 8.369 2.092 2
24,578 7.608 1.902 3
32.066 7.488 1.872 4
39.166 7.100 1.775 5
46.187 7.021 1.755 6
(HEXACO-PI-R) ( )
. n
(25)
(6) (
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[ ]
.(8)
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0.502™ 0.823™ 3 0.468- 0.918- 6
0.345™ 0.627" 51 0.324~ 0.797- 30
0.502™ 0.818™ 75 0.397- 0.841~ 54
0.528™ 0.774™ 9 0.434~ 0.879- 78
0.515™ 0.747" 33 0.469- 0.775 12
0.445™ 0.719™ 57 0.420- 0.739- 36
0.511™ 0.723" 81 0.505~ 0.729- 60
0.510~ 0.762- 84
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0.476" 0.770" 15

0494~ 08027 63 0.510-  0.770- 18
0.490" 0.796" 87 0.577- 0.838- 42
0.519” 0.854" 21 0.570~ 0.804- 66
0.510" 0.777" 45 0.587~ 0.780- 90
0.359" 0.722" 69 0.506~ 0.721- 24
0.391" 0.659" 2 0.487~ 0.725- 48
0.402" 0.755" 50 0.424~ 0.671- 72
0.546™ 0.725" 74 0.446- 0.713- 96
0.496" 0.7717 8 0.4227  0.697 5
0.520" 0.792" 23 0.444” 07527 29
0.528" 0.803” 80 0.495"  0.7457 53
0.415~ 0.702" 14 0.485°  0.817" 77
0.524™ 0.731" 38 0.4727 0.7097 11
0.576" 0.701™ 62 0.433" 0.728" 35
0.504™ 0.715" 86 0.437° 0.765" 59
0.503" 0.740" 20 0.478%  0.704" 83
0.445" 0.703™ 44 0.5427  0.7187 17
0.515" 0.674 68 0.507" 0.7427 41
0.466" 0.652" 92 0.4717  0.7167 65
0.567" 0.7737 1 0.444” 07417 89
0.561" 0.858" 25 0.485°  0.8017 23
0.579” 0.776" 49 0.349"  0.666~ 47
0.525™ 0.810" 73 0.4467 07147 71
0.458" 0.683" 7 0.456~  0.7167 95
0.456" 0.724™ 31 0.507"  0.8117 4
0.482" 0.752" 55 0.505" 0.738" 28
0.502" 0.793” 79 0.599”  0.849" 76
0.582" 0.795" 37 0.546°  0.758° 10
0.417" 0.701™ 61 0.557"  0.7477 58
0.482" 0.775" 85 0.573 0.803" 82
0.479" 0.783" 19 0.5447  0.7377 40
0.459™ 0.741" 67 0.500° 0.797" 64
0.480" 0.755" 91 0.534™  0.769" 88

0.538"  0.735" 46
0536~  0.799" 70
0.543"  0.795" 94

(8)

.(9)
(0.3)

(Nunnally & Bernstein, 1994)
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( )
0.78 16 1
0.75 16 2
0.78 12 3
0.67 16 4
0.73 11 5
0.77 14 6
0.71 4 « )
0.80 89
) (0.67) 9)
(0.71) (0.78-0.67)
(0.80) ( ) ( )
(0.78)
(0.77) ( )
(10) (0.75) ( )
( )
( ) (0.73)
(10)
( )
0.64 3 13 0.88 4 1
0.73 4 14 0.74 4 2
0.70 3 15 0.81 4 3
0.69 3 16 0.66 4 4
0.52 3 17 0.75 4 5
0.70 3 18 0.70 4 6
0.67 4 19 0.71 4 7
0.64 4 20 0.70 4 8
0.82 4 21 0.72 3 9
0.72 4 22 0.65 3 10
0.63 3 23 0.65 3 11
0.63 3 24 0.67 3 12
0.71 4 25
(10)
(0.63) (0.88-0.52)
(0.52) (0.88)
(0.82)
(0.81)
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HEXACO-)

(11) " (PI-R
(11)
0.47 3.85 0.48 3.78 0.48 3.82
0.64 3.98 0.64 3.98 0.64 3.98
0.62 4.46 0.77 4.29 0.69 4.40
1.02 3.40 0.96 3.33 1.00 3.37
0.71 3.56 0.74 3.51 0.72 3.54
0.51 3.44 0.47 3.32 0.50 3.39
0.82 3.44 0.84 3.29 0.83 3.38
0.86 3.25 0.76 3.16 0.83 3.22
0.87 3.13 0.76 3.14 0.83 3.13
0.65 3.94 0.68 3.67 0.67 3.84
0.55 3.65 0.50 3.60 0.53 3.63
0.69 4.24 0.66 4.15 0.68 4.21
0.84 3.44 0.78 3.45 0.82 3.44
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0.81 3.51 0.77 3.29 0.80 3.43
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The Mechanisms of Applying Open Book
Management Approach at Shagra University in
the Kingdom of Saudi Arabia

Manal Mohammed Saad Al-Saab, Shagra University,Saudi Arabia.

Abstract: The study aimed to identify the reality of applying
the open-book management approach at Shagra University,
determine whether there are statistically significant differences
for variables (gender-type of work); and define the difficulties
of applying the open-book management approach at Shagra
University to develop proposed mechanisms for applying the
open-book management approach based on the results of the
study. The researcher used the descriptive survey approach
and the questionnaire as the tool for data collection. The study
population included the college's deans and deputies of the
university who are (51). The study mainly revealed the
following results: the reality of applying the open-book
management approach at Shagra University is moderate as
follows (education and training - organizational environment -
support and motivation), and there are no statistically
significant differences in the gender and type of work.. The
most prominent difficulties limiting the application of the
open-book management approach at Shagra University are:
bureaucracy in work performance and the ambiguity of the
criteria for nominating leadership selection. In addition, the
study concluded with the development of the most important
measures that help to apply the open-book management
approach at Shagra University, including creating a favorable
environment for spreading out the open-book management
approach and empowering employees by delegating greater
powers to the middle and lower levels according to the
abilities and skills of workers.

(Keywords:  Application Mechanisms, Open-book
Management, Shagra University)
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The Degree to which Career Education
Teachers are Practicing the 21* Century Skills
as Perceived by the Educational Supervisors
and School Principals in Jordan

Ahmad Essa Al-Tweissi, Mutah University Jordan.

Abstract: This study investigates the degree to which career
education teachers are practicing the 21% Century Skills as
perceived by the educational supervisors and school principals
in Jordan. The study sample consisted of (33) supervisors and
(55) principals. A self-completed questionnaire was employed,
and consisted of (55) items distributed over five domains,
where its reliability and validity were verified. The results of
the study revealed the following: 1. The overall Mean score
for the degree of teachers’ practices reached (3.45) with
standared deviation of (0.812), which indicates a moderate
degree of practices. 2. The Means for the degree of the
teachers’ practices, were ranked, according to the main
domains, respectively, from the highest to the lowest
effectiveness, as follow: collaboration and interaction, life and
career skills, learning and instructionnal innovation, critical
thinking and problem solving, and finally information and
communications technology skills, with Mean scores of (3.69,
3.68, 3.47, 3.40, and 3.06). 3. The study conclud with several
recommendations, among which are, that the professional
development programs for Prevocational education teachers in
Jordan should be enriched with with special focus on the
domain of information and communication technology.

(Keywords: Educational Supervisors, Efffectiveness,
Prevocational Education Teachers, School Principals and 21
Century skills)
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Evaluation of the

Application of the
Requirements for Arabic Language Digital
Curricula Content from the Perspectives of
Linguists, Computer Scientists and Educators
at Umm Al-Qura University

Abdulmajeed Mohammed Bahes Al-Ghamdi, Umm Al-Qura
University, Saudi Arabia.

Abstract: This study aimed to evaluate the existence of the
requirements for Arabic language linguistics digital curricula
content from the perspectives of linguists, computer scientists
and educators. The study also has examined the relationship
and statistical differences between the levels of importance
and application. Eighty-one academic staff at Faculties of
Arabic language, computer science and Education in Umm
Al-Qura University, filled out questionnaires on their
perceived importance and application. The results indicate the
importance of requirements identified in this study.
Furthermore, The results indicate significant statistical
difference between academic staff perceived importance and
the application of the requirements of language digital
curriculum content for Arabic language learning and learning.
Recommendations to use the requirements identified in this
study in planning, implementing and evaluating university
Arabic language curricula. Furthermore, future studies have
been suggested.

(Keywords:  Digital
Requirements)
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Kindergarten Teachers' Use of Language
Communication Skills in E-Learning Platforms

Raniyah Al-Luhaybi and Azza Radwan, Al Baha University, Saudi
Arabia.

Abstract: The purpose of this study was to determine the
extent to which kindergarten teachers use language
communication skills when instructing students via online
learning platforms. The quantitative descriptive method was
utilized, and data were collected using a classroom
observation form that includes four skills: listening, speaking,
and learners' preparedness to read and write. The observation
was carried out during online teaching using a kindergarten
online platform in the first semester of 1443 AH.. The sample
was randomly selected and consisted of 36 female teachers in
public kindergartens in Al Baha City, Kingdom of Saudi
Arabia. The results indicated that kindergarten teachers
employed language communication skills at a medium level in
all skills (listening, speaking, and learners' readiness to read
and write). The results also demonstrated that there were
statistically significant differences in relation to the
educational qualifications in favor of teachers who hold
bachelor's degrees. Furthermore, there were significant
differences in writing readiness skills and in the total degree of
language communication skills in favor of teachers who
specialized in kindergarten. Finally, there were no significant
differences that can be attributed to the differences in the years
of teaching experience.

(Keywords: Skills, Language Communication, Distance
Education, E-learning Platforms, Kindergarten Platform)
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2
2
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Mann-Whitney

(10)

Wilcoxon Mann-
(2) w Whitney U
0.117 526.00 20.23 26
-1.60 140.00 85.00
140.00 14.00 10
0.303 510.50 19.63 26
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0.214 517.00 19.88 26
-1.29 149.00 94.00
149.00 14.90 10
0.028 543.00 20.88 26
> -2.19 123.00 68.00
123.00 12.30 10
(10)
(0.05)
(11)
Mann-Whitney
Wilcoxon Mann-
(2) w Whitney U
0.000 43.50 6.21 7
> -3.46 43.50 15.50
622.50 21.47 29
0.014 69.00 9.86 7
* -2.44 69.00 41.00
597.00 20.59 29
0.000 46.50 6.64 7
> -3.34 46.00 18.50
619.50 21.36 29
0.001 50.00 7.14 7
> -3.22 50.00 22.00
616.00 21.24 29
0.000 40.00 5.71 7
* -3.58 40.00 12.00
626.00 21.59 29

947



(11)

(0.05)

Ramadan, 2018; Ali, 2017; Al-Saadi & )
(Hawamdeh, 2015; Al-Rifai et al., 2020
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(2) w Whitney U
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Metacognitive Skills Level

among English
Language Teachers' in Ma'an Governorate in
the Light of Number of Variables

Khitam Mohammed AL-Ghazo, AL-Hussain Bin Talal
University,Jordan.

Abstract: The study aimed to reveal the level of English
language teachers' use of metacognitive skills while teaching.
The study sample consisted of 141 teachers to whom the
MAIT scale was applied (Balcikanli, 2011). The results
showed that the level of teachers' use of metacognitive skills
was 3.23. Regarding the dimensions, the mean averages were
distributed as follows: the monitoring dimension had a low
level mean of 2.39, the evaluation dimension had an average
mean of 3.22, and the planning dimension had a high level
mean of 3.80. The results also revealed that there was no
difference in the mean averages of the English language
teachers' ratings on the instrument as a whole due to gender,
that there were differences in the mean averages of the English
language teachers' ratings on the instrument as a whole due to
the years of experience and in favor of those (from 10 years
and more), and that there were no differences on each
dimension of the instrument due to the study variables.

(Keywords: Metacognitive  Skills, English Language
Teachers, Planning, Monitoring, Evaluation)

(Jarwan, 2012)

(Al-Shraideh, 2015)
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0.68 0.43 23 0.50 0.55 11
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(3) (2)
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4 3)
3)
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1.80 -1.00 0.78 2
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(Four-way Anova)

(%) '
(Four-way Manova)
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2 0.65 3.45 7
4 0.64 4.18 19
1 0.82 4.25 1
0.49 3.88
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1 0.61 4.15 9
2 0.65 3.60 15
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0.49 3.80
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(Four way Manova)
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Hotelling's Trace=0.090
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(Abu Al-Hajj, 2019))

(Demirela, 2014)
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The Degree of Sustainable Leadership
Practicing by Basic Education Schools’
Principals in Oman: An Empirical Study of Al-
Batinah South Governorate

Yasser Fathy Al-Mahdy and Mohammed Abd Al-Hamid Lashin,
Sultan Qaboos University, Sultanate of Oman.

Asya Hassan Al-Balushi, Ministry of Education, Sultanate of Oman.

Abstract: This study aimed to investigate the degree of
sustainable leadership practiced by the schools’ principals of
the second-round basic education in Al-Batinah South
Governorate, Sultanate of Oman and identify the differences
according to the variables of gender and experience. The study
sample consisted of (383) male and female teachers. The
descriptive approach has been used through a questionnaire
consisting of four dimensions of sustainable leadership
(human resources, strategic distribution, deep learning,
environmental and social responsibility). The results showed
that the degree of sustainable leadership practiced by the
schools’ principals of the second-round basic education in Al-
Batinah South Governorate was of a moderate degree from the
teachers' point of view. The results also showed statistically
significant differences for the sustainable leadership attributed
to the gender variable in favor of females. There were no
statistically significant differences for sustainable leadership
attributed to the years of experience variable in all sub-aspects
at the level of the total degrees.

(Keywords: Sustainable Leadership, School Principal, Basic
Education, Sultanate of Oman)
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(10)
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" ) (24)
i 4.30 "
(a < 0.05) (4.30)
)

(11)

(Independent-Samples T Test)
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(11)

()
()
0.000 381  3.80 0.85 3.97 186
0.60 425 197
0.000 381  4.83 0.85 379 186
0.57 415 197
0.000 381  4.80 0.85 379 186
0.57 415 197
0.58 407 197
0.000 331  4.78 0.81 383 186
0.51 415 197
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(Al-Shuaili, 2021) (0.05) non
(Al-Salmiya, 2021)
" Al-Harthi, )
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(12) Al-)
(Shandoudia, 2016
(12)
()
()
0.66 418 74 10
0.446 381 0.76 0.77 410 309 10
0.72 399 74 10
0.831 381 0.21 0.75 3.97 309 10
0.67 405 74 10
0.314 381 1.01 0.76 3.96 309 10
0.68 398 74 10
0.394 381 0.85 0.79 3.90 309 10
0.60 405 74 10
0.44 0.76
8 381 0.71 3.98 309 10
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Specialist Center for )
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Al-Jaraydah & Al-Masqari, )
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(Al-Hadi, 2009)
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Challenges Facing Women's Leadership in the

Educational Sector as Determinants of

Psychological Capital in Negev Region

Taleb Ismail Abu Hammad, Tahani Khalil Shqairat and Nabil
Jebreen Al-Jondi, Hebron University, Palestine.

Abstract: Study aimed to identify the challenges facing
women’s leadership in the educational sector as determinants
of psychological capital in the Negev region. The quantitative
research approach was used, and the questionnaire served as
the identification tool. A scale was created to categorize and
confine the obstacles into four distinct dimensions:
ideological, social, economic, and challenges related to
policies, regulations, and laws. The study examined four
dimensions of psychological capital, namely self-efficacy,
resilience, hope, and flexibility. Each dimension was
discussed in six items. The validity of these dimensions was
then verified, and their implications were explored. Finally,
the study applied these dimensions to a sample of 922 women
in leadership positions in Badia. The findings indicated that
female leaders in Bedouin society encounter moderate
challenges and that psychological capital is also at a moderate
level. Furthermore, the study revealed that the independent
variables (ideological challenges, social challenges, and
economic challenges) have a statistically significant impact on
psychological capital. The study emphasized the significance
of including Arab Bedouin women leaders in training
programs to enhance their skills, qualify them for leadership
roles, and address the gaps in their knowledge and societal
understanding of psychological capital.

(Keywords: Behavioral Patterns, Challenges, Psychological
Capital, Educational Sector, Women's Leadership, Negev)
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The Effectiveness of a Proposed Discrete Math
Program Based on Mathematical Thinking
Styles in Developing Achievement and
Creativity among Computer Science Student-
Teachers at Sana'a University

Fawzi Abduallah Al-Haddad, Sana’a University, Yeman. (30)

Abstract: The study sought to determine the extent to which a 2022/2021

mathematical thinking-based program in discrete math has an :

effect on developing achievement and creativity among (0.01)
computer science student-teachers at Sanaa University's

Faculty of Education. The study followed the experimental

method with two related groups and pre- and post-tests. Data

collection tools included a list of mathematical thinking styles

and methods, a proposed program, an achievement test and a

general creativity test. All the tools were appropriately

checked for their validity and reliability. The sample selected : )
for the study consists of 30 first-year teachers of computer (

science, and the consistency of extraneous variables was

checked. The tools were administered at the beginning of

Second Semester (2021-2022), the proposed program was

implemented during the semester, and the tools were re- )
administered at the end of the same semester. The study
findings demonstrated statistically significant differences (3 ) (

between the participants' average scores in both pre- and post-
accomplishment and creativity tests (0.01) in favor of post-
tests, as well as a high level of effectiveness of the suggested
program.The study recommended that student-teachers should
be trained on thinking styles as well as on new techniques of
teaching and learning that emphasize thinking and creativity.

(Keywords: Program, Math, Mathematical Thinking Styles,
Achievement, Creativity)
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Meta-Analysis of the Effectiveness of Methods,
Strategies and Models used for Correcting
Misconception in Science )

Alaa Ahmad Ameen Amoosh, Al-A-zhar University,Egybt.

Abstract: This study aimed to identify the effectiveness of the (35) (104)
methods, strategies, and teaching models used to correct the

misconception in science in light of (field of study, study

stage, and type of strategy). Utilizing the meta-analysis

approach, the research instruments comprised a compilation of

standards for research quality and a list of inclusion and

exclusion criteria. The study population included 104 primary

studies, whereas the sample was reduced to 35 studies.. The

research findings shown the significance of efficacy of the

treatments employed in correcting misconceptions across

various educational stages. The results also revealed that the

total effect size of the treatment in correcting misconceptions : )
does not change due to the stage or study field, while it varies (

due to the treatment type in favor of the teaching method. The

research recommended training science teachers on teaching

methods, strategies and models to correct misconceptions in

science.

(Keywords: Meta Meta-Analysis, Effectiveness, Teaching
Method, Instructional  Strategy, Instructional Model,
Misconceptions)
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Abu Awwad & Al-Shalabi, ) (0.74)
(2013
(Shahada, 2012) (0.32)
Abu Hatab & ) (d)
(Sadig, 2010, P. 444-445
-0.6) (0.8)
(0.6-0.2) (0.8

(Hedges, 1982, P. 7)

Narrative Review



llic, )
2009, P. 29; Abdelhameed, 1987, P. 321-325;
.(DeCoster, 2009, P.4

Crombie & )
.(Davies, 2009, P. 2-3

Green & Hall, 1984, P. 40-41; Sacks )
.(etal., 1987, P. 453)

(the fixed-effect model)
(the Random-effects model)

1975
1976

the American Educational Research Association
(AREA)

.(Glass, 2000)
(Glass, 1976, p. 3)

(Primary  Analysis)

Secondary )
(Analysis
(Meta-Analysis)
McNamara et al., 1998, P. )
(380
Field & Gillett, )
.(2010, P. 665
)



Abu Hasel, )

Borenstein et )
(2019 .(al., 2009, P. 61

Chon, 1988, P. 9-)

(Zidane, 2022) " " (10

(Ismael, 2019) "
(Hassan, 2019. P. 47)

(Bayraktar, 2001)

(Tekbiyik & Akdeniz, 2010)

2007 2001
(Kwon et al., 2016)

(Sarag, 2018)

-2010
(Kazu & Kurtoglu Yalcin, 2021) 2017

2021-2014

(Almihy, 1995)

(Ghoneim et al., 2014)

(Abdallah, 2017)

(Abdel Azeez, 2019) 2015 2000
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(P.3)"

-2010

(Meta-Analysis)
(Glass, 1976)

2021

(Effectiveness)

(Shahata, 2003)

.(p.230) "

1038

(@=0.05)

(@=0.05)

(@=0.05)

2021-2010

' 2021-2010



[(d)
(Teaching Method )
(lorahim,  2009)

(Correcting Misconceptions)

(Abdel Salam, 2001)

.(p.196) "

(Teaching Strategy)

(Ali, 2011)
.(p.84) "
( )
( )
(Teaching Model)
2021- 2010
: (Abu Gado, 2007)
Edu
search [(p.317) ™
(104)
(60)
3) (Misconceptions)
(Khatayiba, 2005)
©) 3)
(72)

32) (p.141) "
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10 3)
) (35)
(
A1
A2 / (
/
( )
Mohamed, 2020; Abdulaziz, 2019; Ghonim et al., )
2014; Zaidan, 2022; Abdullah, 2017; Ismail, 2022;
Tekbiyik & Akdeniz, 2010; Kwon et al., 2016;
Kazu & Kurtoglu Yalcin, 2021; Sarag, 2018)
: A
(104) ( )
(44) P
(60)
: 3
. 2021 2010
(
4
5
Journal Article Reporting : .6
Standards for Quantitative Research in Psychology
(APA) (JARS) ;
2018 American  Psychological  Association |
(Appelbaum et al., 2018)
: .8
9
)
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(44)

(40)

(40)
©) :
@) @) (5) )
(4) ©) (6) 2
©) 2 (6)
(56 ) (%70)
(41) ) (2 )
) €©) ( ) (2
%70 (80)
(32)
©) (Zidan, 2022)
(35) (56) (Ismael, 2022)
(56)
@)
(35=)
%14.3 5
%622.8 8 .
%28.6 10
%34.3 12
%11.4 4
9%662.8 22 2
9%625.7 9
9%625.7 9
%40 14 3
%34.3 12
%40 14
%48.6 17 4
%11.4 4
) ) 5
%100 35
%34.3 12
%17.1 6 A
%48.6 17
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%20 7

1042

%80 28 !
%100 35
8
(%20) (7 1)
(10) (%34.3) (12)
(8) (%28.6)
: . (5) (%22.8)
.(%100) (35) (%14.3)
( : .
(%62.8) (22)
(%25.7) 9)
(%11.4) )
(1 :( ) ]
(%40)
Mohamed, 2020; Abdulaziz, 2019; ): ((Z;):L;f)
Ghonim et al., 2014; Zaidan, 2022; Abdullah, ' '
(2017; Ismail, 2022 : .
(%48.6) (17)
2 (%40) (14)
) (%11.4) 4)
(%100) (35)
3
(17)
(%48.6)
(%34.3) (12)
4 (%17.1) (6)
(%80) (28)



()

:SPSS
K K=PaPc/ 1- Pc :(Taeima, 2004, p.231)
Pc Pa
(2)
( )
0.882 0.859
(X1, X2) (1 2
@ (0.859)
(SD1, SD?) _ (0.882)
Taeima, 2004, )
(3 (p.232
.(ng, ny) (0.81-1)
-(Spooled) (4
(d) 6
Va) 6 Hasan, )
(7 :(Borenstein et al., 2009) (2019
3

.(35=)

stud Treated Control
y ni Mean SD; n, Mean SD,

1001 30 24.23 4.462 30 14.03 3.97
1002 30 27.23 4,93 30 14.03 3.97
1003 35 44.83 13 35 28.8 14.7
1004 30 22.27 5.936 30 12.4 4,383
1005 29 11.75 2.053 27 8.96 2.081
1006 36 9.39 1.38 37 7.43 1.59
1007 20 17.49 1.96 100 9.59 10.9
1008 31 26.629 6.427 31 21.467 5.926
1009 29 15.41 3.179 27 8.93 2.111
1010 80 23.8 7.02 75 15.8 5.41
1011 37 37.62 10.23 37 22.89 5.394
1012 35 13.83 2.09 35 12.14 2.43
1013 27 15.34 2.6 27 11.845 3.51
1014 36 22.25 6.063 36 12.61 4.468
1015 30 16.45 2.45 30 12.65 1.96
1016 44 16.61 6.12 46 11.26 5.29
1017 44 15.16 4.64 46 11.26 5.29
1018 24 31.08 4.32 25 19.32 5.59
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stud Treated Control
y ni Mean SD; n, Mean SD,
1019 65 31.987 2.015 63 19.432 5.664
1020 32 45.96 13.03 32 34.59 12.29
1021 27 20.432 6.395 27 13.067 5.669
1022 30 41.933 13.603 30 22.3 13.504
1023 26 30.73 6.4 26 23.35 4,98
1024 27 73.8 23.6 29 27.1 16.8
1025 31 26.56 6.427 31 21.406 5.926
1026 31 30.06 7.402 31 21.406 5.926
1027 128 73.5 14.6 396 425 19.4
1028 44 9.752 1.95 44 7.605 1.105
1029 68 86.29 8.94 68 65.77 13.31
1030 21 31.8 6.8 21 23.3 7.65
1031 35 65.086 13.613 35 40.514 19.638
1032 70 38.8 5.78 73 33.83 5.83
1033 27 73.8 23.6 29 27.1 16.8
1034 27 56.78 5.01 28 33.89 11.01
1035 30 30.5 8.8 30 27.9 7.1
:Df 3)
() <
_ _ [(n1—1)s1 2+(np—1)s, 2
g= Ixd Spooled - \/ - n11+n2—2
<
Vo = J5xVa g, = B
Spooled
Hasan, )
:(Borenstein et al., 2009) (2019, P. 17 v, = matns a?
d nqin, 2(nq+ny)
A
(Hedges, 1981)
) (d) (16.  2019)
-(4) -Y ()
J=1-3/(4df - 1)
4)
.(35=)
1001 4,223 2.415 0.115 0.987 2.383 0.112
1002 4,476 2.949 0.139 0.987 2.910 0.136
1003 13.876 1.155 0.067 0.989 1.142 0.065
1004 5.218 1.892 0.096 0.987 1.867 0.094
1005 2.067 1.350 0.088 0.986 1.331 0.085
1006 1.490 1.315 0.067 0.989 1.301 0.065
1007 10.015 0.789 0.063 0.994 0.784 0.062
1008 6.182 0.835 0.070 0.987 0.824 0.068
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StUdy Spooled D Vg4 J g Vg

1009 2.718 2.384 0.122 0.986 2.351 0.119
1010 6.293 1.271 0.031 0.995 1.265 0.031
1011 8.178 1.801 0.076 0.989 1.782 0.074
1012 2.266 0.746 0.061 0.989 0.737 0.060
1013 3.089 1.132 0.086 0.985 1.115 0.083
1014 5.326 1.810 0.078 0.989 1.790 0.077
1015 2.219 1.713 0.091 0.987 1.690 0.089
1016 5.711 0.937 0.049 0.991 0.929 0.048
1017 4.983 0.783 0.048 0.991 0.776 0.047
1018 5.009 2.348 0.138 0.984 2.310 0.133
1019 4.225 2.972 0.066 0.994 2.954 0.065
1020 12.665 0.898 0.069 0.988 0.887 0.067
1021 6.043 1.219 0.088 0.985 1.201 0.085
1022 13.554 1.449 0.084 0.987 1.429 0.082
1023 5.734 1.287 0.093 0.985 1.267 0.090
1024 20.360 2.294 0.118 0.986 2.261 0.115
1025 6.182 0.834 0.070 0.987 0.823 0.068
1026 6.705 1.291 0.078 0.987 1.274 0.076
1027 18.348 1.690 0.013 0.999 1.687 0.013
1028 1.585 1.355 0.056 0.991 1.343 0.055
1029 11.338 1.810 0.041 0.994 1.800 0.041
1030 7.237 1.174 0.112 0.981 1.152 0.107
1031 16.896 1.454 0.072 0.989 1.438 0.071
1032 5.806 0.856 0.031 0.995 0.851 0.030
1033 20.360 2.294 0.118 0.986 2.261 0.115
1034 8.606 2.660 0.137 0.986 2.621 0.133
1035 7.995 0.325 0.068 0.987 0.321 0.066

5
(WY?) w=2=>
Vg
.6 (VV%
-(5)
(WY)
(5)
.(35=)

Study Y Vy W W- WY WY?

1001 2.383 0.112 8.908 79.344 21.231 50.603
1002 2.910 0.136 7.380 54.458 21.477 62.507
1003 1.142 0.065 15.340 235.302 17.522 20.016
1004 1.867 0.094 10.642 113.259 19.867 37.087
1005 1.331 0.085 11.720 137.349 15.599 20.762
1006 1.301 0.065 15.330 234.998 19.947 25.954
1007 0.784 0.062 16.183 261.893 12.684 9.941

1008 0.824 0.068 14.627 213.942 12.059 9.942

1009 2.351 0.119 8.414 70.801 19.779 46.494
1010 1.265 0.031 32.530 1058.193 41.150 52.054
1011 1.782 0.074 13.445 180.755 23.961 42.704
1012 0.737 0.060 16.735 280.070 12.339 9.098

1013 1.115 0.083 11.987 143.698 13.365 14.901
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Study Y Vy W W- WY WY?
1014 1.790 0.077 13.052 170.354 23.369 41.842
1015 1.690 0.089 11.270 127.009 19.049 32.198
1016 0.929 0.048 20.621 425.207 19.152 17.787
1017 0.776 0.047 21.255 451.775 16.492 12.796
1018 2.310 0.133 7.493 56.149 17.306 39.969
1019 2.954 0.065 15.392 236.910 45.467 134.309
1020 0.887 0.067 14.900 222.005 13.211 11.714
1021 1.201 0.085 11.728 137.553 14.084 16.913
1022 1.429 0.082 12.202 148.894 17.443 24.934
1023 1.267 0.090 11.107 123.375 14.077 17.840
1024 2.261 0.115 8.683 75.396 19.635 44.401
1025 0.823 0.068 14.630 214.048 12.043 9.914
1026 1.274 0.076 13.161 173.211 16.771 21.372
1027 1.687 0.013 76.781 5895.380 129.539 218.547
1028 1.343 0.055 18.215 331.783 24.458 32.841
1029 1.800 0.041 24.397 595.206 43.907 79.020
1030 1.152 0.107 9.311 86.686 10.724 12.353
1031 1.438 0.071 14.156 200.393 20.357 29.273
1032 0.851 0.030 33.090 1094.965 28.176 23.991
1033 2.261 0.115 8.683 75.396 19.635 44.401
1034 2.621 0.133 7.511 56.417 19.689 51.612
1035 0.321 0.066 15.202 231.092 4.878 1.566
Total 566.080 14193.267 800.444 1321.656

ke 2

0=yk wy?2— 2= _ 1898108
YW
(1"

:(Borenstein et al, 2009, p.117)

|2

Q-df

=~o x100% = 82.08%

®)

)189.819)

(103) (df)

Borenstein et al., 2009, P. )

(1)

(1)

(111

(82.1%)

(Higgins et al., 2003)
(Borenstein et al., 2009, P.119)

) (%75 %50 %25)

:Prediction Intervals

1046

Borenstein et al., )

(1)

Q)

.(2009, P. 63-67

Q)

:(Borenstein et al, 2009, P. 109)

A



(Prediction Intervals)

< (©)
UL pred = M*+ tadf '\’ TZ + VM* (Iz)
(M)
T2 Vi
(1) t* g
Exel (0=0.05) .
(df) 0.05)) TINV : Borenstein et al., 2009, P. 129-) |
(- ) :(130
.(6
(6) <
LL pea = M- t% /T2 + V-
(6)
the 95% interval 2
t® df T V M
LL pred UL pred of M
0.3696 2.5918 0.05 2.034 33 0.288018 0.0104 1.4807 35
Wit (35) (6)
_ k _ zllel _
C=X.W T 541.007 (0.05) 33)
(0.3696)
QcC (2.5918)
T2 = Q‘Cdf = 0.288018
VTotaI .3
Vy TZ P
: N2
TZ
VTota = T? +Vy .
—d
4 T2 = Q-df
C
W, * = !
Loy 34 =1- = df
5 : Q)
W'Y : SE wry?
.(7) Q=X WY~ S =189.8198
C
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(7)

(35=)
Study Y Vy T’ V Tot W W'Y
1001 2.383 0.112 0.288018 0.400 2.498234185  5.954459403
1002 2.910 0.136 0.288018 0.424 2.361120705  6.871758375
1003 1.142 0.065 0.288018 0.353 2.831185593  3.234050664
1004 1.867 0.094 0.288018 0.382 2.617921664  4.887090128
1005 1.331 0.085 0.288018 0.373 2.67848727  3.565026354
1006 1.301 0.065 0.288018 0.353 2.830847739  3.683452047
1007 0.784 0.062 0.288018 0.350 2.858688774  2.240549948
1008 0.824 0.068 0.288018 0.356 2.8059047904  2.31335451
1009 2.351 0.119 0.288018 0.407 2.457830429  5.777479538
1010 1.265 0.031 0.288018 0.319 3.137167233  3.968487478
1011 1.782 0.074 0.288018 0.362 2.759399924  4.917863875
1012 0.737 0.060 0.288018 0.348 2.87544769 2.12016475
1013 1.115 0.083 0.288018 0.371 2.692233856  3.001584168
1014 1.790 0.077 0.288018 0.365 2.742471468  4.910301344
1015 1.690 0.089 0.288018 0.377 2.654276934  4.486467129
1016 0.929 0.048 0.288018 0.337 2.971651058  2.759975151
1017 0.776 0.047 0.288018 0.335 2.98448951  2.315711412
1018 2.310 0.133 0.288018 0.421 2.372639603  5.479702209
1019 2.954 0.065 0.288018 0.353 2.83296294 8.3684899
1020 0.887 0.067 0.288018 0.355 2.815848459  2.496766082
1021 1.201 0.085 0.288018 0.373 2.678940993  3.217032691
1022 1.429 0.082 0.288018 0.370 2.702919281  3.863785937
1023 1.267 0.090 0.288018 0.378 2.645168089  3.352305958
1024 2.261 0.115 0.288018 0.403 2.480257052  5.608608612
1025 0.823 0.068 0.288018 0.356 2.806081578  2.30987934
1026 1.274 0.076 0.288018 0.364 2.747251439  3.500880364
1027 1.687 0.013 0.288018 0.301 3.321796394  5.604243749
1028 1.343 0.055 0.288018 0.343 2.916148982  3.915646252
1029 1.800 0.041 0.288018 0.329 3.03945037  5.470128873
1030 1.152 0.107 0.288018 0.395 2528036513  2.912968284
1031 1.438 0.071 0.288018 0.359 2.788162452  4.009405542
1032 0.851 0.030 0.288018 0.318 3.142299155  2.67562376
1033 2.261 0.115 0.288018 0.403 2.480257052  5.608608612
1034 2.621 0.133 0.288018 0.421 2.374430922  6.224203683
1035 0.321 0.066 0.288018 0.354 2.826455906  0.907042978
Total 96.25740911  142.5330991
2
Vu = =% 1 -
Li=Wi (Hasan, 2019)
3 :(Borenstein et al., 2009)
SEy = [V M
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i=1 1

k *
i=1 WY,
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M* 14807
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7r = = = 1452 _
SE,- 01019 ° .(a=0.05)
(1.96)
(0.05) (¢=0.05)
©# 0) CI(95%) = M* + 1.96(SEy")
(M= 1.4807) <
LLy= M-1.96(SEy)
<
ULw= M +1.96(SEn)
' 2021-2010
1.4807
i @) (1.28098-1.6805) :
® -
)
.(35=) z
%095
z 95% CI - .
LL UL
0.0001 14.52 1.281 1.681 0.102 1.481
Marzano et ) (8)
(al., 2001, P. 160 (1.481)
(0.102)
(% 43) % 95 (1.681) (1.281)
)
(
(1.481)



@)

.(35=)
Study name Statistics for each study Hedges's g and 95% CI
Hedges's Lower Upper Weight
lirnit limit (Random)

1001 238 1.73 304 250 i
1002 291 219 363 236 =
1003 1.14 064 164 283 =i
1004 187 127 247 262 wdi=
1005 133 0.76 1.00 2 68 wfe
1006 1.30 080 180 283 niffa
1007 078 030 127 286 e
1008 082 0.31 134 281 =it
1009 235 1.68 303 246 i
1010 127 092 161 3.14 =
1011 178 126 232 276 wifm
1012 074 026 122 287 e
1013 112 D55 168 269 i
1014 1.79 1.25 233 274 ===
1015 169 1.11 227 265 il
1016 093 050 136 297 i
1017 078 035 120 298 i
1018 231 150 303 237 e
1019 2495 245 345 283 e
1020 089 038 139 282 wigs
1021 120 063 177 268 =
1022 1.43 087 199 270 =
1023 ) 5 f 2 068 186 264 s
1024 226 160 293 248 e
1025 082 0.21 1.34 281 =
1026 137 073 181 275 wifs
1027 169 1.46 1.01 332 )
1028 1.34 0.88 1.80 2492 ==
1029 1.80 1.40 220 3.04 e
1030 1.15 0.51 1.79 253 wiiien
1031 1.44 092 196 279 i
1032 085 0.51 1.19 3.14 &
1033 226 160 293 248 e
1024 262 1.91 3.34 237 -
1035 032 018 o082 283 vilie

1.48 128 168 @

400 200 000 200 400
9)
(1.48)
(1.28)
.(1.68)
(1027) -

(0.45)

(Al-Tawalbeh, 2020)

(Sharabati, 2014)

(1018) (1002)
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(Al-Enezi, 2010)
Eisaa, ) V)
(2016
(PDEODE)
(Malkawi & Maamari, 2016)

(Amoosh, 2017)
(Yahia & Ali, 2018)

(Eimara, 2021)

)
(
(Al-Tuwaliba, 2020)
)
(

(@=0.05) 1

( )
(@=0.05) 2

(Al-Rashoud, 2010)
.(1.44)

Ambo Saidi & Al-) (1032) (1010)
(Saoud, 2013) (Balushi, 2014
(%3.14)
(1034) (1018)
(Matar, 2010) (Al-Rashoud, 2010)
.(2.37)

(1035) (2.95) (0.35)
(Shehadeh, 2012) (1019)
.(Malkawi & Almimary, 2016)



Oiens = z” 1) (0=0.05) 3
i=j
.(Borenstein et al., 2009, P. 177)
( ) Q bet (
(Grand Mean)
Qbet = Q - Qwithin
.(Borenstein et al., 2009, P. 177) © .
Excel p
CHIDIST Q )
p =CHIDIST (Q, df) N
.(Borenstein et al., 2009, P. 178) ( ) QW“'L(’g)n )
9)
( )
Q)
95% C
P at Que T UL SE g

0.148 2 3.826 1.227 1.590 0.093 1.409 35

0.696 1.491 0.203 1.093 4

1.231 1.675 0.113 1.453 22

1.186 2.227 0.266 1.706 9

0.084 3 6.656 1.207 1.569 0.092 1.388 35

0.797 1.459 0.169 1.128 5

1.117 2.237 0.286 1.677 8

1.344 2.097 0.192 1.720 10

1.009 1.608 0.153 1.309 12

0.037 2 6.569 1.213 1.530 0.081 1.372 35

1.414 2.254 0.214 1.834 9

1.069 1.441 0.095 1.255 14

1.080 1.947 0.221 1.513 12

(Q er) ©) 9)
(6.656) (Q bet)
(3) (0.084) 2 (0.148) (3.826)
(Q be) («=0.05) Q) (0=0.05)

(bet
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(Ismael, 2022) (Q bet)

(6.569)
©)
Kazu & Kurtoglu ) (Q bet)
(Yalcin, 2021
2021-2014
(Sarag, 2018)
-2010
2017
)
(
( )
(0=0.05) :
’ )
)
(
)
(
)
(
(Al-Mihy,1995) :
Zidan, ) :
(2022

(Ismael, 2022)
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(0.037)
(0=0.05)

(a=6.05)

(Zidan, 2022)



V) (Sarag, 2018)

-2010
Kazu &)
Zidan, ) :
(2022
(Ismael, 2022)
(
.(a:0.0S)
(0=0.05)
.(Boenstein et al., 2009)
)
(
)
(
2) ( )
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. 2017

(Kurtoglu Yalcin, 2021

2021-2014
)
)
)
)
(



()

Standard Error

(10)

0.0

0.1

0.2

0.3

0.4

Hedges's g

.(Boenstein et al., 2009)

(The trim-and-fill method)
(Duval and Tweedie)

(Boenstein et al., 2009) (

.(Duval and Tweedie)

(10)

G

1.481

1.364
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(10)

-(3) ®)
(1.364)  (1.481)
@)
0.0 T
|
|
I
0.1 I
I @
|
|
" |
E |
& 0.2 | ®
T |
5 m
- [ ] ®
& | o
0.3 : L °
| .'
III ‘I e o
04 |
-3 1 0 2 3
Hedges's g
« )
®)
Marzano et al., 2001, P.)
(160 (1.481)
(% 41)
(1.364)

(1.364)
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The Benefits and Risks of the Internet for

Students with Mental Disability as Viewed by
their Parents in the State of Kuwait

Faiez Ali Muhail Al-Dhafairi, College of Basic Education, Kuwait.

Abstract: This study aimed at identifying the benefits and
risks of the Internet for the students with mental disability as
viewed from their parents in the State of Kuwait. 156 parents
who were selected through the deliberate method were the
subjects of this study. They were asked to respond to 24
questions on a scale that the researcher had developed; the
questions were split into two main categories: the benefits and
risks of the Internet. In this study, the descriptive survey
method was employed. Parents of students with mental
disability gave the Internet high marks for its benefits, and the
study’s findings also showed that there were no statistically
significant differences in the average benefits of the Internet
based on the student's age or gender. The study also found that
parents of students with mental disability gave the Internet
average ratings when it came to the risks. The results also
showed that the averages of the risks of the Internet were
statistically different depending on the student's gender and
age. The study reported that parents of students with mental
disability should know right away that the Internet can pose
risks for their kids.

(Keywords: The Benefits of the Internet, The Risks of the
Internet, Students with Mental Disability)
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toward using audiovisual chat in teaching English
language to the seventh-grade students’ at Al-
Buweidah Secondary Comprehensive School for
Boys. The current study was also limited to a
sample of seventh grade boys in Al-Buweidah

References

Secondary Comprehensive School for Boys,
affiliated with the Directorate of Education in
Ramtha District. The results of the study are
applicable to similar samples but cannot be
generalized beyond these boundaries.

Alamin, F. (2015). Investigating the Effect of
Visual Aids on Teaching English as a Foreign
Language at Secondary Schools. (A Case
Study of Shendi Locality 2014- 2015). Master
Thesis, Shendi University, Sudan.

Al-Ghamdi, N. (2020). A Proposed Training
Program to Develop the Performance Level of
English Language Teachers in the Primary
Stage for Effective Teaching Skills. Bisha
University Journal of Humanities and
Education, 6, 315-359.

Al-Harbi, S. (2016). The Effectiveness of Digital
Stories in Developing Critical Listening Skills
in the English Language Course among
Secondary School Students in Riyadh.
Specialized International Educational
Journal, 5(8), 2-33.

Aljuhani, R. & Maroof, N. (2019). Investigating
EFL Students Attitude Toward the Use of
Visual Aids in English Lectures. Journal of
Applied Linguistics and Language Research, 6
(9), 30-36.

Al-Maroof, R., AlAhbabi, N., Akour, 1.,
Alhumaid, K.,  Ayoubi, K.,  Alnnaimi, M.,
Thabit, S., Alfaisal, R.,, Aburayya, A. &
Salloum, S. (2021). Students’ Perception

Toward Behavioral Intention of Audio and
Video Teaching Styles: An Acceptance
Study. International Journal of Data and
Network Science, 6(2), 603-618. Retrieved on
February 5, 2023 from: https://doi.org/10.
5267/j.ijdns.2021.11.004

Al-Otaibi, A. (2020). The Degree to Which English
Language Teachers in the Intermediate Stage
Possess Effective Teaching Skills in the City of
Hail from their Point of View. Unpublished
Master's Thesis, King Abdulaziz University,
Saudi Arabia.

Rawashdeh, K. (2021). The effect of using
audio visual chat on seventh grade students'
oral skills in Jordan and their attitudes toward
it. Journal of Educational and Psychological
Sciences, 5(36), 181 — 198.

Al-

1098

Al-Samarrai, A. (2019). The Degree of English
Language Teachers' Practice of Effective
Teaching Skills and their Relationship to
Developing Students' Cognitive Thinking
Skills in Irag. Unpublished Master's Thesis, Al
al-Bayt University, Jordan.

Al-Sawaf, H. & Bataineh, A. (2015). The Effect of
Using Flipped Strategy Assisted with Cinema
Films on tenth Grade EFL Students' Fluency
and their Attitudes in Jordan. Unpublished
Master's Thesis, Al al-Bayt University, Jordan.

Amalia, A. (2019). The Effect of Using Audiovisual
Aids on Students’ Listening Skill, S. Phd
Thesis, Syarif Hidayatullah State Islamic
University, Jakarta.

Arbab, 1. (2020). Effect of Using Audiovisual
Materials on Students’ Language
Achievements: A Case Study of Secondary
Schools Students at Eastern Gazeera. Ph.D
Dissertation, Sudan University of Science and
Technology, Sudan.

Atmaja, D. (2018). Using Audio — Visual Aids to
Improve the Students’ Reading Skill. English
Education Journal, 6(3), 339-344.

Bordbar, F. (2010). English teachers’ attitudes
toward computer-assisted language learning.
International Journal of Language Studies, 4,
179206.

Brown, J. & Rodgers, T. (2002). Doing Second
Language Research.  Oxford:  Oxford
University Press.

Cruz, S. & Mosquera, S. (2017). Using Visual Aids
to Teach Grammar to Children in a Public
School:  Classroom  Project. Colombia:
Universidad Tecnoldgica de Pereira.

Dornyei, Z. & Skehan, Z. (2003). Individual
Differences in Second Language Learning. In
C. J. Doughty, & M. H. Long (Eds.), The
Handbook of Second Language Acquisition
(pp. 589-630). Oxford: Blackwell Publishing
Ltd. Retrieved on January 3, 2023 from
https://doi.org/10.1002/9780470756492.ch18.



Mayyas and AbuSeileek

learning easier and more fun, and help them to
retrieve the information better. The results are also
in line with Shehada and Amer (2019), who
confirmed that students showed positive attitudes
toward using audiovisual chat in the classroom.
Moreover, audiovisual chat was helpful in many
ways, as it provided diversity in the learning
process, developed students’ language competence,
and expanded students’ language knowledge. This
study is also commensurate with Movahedi's
(2017) study that using British Council video clips
can increase students’ attitudes toward learning,
and students showed higher motivation for
watching videos. Furthermore, the results of this
study support Kelkoul’s (2016) conclusion that
both students and teachers assert that audiovisual
aids play a significant role in reducing students’
feelings of anxiety.

Moreover, the findings of this study showed
that teachers displayed favorable attitudes toward
the implementation of audiovisual chat in teaching
English language skills and areas to 7th grade
students. The results of teachers’ responses showed
that teachers believe in the importance of utilizing
audiovisual chat in their classes as an effective and
motivating instructional tool. These findings are
consistent with Sanchez-Aufidn and Férez-Mora's
(2021) finding that teachers had positive attitudes
toward the use of films as a kind of audiovisual
material and were willing to include films and their
multiple educational benefits in lessons.

The findings of the current study also agree
with Salim’s (2012) description of the role of
audiovisuals and their effect on teachers’ attitudes,
who believed that using such techniques in
teaching English had a remarkable effect on
students’ motivation and achievement.
Furthermore, the findings agreed with Alamin
(2015), who concluded that teachers had positive
views toward the effect of audiovisual aids on
teaching English as a foreign language. In addition,
audiovisual aids have a crucial effect on
motivating students. The results of this study are
also in line with Merdas (2015), who found that the
lack of audiovisual aids affected students’
willingness to learn English. In contrast, these aids
attract and motivate learners to learn a foreign
language. Moreover, Muneer et al. (2012)
concluded that teachers have positive attitudes
toward the use of audiovisual aids, which could be
effective tools in their classes. Besides, they
declared that using audiovisual aids has a
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significant impact on students’ knowledge and
attitudes.

Conclusions, Recommendations and Limitations

Based on the aforementioned results, it could
be concluded that audiovisual chat is so important
in the teaching and learning process. It had a
positive effect on EFL learners’ skills (LSRW) and
areas (GVP). Moreover, this study supports the
notion that the implementation of audiovisual chat
in the teaching and learning process is highly
appreciated by both teachers and students.
Additionally, the results revealed that both teachers
and students have positive attitudes and
perceptions toward the use of audiovisual chat in
the instructional environment. This study could
lead to the following conclusions: students and
teachers have positive attitudes toward using the
audiovisual chat method as an effective and
supportive method for teaching and learning
English language skills (LSRW) and areas (GVP).

The current study recommends that the
Ministry of Education provide schools with
contemporary audiovisual aids so that students
have a real opportunity to practice the English
language authentically. Moreover, the Ministry of
Education should hold training sessions for
teachers to become familiar with implementing
technology in their classes. Curriculum designers
are advised to consider the importance of engaging
the audiovisual chat method in English language
curricula so that students are encouraged to
develop their language abilities. Moreover,
curriculum designers should innovate a modern
approach to applying audiovisual materials in the
classroom. Further studies can be conducted to
examine the role of using audiovisual chat on EFL
learners’ different language aspects in different
grades. Furthermore, more studies can Dbe
comprehensive if a larger sample of students and
more schools are investigated. EFL teachers are
recommended to pay more attention to the
integration of audiovisual chat methods into the
English language teaching environment, covering
all English language skills (LSRW) and areas
(GVP).

The results of this study are limited to the
following: The study was conducted during the
second semester of the academic year 2021-2022
for six weeks. The study was concerned with the
spatial boundaries of Ramtha District. The study
investigated students’ and teachers’ attitudes
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Table (16) shows that the highest mean for
teachers’ attitudes toward using audiovisuals chat
in teaching pronunciation to the 7th grade students
reached 4.06 out of 5. It was for item 2
"Audiovisual chat increased students’ ability to
build phrases and sentences correctly” by high
agreement degree. However, the lowest mean was
3.56 for item 5 "Audiovisual chat enabled students
to distinguish the pronunciation of short and long
vowels" by moderate agreement degree, and the
total mean for pronunciation was 3.77 for teachers.

Discussion

The results of the questionnaire revealed that
students had positive attitudes toward the use of
audiovisual chat in teaching English language
skills and areas. They ranked as follows: listening
received the highest mean, followed by speaking,
writing, vocabulary, grammar, and pronunciation,
while reading received the lowest mean by a
moderate agreement degree. The total mean
reached 3.78 by high agreement degree. Similarly,
teachers obtained the highest means in listening
and speaking and the lowest means in reading and
writing in their attitudes toward the use of
audiovisual chat in teaching English language
skills and areas.

Based on these findings, it is noted that both
students” and teachers’ attitudes toward using
audiovisual in teaching oral skills (listening and
speaking) were higher than their attitudes toward
using it in teaching and learning written skills
(reading and writing). This finding may be due to
the fact that the audiovisual chat method is
basically based on developing students’ oral skills
as it basically presents oral materials, so it seems
both students and teachers were affected more by
these aspects related to the audiovisual method and
have the same attitude toward its positive role in
teaching oral skills. This may also be attributed to
the idea that listening and speaking skills are
considered more relevant for oral communication
which is close to the function of the audiovisual
chat method. However, reading and writing skills
are more related to academic purposes. Secondly,
listening and speaking skills are more interactive
than reading and writing skills; that is, using
audiovisual chat can improve listening and
speaking by facilitating communication between
students and encouraging them to participate in an
active manner.
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According to the results of the study,
teachers’ attitude toward using audiovisual chat in
teaching vocabulary and pronunciation received a
high mean (3.90). This may be due to the fact that
both of these areas are critical components of
language and require more attention while
practicing language. In addition, both vocabulary
and pronunciation are basic components to be
acquired while language learning and constitute a
solid foundation for learning different language
skills and areas. Students and teachers, therefore,
reported that the audiovisual chat method is very
efficient and practical in teaching these language
areas.

The analysis and interpretation of the
students’ attitudes toward using audiovisual chat
showed that most students’ responses were
strongly agreeable. This is a strong indicator that
using the audiovisual chat method has a positive
role in students’ attitudes toward using audiovisual
chat in teaching English. Moreover, students’
responses indicated that they used the audiovisual
chat method as an entertaining and motivating tool.
Therefore, audiovisual chat as an instructional
method can be considered better than regular
instruction in enhancing students’ attitudes toward
learning language skills and areas.Similarly,
teachers’ attitudes were quite positive toward using
the audiovisual chat method in teaching language
skills and areas; most of their responses were quite
agreeable and strongly agreeable, with a high
degree of agreement. They even have more
positive attitudes than students toward using the
audiovisual chat method in teaching language
skills and areas. This may be attributed to the fact
that they can observe its benefits more than
students, especially when considering the fact that
they are the ones entitled to assess their students
performance and achievement and the whole
teaching and learning process.

The findings of this study are in parallel with
Khalili et al. (2021), who demonstrated that
students who were taught by audiovisual materials
gained greater outcomes and showed more positive
attitudes and higher motivation toward using the
method in their English language learning.
Additionally, the findings of the current study are
also similar to those of Aljuhani and Maroof
(2019), who found that students had positive
attitudes toward the use of visual aids, and these
aids help them to take notes, facilitate their
observation and communication skills, make the
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6. Vocabulary
Table (15)

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chatin Teaching
Vocabulary to the 7" Grade Students (N=16).

Standard Agreement

No Item Mean o Rank
Deviation Degree
1 Audiovisual chat allowed students to learn new terms.  4.06 0.85 High 2
2 Audlowsual chat helped students to define words they 369 101 High 7
did not know previously.
3 Audiovisual chat assisted students in recognizing 388 0.89 High 4
words based on context or tone of speech.
4 Audlowsual chat enabled students to comprghgnd the 381 0.98 High 5
intended meaning, as well as properly explain it.
5 Audiovisual chat enabled students to use words in 375 0.86 High 6
sentences.
By using audiovisual chat, most students showed
6 positive results in vocabulary part after each 3.94 0.68 High 3
assessment.
7 The use qf aud|QV|§uaI chat. in vocabulary lesson is 419 0.66 High 1
effective in achieving learning goals.
Total 3.90 0.63 High
Table (15) shows that the highest mean for degree, but the lowest mean was 3.69 for item 2
teachers’ attitudes toward using audiovisuals chat "Audiovisual chat helped students to define words
in teaching vocabulary to the 7" grade students they did not know previously"” by high agreement
reached 4.06 out of 5. It was for item 7 "The use of degree. The total mean for vocabulary was 3.90 for
audiovisual chat in vocabulary lesson is effective teachers.

in achieving learning goals™ by high agreement
7. Pronunciation
Table (16)

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chatin Teaching
Pronunciation to the 7" Grade Students (N=16).

Standard Agreement

No Item Mean o Rank
Deviation Degree

1 Audiovisual chat helpeq students to pronounce the words and 3.94 0.77 High 2
phrases correctly and without errors.

2 Audiovisual chat increased students’ ability to build phrases 406 0.77 High 1
and sentences correctly.

3 Audiovisual chat mcr.eased students cpnfldence when speaking 3.69 0.95 High 5
words and sentences in front of an audience.

4 Audmwgugl chat allowed s.tude.nts. to qlstlngmsh between the 375 0.93 High 3
pronunciations of words with similar literal structures.

5 Audmwgugl chat enabled students to distinguish the 356 0.89 Moderate 7
pronunciation of short and long vowels.

6 By using audmwgua! chat, most students showed positive 363 0.96 Moderate 6
results in pronunciation part after each assessment.

7 The use qf audlov!sual chat in pronunciation lesson is effective 3.75 0.77 High 4
in achieving learning goals.

Total Degree 3.77 0.75 High
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Standard Agreement

No Item Mean o Rank
Deviation Degree

5 While writing texts, augﬂowsual chat enabled me 369 0.95 High 6
to cooperate and work in groups.
By using audiovisual chat, most students showed

6 positive results in writing part after each 3.94 0.93 High 2
assessment.

7 The use qf aud|QV|§uaI chat. in writing lesson is 406 0.68 High 1
effective in achieving learning goals.

Total Degree 3.82 0.77 High

Table (13) shows that the highest mean for
teachers’ attitudes toward using audiovisuals in
teaching writing to the 7™ grade students reached
4.06 out of 5. It was for item 7 "The use of
audiovisual chat in writing lesson is effective in
achieving learning goals™ by high agreement

5. Grammar
Table (14)

degree, but the lowest mean was 3.50 for item 1
"Learning to write with audiovisual chat was a
pleasant experience for me." by moderate
agreement degree, and the total mean for writing
was 3.82 for teachers.

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chatin Teaching

Grammar to the 7" Grade Students (N=16).

No Item Mean Star)dgrd Agreement Rank
Deviation Degree

Audiovisual chat enabled students to distinguish

1 between parts of speech: nouns, verbs, adjectives, 3.81 0.75 Moderate 5
adverbs, and preposition.

2 Audiovisual chat enabled students to distinguish 3.94 0.77 High 3
between the tenses.
Audiovisual chat enabled students to formulate

3 sentences with comparative and superlative degrees of 4.00 0.82 High 2
adjectives.

4 Audlowsual chat enabled students to use the pronouns 413 0.81 High 1
in sentences and phrases correctly.

5 Aud|OV|§uaI cha}t enqbled students to use the 304 0.77 High 4
appropriate conjunctions and prepositions.

6 By using audloylsual chat, most students showed 363 0.72 Moderate 7
positive results in grammar part after each assessment.

7 The use qf aud|QV|§uaI chat. in grammar lesson is 375 0.68 High 6
effective in achieving learning goals.

Total 3.90 0.64 High

Table (14) shows that the highest mean for
teachers’ attitudes toward using audiovisuals in
teaching grammar to the 7" grade students reached
4.06 out of 5. It was for item 4 "Audiovisual chat
enabled students to use the pronouns in sentences
and phrases correctly” by high agreement degree.

However, the lowest mean was 3.63 for item 6 "By
using audiovisual chat, most students showed
positive results in the grammar domain after each
assessment” by moderate agreement degree, and
the total mean for grammar was 3.90 for teachers.
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Table (11) shows that the highest mean for
teachers’ attitudes toward using audiovisuals in
teaching speaking to the 7th grade students reached
4.06 out of 5. It was for item 2 "Audiovisual chat
assisted students in improving their speaking
fluency" by high agreement degree, but the lowest

3. Reading
Table (12)

mean was 3.50 for item 6 "By using audiovisual
chat, most students showed positive results in
speaking part after each assessment” by moderate
agreement degree. The total mean for speaking was
3.97 for teachers.

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chatin Teaching

Reading to the 7" Grade Students (N=16).

No Item Mean Star)dgrd Agreement Rank
Deviation Degree

Learning to read with audiovisual chat was a .

! satisfying activity for students. 3.88 0.89 High 2
| found audiovisual chat to be really a useful in .

2 teaching students a variety of tasks while reading. 4.00 0.97 High 1

3 Whllg reading, students qsed thglr |mag|nat|on more 4 44 103 Moderate 7
effectively because of using audiovisual chat.

4 Students communication while reading was 375 1.06 High 4
enhanced by audiovisual chat.

5 While reading texts, audiovisual ghat enabled 350 103 Moderate 6
students to collaborate and work in groups.

5 By using audloylsual c'hat, most students showed 3.81 0.91 High 3
positive results in reading part after each assessment.

7 The use qf aud|QV|§uaI chat. in reading lesson is 356 0.96 Moderate 5
effective in achieving learning goals.

Total Degree 3.71 0.72 High

Table (12) shows that the highest mean for
teachers’ attitudes toward using audiovisuals in
teaching reading to the 7th grade students reached
406 out of 5 It was for item 2 "I found
audiovisual chat to be really a useful in teaching
students a variety of tasks while reading” by high

4. Writing
Table (13)

agreement degree. However, the lowest mean was
3.44 for item 3 "While reading, students used their
imagination more effectively because of using
audiovisual chat" by moderate agreement degree,
and the total mean for reading was 3.71 for
teachers.

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chat in Teaching Writing

to the 7" Grade Students (N=16).

No Item Mean Star)dgrd Agreement Rank
Deviation Degree

1 Learning to write with audiovisual chat was a 350 0.97 Moderate 7
pleasant experience for me.

2 While writing, .I found.audlows'ual chat t.o be 388 0.96 High 4
really a useful in learning a variety of skills.
While writing text, | was able to use my

3 imagination more effectively because of using 3.75 1.00 High 5
audiovisual chat.

4 While I was writing, audiovisual chat enhanced 394 0.93 High 3

my communication.
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1. Listening
Table (10)

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chatin Teaching
Listening to the 7" Grade Students (N=16).

Standard Agreement

No Item Mean - Rank
Deviation Degree
1 While listening to the lesson, audiovisual chat helped 495 0.58 High 1
students to recall words and sentences.
2 Whllellgtenlng to the course, studer)ts retained tiny 4.06 0.68 High 5
information thanks to audiovisual dialogue.
3 While I|§ten|ng to the.lesson, audlowsual.chat |.n.1proved 388 0.72 High 6
students’ comprehension and understanding ability.
While listening to the lecture, audiovisual chat helped .
4 students to comprehend the meanings of the vocabulary. 4.00 0.63 High 3
5 While listening tq the lesson, audiovisual chat allowed 394 0.77 High 4
students to organize events and thoughts.
5 By using audloylsugl ch.at, most students showed 3.81 0.83 High 7
positive results in listening part after each assessment.
7 The use qf aud|QV|§uaI chat.m listening lesson is 394 0.68 High 5
effective in achieving learning goals.
Total Degree 3.98 0.58 High
Table (10) shows that the highest mean for degree. However, the lowest mean was 3.81 for
teachers’ attitudes toward using audiovisuals in item 6 "By using audiovisual chat, most students
teaching listening to the 7th grade students reached showed positive results in listening part after each
4.06 out of 5. It was for item 1 "While listening to assessment” by high agreement degree, and the
the lesson, audiovisual chat helped students to total mean for listening was 3.98 for teachers.
recall words and sentences” by high agreement
2. Speaking
Table (11)

Means and Standard Deviations for Teachers’ Attitudes toward Using Audiovisual Chatin Teaching
Speaking to the 7" Grade Students (N=16).

Standard Agreement

No Item Mean - Rank
Deviation Degree

1 Whlle speaklr)g,' audiovisual chat helped students to enhance 419 0.66 High 1
their pronunciation.

2 Audlqwsual chat assisted students in improving their 431 0.70 High 5
speaking fluency.

3 When students used audiovisual chat with online speakers, 413 0.81 High 6
they felt completely comfortable.

4 The use of audiovisual chat had an impact on students’ ability 4.00 0.89 High 3

to compose good English sentences.

5 The use qf audiovisual chat enhanced students’ satisfaction of 3.94 0.68 High 4
the speaking lesson.

By using audiovisual chat, most students showed positive

6 . X 3.50 1.21 Moderate 7
results in speaking part after each assessment.
7 Thg use of audlpwsual chat in speaking lesson is effective in 3.75 1.06 High 5
achieving learning goals.
Total 3.97 0.60 High
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7. Pronunciation
Table (8)

Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chatin Teaching

Pronunciation (N=32).

Standard Agreement

No Item Mean o Rank
Deviation Degree

1 Audiovisual chat helped me pronounce the words 381 0.83 High 2
and phrases correctly and without errors.

2 Audiovisual chat increased my ability to build 356 0.89 Moderate 5
phrases and sentences correctly.
Audiovisual chat increased my confidence when

3  speaking words and sentences in front of an 3.69 0.87 High 3
audience.
Audiovisual chat allowed me to distinguish

4 between the pronunciations of words with similar ~ 3.94 0.93 High 1
literal structures.

5 Audmwgugl chat enabled me to distinguish the 350 0.97 Moderate 5
pronunciation of short and long vowels.

6 By using aydlowsual chat, 1 got positive results in 3.44 0.81 Moderate 7
pronunciation part after each assessment.

7 The use of. auQmwsgal .chat in prongnuatlon lesson 3.69 0.70 High 4
was effective in achieving my learning goals.

Total Degree 3.66 0.73 High

Table (8) shows that the highest mean for
students’ attitudes toward using audiovisuals in
teaching vocabulary reached 4.06 out of 5. It was
for item 4 "Audiovisual chat allowed me to
distinguish between the pronunciations of words
with similar literal structures” by high agreement
degree, but the lowest mean was 3.44 for item 6
"By using audiovisual chat, | got positive results in

Table (9)

the pronunciation area after each assessment™ by
moderate agreement degree. The total mean for
pronunciation was 3.66 for students.

Means and standard deviations were extracted
for questionnaire items answered by teachers and
the total degree. The table below illustrates this.

Means and Standard Deviations of Teachers’ Attitudes toward Using Audiovisual Chat Method in Teaching

Language Skills (LSRW) and Areas (GVP) (N=16).

No (LSRW) and (GVP) Mean Standard Deviation Agreement Degree Rank
1 Listening 3.98 0.59 High 1
2 Speaking 3.97 0.60 High 2
3 Reading 3.71 0.72 High 7
4 Writing 3.82 0.77 High 5
5 Grammar 3.77 0.75 High 6
6 Vocabulary 3.90 0.63 High 3
7 Pronunciation 3.90 0.64 High 4
Total Degree 3.86 0.60 High

Table (9) shows that the highest mean
reached 3.98 out of 5 for "Listening” skill, by high
agreement degree, but the lowest mean was 3.71
for "Reading" skill, by high agreement degree, and

the total mean for all skills (LSRW) and areas
(GVP) was 3.86 for teachers.
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Standard Agreement

Deviation Degree Rank

No Item Mean

5 Aud|OV|§uaI cha}t enapled me to use Fh.e 305 0.93 Moderate 7
appropriate conjunctions and prepositions.

By using audiovisual chat, I got positive results

6 . 3.63 0.89 Moderate 5
in grammar part after each assessment.
7 The use of. auQiovisgaI .chat in grammar lesson 356 103 Moderate 6
was effective in achieving my learning goals.
Total Degree 3.70 0.79 High
Table (6) shows that the highest mean for the lowest mean was 3.25 for item 5 "Audiovisual
students’ attitudes toward using audiovisuals in chat enabled me to wuse the appropriate
teaching grammar reached 4.06 out of 5. It was for conjunctions and prepositions” by moderate
item 2 "Audiovisual chat enabled me to distinguish agreement degree, and the total mean for grammar
between the tenses"” by high agreement degree, but was 3.70 for students.

6. Vocabulary
Table (7)

Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chatin Teaching
Vocabulary (N=32).

No Item Mean Star)dgrd Agreement Rank
Deviation Degree
1 Audiovisual chat allowed me to learn new terms. 3.81 0.83 High 3
2 Aud!OV|suaI chat helped me define words | did not know 350 0.97 Moderate 7
previously.
3 Audiovisual chat assisted me in recognizing words based on 4.00 0.73 High 1
context or tone of speech.
4 Audlgwsual chat enabled me comprehend the intended 381 0.98 High 2
meaning, as well as properly explain it.
5 Audiovisual chat enabled me to use words in sentences. 3.69 0.87 High 6
6 By using audiovisual chat, I got positive results in 375 1.00 High 4
vocabulary part after each assessment.
7 The use qf aud|QV|§uaI chat in yocabulary lesson was 3.75 0.93 High 5
effective in achieving my learning goals.
Total Degree 3.76 0.78 High
Table (7) shows that the highest mean for speech™ by high agreement degree, but the lowest
students’ attitudes toward using audiovisuals in mean was 3.50 for item 2 "Audiovisual chat helped
teaching vocabulary reached 4.06 out of 5. It was me define words | did not know previously "by
for item 3 "Audiovisual chat assisted me in moderate agreement degree, and the total mean for
recognizing words based on context or tone of vocabulary was 3.76 for students.
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Table (4) shows that the highest mean for
students’ attitudes toward using audiovisuals in
teaching reading reached 4.06 out of 5. It was for
item 6 "By using audiovisual chat, | got positive
results in reading part after each assessment” by

high agreement degree, but the lowest mean was
3.83 for item 5 "While reading texts, audiovisual
chat enabled me to collaborate and work in
groups” by moderate agreement degree. The total
mean for reading was 3.62 for students.

4. Writing
Table (5)
Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chat in Teaching Writing
(N=32).
No Item Mean Star)dgrd Agreement Rank
Deviation Degree
1 Learning to wr.lte with audiovisual chat was a 3.75 0.77 High 5
pleasant experience for me.
2 While writing, .I found.audlows'ual chat t.o be 388 0.96 Moderate 2
really a useful in learning a variety of skills.
While writing text, | was able to use my
3 imagination more effectively because of using 3.81 1.11 Moderate 4
audiovisual chat.
4 While | was yvrlt.mg, audiovisual chat enhanced 338 120 High 7
my communication.
5 While writing texts, augﬂowsual chat enabled me 381 0.91 Moderate 5
to cooperate and work in groups.
5 !By using audiovisual chat, | got positive results 3.88 0.89 High 3
in writing part after each assessment.
7 The use of. auQmwsgal .chat in wrltlpg lesson 413 0.62 Moderate 1
was effective in achieving my learning goals.
Total Degree 3.80 0.73 High

Table (5) shows that the highest mean for
students’ attitudes toward using audiovisuals in
teaching writing reached 4.06 out of 5. It was for
item 7 "The use of audiovisual chat in writing
lesson was effective in achieving my learning

5. Grammar
Table (6)

goals" by high agreement degree, but the lowest
mean was 3.38 for item 4 "While | was writing,
audiovisual chat enhanced my communication” by
moderate agreement degree, and the total mean for
writing was 3.80 for students.

Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chatin Teaching

Grammar (N=32)

No Item Mean Star)dgrd Agreement Rank
Deviation Degree

Audiovisual chat enabled me to distinguish

1 between parts of speech: nouns, verbs, 3.94 0.77 High 2
adjectives, adverbs, and preposition.

2 Audiovisual chat enabled me to distinguish 406 0.77 High 1
between the tenses.
Audiovisual chat enabled me to formulate

3 sentences with comparative and superlative 3.81 0.98 High 3
degrees of adjectives.

4 Audiovisual chat enabled me to use the pronouns 363 1.02 Moderate 4

in sentences and phrases correctly.
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2. Speaking
Table (3)

Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chatin Teaching
Speaking (N=32).

Standard Agreement

No Item Mean - Rank
Deviation Degree
1 While speaking, audl.ov.lsual chat helped me 495 0.58 High 1
enhance my pronunciation.
2 Audiovisual chat assisted me in improving my 4.06 0.85 High 3

speaking fluency.

When | used audiovisual chat with online .
3 speakers, | felt completely comfortable. 3.94 0.85 High 4
The use of audiovisual chat had an impact on my
ability to compose good English sentences.
The use of audiovisual chat enhanced the

5 satisfaction of the speaking lesson. 3.94 0.77 High 5

4.13 0.72 High 2

By using audiovisual chat, I got positive results

6 . 4 3.25 1.18 Moderate 7
in speaking part after each assessment.
7 The use of. auQmwsgal .chat in spealgmg lesson 3.63 102 High 5
was effective in achieving my learning goals.
Total Degree 3.88 0.63 High
Table (3) shows that the highest mean for degree, but the lowest mean was 3.25 for item 6
students’ attitudes toward using audiovisuals in "By using audiovisual chat, | got positive results in
teaching speaking reached 4.06 out of 5. It was for the speaking part after each assessment” by
item 1 "While speaking, audiovisual chat helped moderate agreement degree, and the total mean for
me enhance my pronunciation™ by high agreement speaking was 3.88 for students.
3. Reading
Table (4)

Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chat in Teaching Reading
(N=32).

Standard Agreement

No Item Mean e Rank
Deviation Degree

1 Legrmng to rgaq with audiovisual chat was a 375 0.93 High 2
satisfying activity for me.

2 I found audloylsual chat to be. really a useful in 363 115 Moderate 4
learning a variety of tasks while reading.

3 While readl_ng, I was able to use my |mag.|nat|on 3.44 103 Moderate 6
more effectively because of using audiovisual chat.

4 My.cor.nmumcatlon while reading was enhanced by 3.69 1.08 High 3
audiovisual chat.

5 While reading texts, aydmwsual chat enabled me to 338 0.89 Moderate 7
collaborate and work in groups.

5 By using audiovisual chat, I got positive results in 3.81 0.91 High 1
reading part after each assessment.

7 The use qf aud|QV|§uaI chat in r.eadmg lesson was 350 0.89 Moderate 5
effective in achieving my learning goals.

Total Degree 3.62 0.78 Moderate
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Table (1)

Means and Standard Deviations of Students’ Attitudes toward Using Audiovisual Chat Method in Teaching

Language Skills (LSRW) and Areas (GVP) (N =32).

No Skill/Area Mean Standard Deviation Agreement Degree Rank
1 Listening 4.02 0.54 High 1
2 Speaking 3.88 0.63 High 2
3 Reading 3.62 0.78 Moderate 7
4 Writing 3.80 0.73 High 3
5 Grammar 3.70 0.79 High 5
6 Vocabulary 3.76 0.78 High 4
7 Pronunciation 3.66 0.73 Moderate 6
Total Degree 3.78 0.67 High

Table (1) shows that the highest mean for
students’ attitudes toward using the audiovisual
chat method in teaching language skills (LSRW)
and areas (GVP) reached 4.02 out of 5. It was for
the ‘listening’ skill by high agreement degree, but

1. Listening
Table (2)

the lowest mean was 3.62 for the ‘reading’ skill by
moderate agreement degree, and the total mean for
students’” skills (LSRW) and areas (GVP) was
3.78.

Means and Standard Deviations for Students’ Attitudes toward Using Audiovisual Chatin Teaching

Listening (N=32).

No Item Mean Star)dgrd Agreement Rank
Deviation Degree

1 While listening to the lesson, audiovisual chat helped me 419 0.54 High 1
recall words and sentences

2 While Ilstenlng tp the course, | retained tiny information 413 0.72 High 5
thanks to audiovisual dialogue.

3 While Ilsten!ng to the class, audmwsqql chat improved my 4.00 0.73 High 4
comprehension and understanding ability.

4 While listening to the ]ecture, audiovisual chat helped me 388 0.62 High 6
comprehend the meanings of vocabulary.

5 Whllg listening to the lesson, audiovisual chat allowed me to 3.75 1.06 High 7
organize events and thoughts.

6 By using audiovisual chat, I got positive results in the 4.00 0.82 High 5
listening part after each assessment.

7 The use qf audlowsua.l chat in listening lesson was effective 4.06 0.68 High 3
in achieving my learning goals.

Total Degree 4.02 0.54 High

Table (2) shows that the highest mean for
students’ attitudes toward using audiovisual in
teaching listening reached 4.06 out of 5. It was for
item 1 "While listening to the lesson, audiovisual
chat helped me recall words and sentences" by
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high agreement degree, but the lowest mean was
3.75 for item 6 "While listening to the lesson,
audiovisual chat allowed me to organize events
and thoughts" by high agreement degree, and the
total mean for listening was 4.02 for students.



Jordan Journal of Educational Sciences

Procedures of the Study

The instructional material used in the current
study was the Action Pack VII textbook. Two units
of the book were selected and taught to students.
Although this study is based on a descriptive
design, students were taught by the audiovisual
chat method. Before the experiment, the nature and
purpose of the study were explained to students by
the researchers. They were given a chance to ask
freely and express their ideas about the teaching
method. The computer laboratory was used three
times per week for 30 minutes to teach the
instructional material via a data-show. After the
experiment was done, students were seated to fill
out the questionnaire.

A bundle of steps were taken by the
researcher to begin the experiment:

1.In the beginning of the first lesson, the
researchers explained the nature of the study to
the students.

2. The researcher selected appropriate content
which was based on the integration of four
language skills (LSRW) and areas (GVP) in this
study.

3. The researchers set up the data show projector to
display a large image on a light-colored wall
and placed the projector in a suitable position a
few meters from the wall.

4. Students were asked to sit in the first rows of
desks in the laboratory to ensure that all of them
saw what was displayed on the wall via the data
show projector.

5. The researchers explained the purpose of using
the data show projector to students as a kind of
audiovisual tool.

6. The content of the audiovisual material was
carefully selected to suit the level of students at
this age.

7. In a practical manner, the researcher showed the
instructional content through three phases:

a. The first phase was to show the whole video
series and native speakers’ dialogues retrieved
from different websites for the purpose of
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providing students with an overall look at the
content of the instructional material.

b. The second phase was to show each video
separately and present the instructional material in
an easy way; for instance, the teacher deliberately
paused the content of the video frequently to
ensure that students stayed on track. In addition,
students were motivated to imitate and practice the
native speakers’ dialogues with each other.

c. The third phase was to open the door for
students to ask, inquire, and to discuss with each
other.

8.After the experiment, the students filled the
questionnaire forms.

9.Sixteen teachers from other schools in Ramtha
who use the audiovisual chat method in teaching
English language to the 7th grade students filled
the questionnaire form.

10.Students” and  teachers’  responses in
questionnaires were analyzed to obtain the
required data as per the variables of the study.

Statistical Analysis

In order to achieve the objectives and answer
the questions of the study, the Statistical Package
for Social Sciences (SPSS) software was used to
analyze the statements of the questionnaire,
calculate themthem to percentages. Means and
standard deviations were utilized to find
differences that may appear as a result of the
treatment in the study, including students’ and
teachers’ attitudes toward using audiovisual chat in
teaching English language skills (LSRW) and areas
(GPV) to the 7th grade students.

Findings

Means, standard deviations, the total degree,
and agreement degree were extracted for items
related to students’ attitude toward using
audiovisual chat in teaching English language
skills (LSRW) and areas (GVP). The Table (1)
below illustrates this.
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presents a technical educational model based on
the use of the audiovisual chat method so that it
can be used in other courses. It may provide
practical solutions to address poor achievement in
the English language. It may benefit the planners
and developers of English language curricula at the
primary stage and explain the importance of
employing the strategy of audiovisual chat in
teaching English, which may contribute to
improving the outcomes of learning English,
through the evidence provided. Through the results
of this study, it is possible to come up with
practical recommendations that Jordanian schools
adopt by employing the best methods and
strategies in teaching English and preparing
scientific and programmatic curricula that support
that.

Method and Procedures
Participants and Design of the Study

The participants of the study consisted of 32
seventh grade EFL male students who were 13
years old in the second semester of the academic
year 2021-2022 at Al-Buweidah Secondary
Comprehensive School for Boys. It is a public
school in Ramtha, in the far northwest of Jordan.
In addition, a total of 16 teachers who teach the 7th
grade with different experiences participated in the
current study. As long as the number of teachers in
the selected school is not sufficient, the researcher
appealed to other teachers at other schools
administratively affiliated to Ramtha Directorate of
Education. The approval which, was directed by
the Ministry of Education to Ramtha Directorate of
Education covered all schools in the city and its
suburbs, so the researchers could conduct their
study in various schools.

To investigate students” and teachers’
attitudes toward using audiovisual chat in teaching
English language to 7™ grade students, a
descriptive  research  design-based on the
guantitative method was used to analyze and
describe the data obtained from the questionnaire.
The current study has two variables as follows:
The independent variable was the teaching strategy
which includes teaching English language skills
(LSRW) and areas (GPV) by using the audiovisual
chat method, and the dependent variable was
students' and teachers’ attitudes mean scores in
English language skills (LSRW) and areas (GVP).
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Instrument of the Study

After training teachers to use the audiovisual
chat method in teaching English to 7™ grade
students, a questionnaire was designed by the
researchers to investigate students’ and teachers’
attitudes toward using the method in teaching
English language skills (LSRW) and areas (GVP).
The questionnaire was partitioned into two integral
parts that addressed teachers’ and students’
attitudes toward the use of audiovisual chat
methods. In other words, the first part was
administered to target the students to investigate
their attitudes toward the use of audiovisual chat.
The items of the questionnaire were designed to be
close-ended on a 5-Likert Scale. It was composed
of forty-nine items, seven items for each skill
(LSRW) and area (GVP). The second part was
directed to target the teachers’ attitudes toward the
implementation of audiovisual chat as an
instructional method. They were designed
electronically by the researcher using Google
Forms, and the participants filled them out
electronically..

The instrument of this study was given to a
jury of experts: professors who are specialized in
TEFL, CALL, and linguistics, a teacher, and a
supervisor in the Ministry of Education,
Directorate of Education in Ramtha. They agreed
to review and detect the accuracy, clarity, validity,
and appropriateness of the questionnaire with
regard to content, spelling, grammar, context, and
number of items. They presented some
suggestions, such as making two questionnaire
copies for teachers and students and seven sections
for language skills (L,S,R,W) and areas (GVP).
Their remarks, comments, and recommendations
were taken into consideration.

It is customary to accept the reliability of the
guestionnaire in the alpha value range between
0.70 and 0.95. Therefore, to decide if the
guestionnaire items are reliable, interrelated, and
consistent, the reliability of the questionnaire was
measured using the “Cronbach Alpha Coefficient”.
The questionnaire was applied to a sample of 17
students and 16 teachers who were not participants
in the study, and the application was repeated after
two weeks. The alpha value for students’
guestionnaire items ranged between 0.79-0.83 and
0.78-0.082 for the teachers’ questionnaire items,
which indicated that the instrument is reliable.
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Salim (2012) conducted a study to evaluate
the attitudes of English language teachers toward
implementing audiovisual aids in teaching English
language as a foreign language. She adopted the
descriptive analytical method and wused a
questionnaire to collect the data. The subjects of
the study consisted of 50 EFL teachers. The results
showed that audiovisual aids were not used widely
to teach English language in Sudanese schools due
to financial issues. Teachers showed positive
attitudes toward using audiovisual aids and thought
that using such aids in teaching affected students’
motivation and achievement.

Bordbar (2010) explored the factors behind
teachers’ use of computer technology in the
educational process and their attitudes toward
information technology. The researcher used
surveys and interviews to collect the data. The
sample of the study consisted of 83 high school
EFL teachers who were experienced in using
computers. The results of the study showed that the
use of computers was restricted mainly on those
teachers who had prior knowledge of technology,
and the majority of teachers had positive attitudes
toward computer use in the classroom.

Previous studies focused on investigating
either students’ or teachers’ attitude toward using
audiovisual chat in the learning of a certain English
language skill or area. However, the current study
is different from the previous studies in that it
investigates both students’ and teachers’ attitudes
towards using the audiovisual method covering all
language skills (LSRW) and areas (GVP).

Problem and Question of the Study

New technology-based methods, such as
audiovisual chat, are being introduced nowadays in
schools. Teaching English at the present time is
receiving a great deal of care, including using the
audiovisual strategy in teaching language skills
(LSRW) and areas (GVP). With each of the
technological developments, the need arises for
investigating teachers’ and students’ attitudes
toward using these methods, such as audiovisual
chat, in  developing students’ linguistic
competencies and abilities.

Modern education has always paid attention
to educational structures to be more flexible and
responsive to rapid changes and to support the
process of using modern teaching strategies. Some
studies indicated the importance of applying such
strategies in the English language, such as Al-
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Ghamdi (2020), Al-Otaibi (2020), Sharif (2019)
and Al-Samarrai (2019). The researcher believes
that there is a gap in students’ accomplishment,
which is related to the approach utilized in
teaching, transmitting, and facilitating knowledge
rather than the subject difficulty. It can be said that
research in teaching methods constitutes an
important aspect of the problem because of the
impact of the method on students' achievement. In
addition to some studies’ recommendations to
conduct such a study, such as Zuweid’s (2019), Al-
Harbi’s (2016) and Garrard’s (2011), the need
arises for the current study since it may be the first
comprehensive study that investigates both
students’ and teachers’ attitudes towards using the
audiovisual method in teaching all English
language skills and areas to school students.
Therefore, the main purpose of this study is to
investigate students’ and teachers’ attitudes toward
using the audiovisual chat method in teaching
English to 7th grade students. It sought to answer
the following research question: What are the 7th
grade students’ and teachers’ attitudes toward
using audiovisual chat in teaching English
language skills (LSRW) and areas (GVP)?

Significance of the Study

The importance of this study lies in the fact
that it shows how schools want to use new
technologies like audiovisual chat in the classroom
and connect their use to the needs and interests of
students in order to make learning better. The
significance of the current study can be illustrated
by its theoretical and practical importance. The
theoretical importance is in line with the objectives
of the educational process, which seeks to achieve
and develop students' English language using
modern technologies such as audiovisual chat. It
may contribute to the development of teaching
methods that lead to positive results in the
educational process, especially in the English
language. This study may contribute to increasing
awareness among English language teachers of the
importance of employing audiovisual material in
the English language. Enriching the educational
process with modern techniques can be used in the
fields of education and teaching methods by
employing audio-visual chat. This study may open
the way for researchers to conduct more studies to
develop students' skills (LSRW) and areas (GVP)
in the English language course using the
audiovisual chat method.The practical importance
is represented by the idea that the current study
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The findings demonstrated that teachers and
students had positive attitudes toward using
audiovisual aids, and it increased students’ self-
confidence and minimized their anxiety.

Moreover, many studies were conducted
about teachers’ attitudes toward using the
audiovisual chat method in teaching English. For
example, Sanchez-Aufion and Férez-Mora (2021)
investigated the high school teachers’ perceptions
of the use of a film. The researchers used an initial
interview and a post-reflection interview to collect
the data. The participant was an EFL female
teacher who had 15years of experience. She was
interviewed first to identify her views regarding
the use of audiovisual aids. Then a film-based
lesson plan was examined by her. After that, she
was interviewed again to see if there was a change
in her perception. The findings of the study
showed that the teacher had a positive view toward
the use of films as a kind of authentic audiovisual
material. Additionally, she reflected a more
positive view of including the educational benefits
of films in her lessons.

Alamin (2015) set out a study at Shendi
Locality, Sudan. The aim of the study was to
investigate the effect of audiovisual aids on
teaching English as a foreign language in
secondary schools. The descriptive method was
adopted, and a questionnaire was administered to
40 teachers who were selected to collect the data.
The researcher concluded that teachers expressed
their views positively toward the effect of
audiovisual aids on teaching English as a foreign
language. In addition, teachers Dbelieve that
audiovisual aids have a crucial effect on
motivating students.

Al-Rawashdeh (2021) conducted a study to
examine the effect of audiovisual chat on the
seventh grade students’ English as a Foreign
Language (EFL) learners’ oral skills, and to
investigate the seventh-grade students’ attitudes
toward using audiovisual chat in teaching and
learning oral skills in English. The sample of the
study consisted of 32 seventh grade female
students from Al Khanasiri Mixed Elementary
School at Al-Mafrag. A quasi-experimental design
was used. The findings of the study showed that
students who were taught by audiovisual chat
performed better than those who were taught by
regular instruction. In addition, the results revealed
that students showed positive attitudes toward
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using audiovisual chat in teaching and learning
oral skills in English.

Fares and Al-Zayed study (2019) aimed to
examine the role of video in teaching English as a
foreign language to kindergarten students. The
sample of the study consisted of 32 students (18
males and 14 females) from one of the private
schools in Amman. The sample was divided into
two groups: the first comprised 17 students who
were taught through regular instruction. The
second comprised 15 students who were taught by
five educational videos. The researcher found that
video plays a significant role in teaching English as
a foreign language to KG-1 students. In addition,
the findings of the study showed that students were
more motivated to learn through video than
through regular instruction.The study by Merdas
(2015) aimed to examine the impact of audiovisual
aids in teaching active vocabulary to EFL learners
and to discover teachers’ attitudes toward
audiovisual aids in facilitating the teaching
process. The participants of the study were fifty
students and five teachers from the English branch
at Mohamed Kheider University of Biskra. A
descriptive method was adopted to collect the data
by means of a questionnaire and classroom
observation. The results of the study indicated that
the use of audiovisual aids has a significant impact
on students’ achievements. Moreover, the analysis
of the data indicated that the five teachers have a
desire to use technology in EFL class, and it
showed positive attitudes toward the use of
audiovisual aids as they believed that integrating
such teaching aids would guarantee students’
language development. Moreover, using audio
visual aids enhances students’ ability to use their
active vocabulary.

Muneer, Joubish and Khurram (2012)
conducted a study which aimed at investigating
perception that the teachers of the Faculty of Arts,
University of Karachi about the significance of
audiovisual aids in teaching. The sample of the
study was 24 teachers two teachers were selected
randomly from each department of the Faculty of
Arts. The method of collecting data was based on a
pre-constructed questionnaire. The findings of the
study revealed that the majority of teachers have
favorable attitudes toward the implementation of
audiovisual aids in teaching. They emphasized that
audiovisual aids have a significant impact on
students’ skills and attitudes.
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(Kanwal, 2021, p.727). In parallel with what
Kanwal said, Mueller (1955) argued that it is not
possible to take classes to reside in a foreign
country to learn a language; instead, audiovisual is
the best way to learn a foreign language and to
motivate students to engage with the learning
process. Students are motivated by audiovisual
chat. Secer, Sahin and Alci (2015) believe that
audiovisual materials can be of great importance
by magnetizing the attention of students to the
subject matter when they are used properly by
language teachers.

Many studies were conducted about students’
attitudes toward using the audiovisual chat method
in teaching English. For example, Khalili et al.
(2021) explored the effect of audiovisual aids on
reading skill and found if these materials had any
impact on students’ motivation and attitudes
toward English learning. The researchers used a
quasi-experimental design with a pre/post-test
research design. The experimental group consisted
0f184 university students taught by audiovisual
aids while the control group was 81 students taught
by the conventional text-based method. To this
end, the researcher used two tests for data
collection: the preliminary English test (PET) and
Gardner’s attitude and motivation test battery
(AMTB). The results of the study revealed that
students who were taught by audiovisual materials
gained greater reading outcomes and exhibited
positive attitudes and higher motivation toward
English learning.

Aljuhani and Maroof (2019) investigated EFL
students' attitudes toward the use of audiovisual
aids in English lectures. The aim of the research
was to investigate EFL learners’ attitudes toward
the use of visual aids in English lectures. The
participants of the study were 14 female Applied
Linguistics students aged between 18 and 21. The
research followed a quantitative method using a
close-ended questionnaire to collect the data. The
findings showed that students had positive attitudes
toward the use of visual aids; all the students
agreed that audiovisual aids help them to take
notes, facilitate their observation and
communication skills, make learning easier and
more fun, and help them to retrieve information
better.

Shehada and Amer (2019) aimed to
investigate  Palestinian  students’  perceptions
toward using audiovisual aids of the English
language classroom at the university level. The
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nature of the study took the form of qualitative
analysis method to address the questions of
research. The sample consisted of 21 students and
the data were obtained through semi-structured
interviews. The findings of the study showed
students’  positive  attitudes toward using
audiovisual aids. Moreover, they confirmed that
using audiovisual in the classroom was useful in
many ways as it provides diversity in the learning
process, develops students’ language competence,
and expands students’ language knowledge.

Movahedi’s study (2017) intended to
investigate Iranian EFL learners’ attitudes toward
using the British Council video clips and podcasts
for listening comprehension. To check the
participants’ attitudes toward using the British
Council video clips and podcasts, the researcher
adopted an attitude questionnaire that was designed
by Li-Li Kuo at La Sierra University. The
participants consisted of 90 female EFL learners
who were selected from among 132 intermediate
learners based on their performance on the English
proficiency test. The participants were divided into
three groups of 30 students each (one control group
and two experimental groups); one of the
experimental groups was taught by the British
Council video clips while the second experimental
group was taught by the British Council podcasts,
and the control group was taught by the traditional
method. The study concluded that there was a
significant difference between the three groups on
the attitude questionnaire. More specifically, the
highest mean score was registered for the video
clips group over the podcast group, which in turn
registered a substantially higher level than the
control group on the attitude questionnaire.

Kelkoul (2016) carried out another study. The
aim of the study was to investigate teachers’ and
students’ attitudes toward the role of audiovisual
aids in minimizing EFL learners’ anxiety about
oral performance. The study used the descriptive
method, depicting the use of audiovisual aids as
the independent variable and its effectiveness in
minimizing students’ anxiety in speaking as the
dependent variable. One questionnaire was
administered to two classes, each consisting of 25
students, to investigate their attitudes toward the
role of audiovisual aids in minimizing their oral
anxiety. The second questionnaire was directed to
teachers who teach oral expressions to make sure
that their responses are the product of expressions
gained through interacting with different students.
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sight. Additionally, audiovisual materials work
well in the teaching activity only if they are
suitable to the situation, and if they are
implemented properly by the teachers.

The audiovisual media can also have an
impact on students’ reading comprehension.
Atmaja (2018) emphasized the importance of
audiovisual media in the development of reading
skill. She argued that fluency in reading is not only
linked to reading speed but also attributed to how
readers can graspthe meaning of a text. Moreover,
she stated that a fluent reader takes more time to
understand a text than a beginner reader does.
More importantly, she insisted that audiovisual
media improves students’ reading because this
kind of instructional material is based on
displaying sound, pictures and video. Students feel
excited when reading the relevant text associated
with watching fascinating videos. Students can
imagine and connect what they read with what they
hear and see in the relevant video.

According to Shams, Khanam and Imtiaz
(2016), audiovisuals were used as a pre-writing
activity, and they worked as good material in the
classroom to improve the writing quality of
learners and stimulate them toward learning and
writing. They added that the audiovisual method
not only makes learners creative in writing, but
also helps them to be active participants in the
learning process in group discussions.

There are four language areas. The first is
grammar which is an essential part of language
learning. Lightbown and Spada (1993) argued that
teachers who draw students’ attention to
grammatical rules during lessons are more
influential than those who never do that. In
contrast, Nadji (2016) encouraged teaching
grammar in context using audiovisual aids. Cruz
and Mosquera (2017) proposed that visual aids
such as pictures and flashcards constitute valuable
materials for teachers to explain grammar in the
classroom, and for students to understand the
grammatical structures easily. The second
language area is vocabulary that learners should
learn in order to master the language. According to
Nurrizal and Septiani (2020), “the students should
learn vocabulary because when the students learn
vocabulary, they also learn how to speak, listen,
read and write” (p.2). They stated that audiovisual
media motivates students to expand their English
vocabulary. Besides, audiovisual media makes
students easily remember the words that they have

1081

already learned. The third language area is
pronunciation. Audiovisual chat can also be an
adequate technique to help students improve their
pronunciation. It was proven that using audiovisual
aids in the classroom improves students’
pronunciation and encourages them to enhance
their pronunciation since students are entertained
in learning pronunciation because they can see and
hear (Wulandari, Malikatul & Prasetyarini, 2008).

Method motivation is the backbone of success
because it enables people to start, innovate, and
increase their abilities. In broad terms, Dérnyei and
Skehan (2003) stated that motivation is
“responsible for why people decide to do
something, how long they are willing to sustain the
activity, and how hard they are going to pursue it”
(p.614). According to Ormrod (2015), motivation
means something that energizes, directs, and
sustains behavior; it gets students moving, points
them in a particular direction, and keeps them

going.

Most importantly, Usher and Kober (2012)
hypothesized that without student motivation, no
matter how good a teacher, curriculum or school is,
improving academic performance is difficult, if not
impossible. Motivation is a broad term, but
scholars identify two fundamental categories:
intrinsic and extrinsic. Intrinsic motivation means
means that someone has the desire to do something
for pleasure or to see the value of it, while the
extrinsic motivation is to achieve something to get
specific results.

The existence of audiovisual chat may be
regarded as a key factor in teaching and it probably
affects students' attitudes positively. Al-Maroof et
al. (2021) proposed that audio and video materials
have been used considerably recently on various
online platforms. Furthermore, the audio-video
materials reinforce the teaching and learning
process by creating a wealthy educational
environment and simplifying the transformation of
data. Their study revealed that students were
encouraged to use audiovisual aids in a conceptual
model, as well as the characteristics of technology
such as speed and vividness were weighty
predictors of technology acceptance.

Audiovisual materials act as a stimulus to
motivate students toward learning. Audiovisual
chat is one of the teaching methods that EFL
students love and appreciate since it “complements
words with a picture, graphic, or illustration”
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(GVP) and develop positive attitudes toward the
teaching/learning process. lbrahim and Alshami
(2018) suggested that “the process of teaching-
learning depends upon the different types of
equipment available in the classroom” (p.19).
More importantly, integrating audiovisual
materials transforms classrooms to be more
interactive, learner-centered and tailored to
students’ learning styles. Ranasinghe and Leisher
(2009) supported the idea of integrating technology
at earlier stages that helps teachers create an
interactive and real-life instructional environment.

Once teachers are experts in using audiovisual
materials, they are ready to use technology easily
and effectively. The Apple Classroom of
Tomorrow (ACOT) project determined five stages
to be followed by teachers when integrating
technology in the classroom. The first is the
identification of the effectiveness of learning tools.
The second involves using technology without
teachers’ intervention to make significant changes
in classroom practices. Third, teachers see the
benefits of integrating technology. Finally,
teachers now have a thorough knowledge of using
technology. In the last stage, teachers are ready to
experience the new technological patterns in the
classroom (Kleiman, 2007).

Theoretically, knowledge is full of abstract
ideas that constitute a stumbling block forlearners
to construe. In this vein, the traditional method of
rote memorization is insufficient for teaching, and
teachers should make their efforts to visualize the
offline concepts in order to foster learners’ critical
thinking and creativity in the classroom.
Integrating audiovisual chat into the learning
process may help students experience language
virtually. For example, if the teacher wants to
illustrate a lesson on Petra, it is likely that not all
students have visited it. The monument can be
shown through a video to allow students to see it
with their eyes.

The focus of this research is on audiovisual
media which plays an important role in developing
students” English language. Throughaudiovisual
media, the teacher conveys tangible information
for his/her students, stimulates their minds, and
presents the material in a lively way. Regarding the
usefulness of audiovisual chat for developing
students” English language learning, audiovisual
chat may make the learning process more
enjoyable, and students may engage in
communicating and expressing their thoughts
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about what they see and hear. Additionally,
audiovisual chat may be a viable tool that can be
used to address the challenges students face in their
language learning.

According to Irmawati (2019), as long as
audiovisual aids are employed at the correct time
and in the right place, they may help in developing
students'  language learning.  Furthermore,
audiovisual aids include tools that appeal to the
human senses, which increases the amount of
emotional input and so improves the level and
quality of students' language learning. The famous
Chinese philosopher Confucius said that |
forgetwhen | only hear, but I remember and do
when 1 see. Audio-visual aids are powerful
instructional tools that help in developing a
student’s language skills (LSRW) and areas
(GVP). Using audiovisual aids in the foreign
language classroom can enhance the student’s
motivation to learn the language easily and
effectively.

Amalia (2019) differentiates between hearing
and listening; she defines hearing as the ability of
the human hearing system to perceive sound
waves. However, listening refers to a process of
receiving sound waves, understanding,
constructing and responding that enables humans
to communicate in their daily lives; listening is one
of the crucial skills in developing the learning
teaching process. Hardia (2019) proposed that the
implementation of authentic teaching materials
such as audiovisual media helps students to a great
extent to develop their listening skills. Moreover,
such kind of media attracts students’ attention
because it activates two senses -ears and eyes- at
the same time. In line with what Hardia proposed,
Yusroh (2018) pointed out that videos as
audiovisual aids can be used as authentic materials
and motivational tools in listening comprehension
and are widely acknowledged as more powerful
and comprehensible than other media for second
and foreign language students.

Audiovisual aids play an effective role in
enhancing students’ speaking skill, because there
are many benefitsto using audiovisual aids. Using
audiovisual aids to teach speaking brings a chance
for students to express themselves, develop fluency
and keep them highly motivated (Kurniawan,
2016). According to Madhuri (2013), audiovisual
materials improve students’ speaking skill more
than any other instructional method, and they are
stimulating tools which attract both sound and
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Abstract: The current study aimed to investigate students’ and
teachers’ attitudes toward using the audiovisual chat method
in teaching English language skills (listening, speaking,
reading, and writing) and areas (grammar, vocabulary and
pronunciation) to 7" grade students. To achieve the goals of
the study, a descriptive research design was adopted using the
quantitative method. The data were collected through a
questionnaire distributed to 32 male students from Al-
Buweideh Secondary Comprehensive School for Boys at
Ramtha during the second semester of the academic year
2021-2022, and another questionnaire was directed to 16
teachers from Ramtha public schools. The results of the study
revealed that the general attitudes of students and teachers
toward using the audiovisual chat method are positive. In
accordance with these results, a set of recommendations was
suggested for the Ministry of Education, curriculum designers,
and EFL researchers and teachers.

(Keywords: Audiovisual Chat, English Language Areas,
English Language Skills, Students’ Attitudes, Teachers’
Attitudes)

Introduction

Media can be divided into three types. That is,
audio media, visual media and audiovisual media
(Kirana, 2016). The use of new media-based methods
like audiovisual chat in teaching languages has acquired
an increasing interest in the last decades among
ministries of education, curriculum designers and
teachers. Nowadays, teachers should be aware of how to
incorporate technology in the classroom, especially with
younger generations who are familiar with the internet
and technological aids. Maria (2012) emphasized the
implementation of teaching aids in enhancing the
teaching process as these aids may help teachers convert
the classroom into a real world and make the learning
process interesting and more exciting.

key factor in successful teaching is the teachers’
attitudes toward applying audiovisual aids. By way of
illustration, English language teachers should have
positive attitudes toward the teaching method so as to
open the road for students to learn easily and
effectively. Arbab (2020) argued that the success of
students is closely linked with teachers’ attitudes.
Therefore, if teachers believe that their students will
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© 2023 by Yarmouk University, Irbid, Jordan.
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succeed, this in turn will affect their students positively
and help them achievesuccess. On the contrary, if
teachers have negative attitudes, this will negatively
affect their students’ language performance.

In general, teachers’ attitudes regarding the role of
technology were the main factor in determining the
nature and content of technology used in the classroom.
Sulaiman (2017) argued that teachers’ attitudes that are
linked to their confidence and success in applying
technology are pivotal and teachers’ attitudes play an
important factor in the adoption of technology.
Furthermore, positive attitudes toward using technology
make teachers more comfortable integrating it into their
teaching.

The presence of audiovisual materials for teachers
in a time of need determines teachers’ attitudes whether
positive or negative. Teachers use instructional aids to
inspire the educational process to transfer meaningful
ideas, enhance students’ skills, including listening,
speaking, reading, and writing (LSRW) and areas,
including grammar, vocabulary and pronunciation
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