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The Effectiveness of Using Some Strategies of Memory
Activation in Developing Spelling Skills for Primary
Students

Najwa Khasawneh and Najlaa ALOtabi:
Taif University,Kingdom of Saudi Arabia.

Abstract: This research aimed to identify the effectiveness of
using some strategies of memory activation in developing
spelling skills for sixth grade students. To achieve this aim, a
list of spelling skills was prepared for sixth grade students, as
well as a test to measure the spelling skills. In addition, a
teacher's and student’s guides were prepared for teaching,
according to some memory activation strategies. The study
sample consisted of (34) sixth grade students. The sample was
divided into two groups: An experimental group of (17)
students, where their study was based on the memory
activation strategies, while a control group of (17) students,
studied according to the usual method. The study has found a
proper spelling skills list for sixth grade students. There were
significant differences (o =0.05) between the mean ranks of
the experimental group and the control group in the posttest of
the spelling skills, in favor of the experimental group. In
addition, there were significant differences (a= 0.05) between
the mean ranks of both the pre- and post- measurements for
the experimental group at the post-test (skills and total grade),
in favor of the post-measurement.

(Keywords: Memory Activation Strategies, Spelling Skills,
Primary Stage)

.(Sabitan, 2010)

133

(34)

(0.05= o)

2018/5/6

(1)

0.05

(1)

) )

9 :




(AL-Harbi, 2014) (Shehata, 2000)

Said, )
.(2008
(56)

.(Saadi, 2012)

(Al-luhani, 2015) .(Shehata & El-Samman, 2013)

(Shaalan, 2008)

(60)

(Al-Mutawa, 2015)

(Al-Awfi, 2013)
(Mohammed, 2017)

(45)

134



Zakri, )

(Van Blerkom, 2009)

(Zigzag & Zigzag, 2003)

(300)

(Kline, 2012)

Woolfolk, )

AL-)
.(2008
(Barakat, 2010)
(
) Christianson, )
Liu, )

135

.(Awfi, 2013

(Demerdash, 2008)

.(Barakat, 2010)

.(Chrusch & Gabora, 2014)

.(Cebrian & Janata, 2010)
(1998

.(Barakat, 2010)

.(2011

.(2006



(Abdul Bari, 2009)

(83)
(42) :
(42)
Al-Aqili & Abdul )
(Qadir, 2012

: (59)
(28) (31)
( )

(Halas, 2003; Abu Mandal, 2006; Asmari, 2010)

136

(35)

(Ibrahim, 2003)

(42.)

(Barakat, 2005)

(189)
(102)
(87)

(Dewitt, 2007)

(73)
(38)

(34)



(
- (o= 0.05)
(a0 = 0.05)
- )
)
(
(34)
( 1437- 1436)
@an (34)
)
(17) (
: (
( )
L )
()

(38)

137



Awfi, 2013; Harbi, 2014; Al-)
(Mutawa, 2015

(19)

(38)

:(1)

(245

(Cooper)

100X =

(%80)

(1)

N DN B D 0w w oo DD

N DN B B W w o D DN N

18
19
20
22
23
24
25
26
27
28
29

’-'\/-'\
~ -
© 00 N O O A W DN B

[B=Y
o

=
= O




12

2 2 30 11

2 2 31 12 13

2 2 32 13 14

2 2 33 14 15

2 2 34 15 16

2 2 35 16 17

2 2 36 17 18

10 10 38 37 19

55 55 38

(38)
-(2)
:(2)

0.01 0.53 27 0.01 0.57 14 0.05 0.56 1
0.05 0.39 28 0.01 0.69 15 0.05 0.45 2
0.05 0.49 29 0.05 0.46 16 0.05 0.43 3
0.05 0.39 30 0.01 0.62 17 0.01 0.59 4
0.05 0.46 31 0.05 0.47 18 0.05 0.49 5
0.01 0.55 32 0.01 0.56 19 0.01 0.56 6
0.01 0.56 33 0.01 0.55 20 0.01 0.56 7
0.05 0.43 34 0.05 0.39 21 0.05 0.39 8
0.05 0.46 35 0.01 0.50 22 0.01 0.51 9
0.01 0.54 36 0.05 0.39 23 0.01 0.69 10
0.05 0.39 37 0.05 0.43 24 0.05 0.44 11
0.01 0.58 38 0.05 0.46 25 0.01 0.55 12

- - - 0.05 0.49 26 0.05 0.49 13

(2)
(4 3
(0.69 -0.39)

139



:(3)

0.70 27 0.74 14 0.61 1
0.74 28 0.70 15 0.53 2
0.70 29 0.65 16 0.65 3
0.65 30 0.61 17 0.70 4
0.40 31 0.74 18 0.40 5
0.61 32 0.40 19 0.65 6
0.53 33 0.65 20 0.61 7
0.74 34 0.65 21 0.40 8
0.74 35 0.74 22 0.65 9
0.70 36 0.61 23 0.74 10
0.61 37 0.70 24 0.53 11
0.53 38 0.65 25 0.74 12
- - 0.40 26 0.70 13
(0.74 - 0.26) (3)
((4)
0.48 31 0.47 21 0.49 11 0.48 1
0.48 32 0.43 22 0.43 12 0.49 2
0.49 33 0.48 23 0.45 13 0.47 3
0.43 34 0.45 24 0.43 14 0.45 4
0.43 35 0.47 25 0.45 15 0.48 5
0.45 36 0.48 26 0.47 16 0.47 6
0.48 37 0.45 27 0.48 17 0.48 7
0.49 38 0.43 28 0.43 18 0.48 8
- - 0.45 29 0.48 19 0.47 9
- - 0.47 30 0.47 20 0.43 10
(0.49 - 0.43) 4)
)
(
(
A
2
43
3 ( )
A

140

(0.81)

(23)



.16

(0.05= q)

(Mann-Whitney-U  Test)

(55)

(%)

141

.10

A1

12

13

14

.15



(C)RN )

(u)
36650  2.56 17
0,01 5 o850 1344 17
366.00 21.53 17
0,01 00 o000 1347 17
357.00  21.00 17
0,01 80 23800 1400 17
409.00  24.06 17
0,01 30 8600 1004 17
373.00  21.94 17

001 890 o0 1306 17 ‘)
37550  22.09 17
001 665,950 1201 17 )

388.50  22.85 17
0,01 B3 0650 1245 17
402.50  23.68 17
0,01 95 ygs0 1132 17
- o 36650 2156 17
, 22850  13.44 17
366.50  21.56 17

0.01 75.5
, 22850  13.44 17
- gag 39850 2109 17
, 236.50  13.91 17
- ag 36850 2168 17
, 22650  13.32 17
- gag 39900 2112 17
, 236.00  13.88 17
- oo 3550 2150 17
, 22950 1350 17
- i 36750 2162 17
, 20750 1338 17
o 250 2074 17
0,05 ' 242.50 14.26 17
oo 36600 2153 17
0,01 ' 229.00 13.47 17
o 36000 2118 17
0,05 ' 235.00 13.82 17
s 39850 2844 17
0,01 ' 196.50 11.56 17
436.00 2565 17

0.01 6.00
, 159.00  9.35 17

142



Awfi, 2013 & AL-Harbi, 2014 & Al-Mutawa, )
.(2015 & Al-Juhani 2015 & Mohammed, 2017

(0,05)

(1)

()

(9.35)

60

50

40

30

20

10

51.35

26,94

(Wilcoxon Test)

:(6)

143

:(2)

(65.25)



@) :(6)
(2)
0.01 2.89 45.0 5 9
8
0.01 3.42 o1 7 13
4
9
0.01 3.68 153 9 17
0.01 3.34 105 7 14 )
3
4 4 1
2
0.01 3.45 120 8 15
2
3
3
9
9
7

144



(2)

0.01 2.92 55 55 10
7
0.05 2.27 21 3.5 6
11
0.01 3.21 66 6 11
6
4.5 4.5 1
0.05 2.31 40.5 5.06 8
8
0.01 2.89 45.0 5 9
8
0.05 2.81 45.0 5 9
8
0.01 3.53 136.0 8.5 16
1
0.01 3.63 153 9 17
(0.05= ) ) (6)
"(
)

a0

40

30

20

:(2)

145



Johnson & )
(Obi, 1993

Awfi, )
(2013; Harbi, 2014; Zigzag & zigzag, 2003

(Barakat, 2005)

z /)
.(7) (~/n
(7)
~/n ()
0.88 4.12 3.63
(7)
88) (0.88)
(%

146



References

Abdul Bari, M, (2009). The effectiveness of the
strategy of mental perception in the
development of reading comprehension skills
for students in the preparatory stage. Journal
of Studies in Curricula and Teaching
Methods, (145): 73-111.

Abu Mandal, A, (2006). The Effectiveness of using
computer games in teaching some writing rules on
achieving eighth grade students in Gaza.
Unpublished Master Thesis. Islamic University.
Gaza.

Al-Aqili, A, ; Abdul Qadir, B, (2012). The
effectiveness of a training program based on
the strategy of mental perception in the
development of reading comprehension levels
for sixth grade students. Journal of Reading
and Knowledge, (133), 241-284.

AL-Harbi, R. (2014) The effectiveness of a
multimedia-based program in the development
of spelling skills among primary school
students. Un published Master Thesis, Taibah
University, Medina, KSA.

Al-Juhani, B, (2015). The effectiveness of a peer-
based program in developing the spelling
skills of sixth graders. Un published Master
Thesis, Taibah University, Medina, KSA.

Al-Mutawa, A. (2015). The effectiveness of using
cooperative learning strategy in correcting
spelling errors in my beautiful language
course for sixth grade students, Unpublished
Master Thesis, Faculty of Education, Qassim
University.

Al Tarifa, 1, (2013). The effectiveness of using
computerized learning software in development
of spelling skills for sixth grade students in Al
Baha Area. Unpublished Master Thesis. Al
Baha University, AL Baha, KSA.

AL-Awfi, M. (2013). The effectiveness of the role-
play strategy in the treatment of spelling
mistakes common among students in the sixth
grade in Medina. Unpublished Master Thesis.
Taibah University, Medina, KSA.

Barakat, Z. (2005). The effect of self-activation of
memory on the academic achievement of the
university student: A pilot study using the
methods of memory and memory aids. The
Electronic Journal of the Network of Arab
Psychological Sciences. I (5), 35-57.

147

Barakat, Z. (2010). Memory activation strategies
used by Al Quds Open University students to
enhance their ability to retain and remember
information. An-Najah University. Journal of
Human Sciences, 24 (9), 2528-2558.

Cebrian, A. & Janata, P. (2010). Influences of
multiple memory systems on auditory mental
image acuity. Journal of the Acoustical
Society of America. 127 (5), 3189- 3202

Christianson, M. (2011). Memory, aging and
external memory aids Two traditions of
cognitive research and their implications for a
successful development of memory augment-
ation. Master’s Thesis, Linkdping University,
Linkdping, Sweden.

Chrusch, C. & Gabora, L. (2014). A Tentative
Role for FOXP2 in the Evolution of Dual
Processing Modes and Generative Abilities.
Proceedings of the 36th Annual Meeting of the
Cognitive Science Society, July 23-26,
Quebec City, Houston.

Demerdash, Fadlun (2008). The effect of post-
memory training on some Memory processes
of mentally retarded students. Journal of the
Faculty of Education, 1 (38), 41-70.

DeWitt, S. (2007). The Effects of Note Taking and
Mental Rehearsal on Memory. Journal of
Undergraduate Psychological Research, 2,
46-49.

Halas, M. (2003). Dramatic experience influenced
the improvement of the level of writing and the
direction towards the sixth-grade students,
Unpublished Master Thesis, Ain Shams
University, Eygpt.

Johnson, D. & Obi, S. (1993). Mnemonics: Can
You Spell It, https:/files.eric.ed.gov/fulltext
/ED394220.pdf

Ibrahim, F. (2003). The effectiveness of using
some memory assistance strategies in a
coherent manner in the collection and
retention of historical knowledge among
students in the first grade. Journal of the
Center for Educational Research, (23), 105-
142.

Kline, K. (2012). The effects of visualizations and
spatial ability on learning from static
multimedia instructions. Doctoral Dissertation,
Georgia Institute of Technology, Georgia.



Khalifa, H. (2004). Classes in teaching Arabic
(primary, intermediate, secondary), Riyadh:
Al-Rashed Library.

Liu, T. (2006). Age-related differences: Use of
strategies in a timing task. Doctoral
Dissertation, University of Texas at Austin,
Austin.

Sabitan, F, (2010).
teaching Arabic Language.
Janadriyah House..

Saadi, N. (2012). Effectiveness of the use of the
learning cycle (5E'S) in the development of
spelling skills among elementary school
students, Un published Master Thesis, Taif
University, Taif, KSA.

Said, M. (2008). A proposed program for the
treatment of some spelling difficulties among
primary school students. Reading and
Knowledge Series, (83), 251-280.

Origins and methods of
Amman: Al-

148

Shehata, H. (2000). Teaching Arabic Language
between Theory and Practice, Cairo
University, Cairo, Egypt.

Shehata, H. & EI-Samman, M. (2013). Reference
in teaching and learning Arabic language,
Cairo, the Arab Book Library.

Shaalan, R. (2008). Practical methods for treating
spelling errors in children and adults, 2,
Riyadh, King Fahad National Library.

Van Blerkom, D. (2009). College study skills:
becoming a strategic learner. Boston, MA:
Wadsworth-Cengage.

Woolfolk, A. (1998). Educational psychology (7th
ed.). Boston, MA: Allyn & Bacon.

Zakri, N. (2008). Beyond memory and strategies of
memory and the direction of control of a
sample of student’s students and students in
the best education in Jizan. Un published
Master Thesis, Umm Al Qura University,
Mecca, KSA.



166 -149 2019 2 15

** *

2019/2/10

Academic Engagement Related to Goal-Orientation
among University Students

Ahmad Mahasneh, Ahmed Al-Alwan: Hashemite University,
Jordan.
Omar Al-Adamat, Ministry of Education, Jordan.

Abstract: The present study aimed to investigate the
relationship between academic engagement and goal-
orientation among university students, as well as to identify
the level of academic engagement, and to verify whether there
are statistically significant differences in the level of academic
engagement due to variables of gender, academic
specialization and academic level. The study sample consisted
of (735) students at the Hashemite University, chosen by the
available sampling method. To achieve the goals of the study,
academic engagement and goal orientation scales were used.
The results of the study showed that the level of academic
engagement was moderate. The cognitive engagement ranked
first, followed by emotional engagement, and behavioral
engagement ranked last. The results also showed that there
were statistically significant differences in the level of
behavioral and cognitive engagement attributed to gender, in
favor of female students, and there were statistically
significant differences in the level of behavioral, emotional
and cognitive engagement attributed to academic level. This
means that the average of first year students was higher than
the average of second, third and senior university students.
The results of the study also showed a positive correlation
between mastery goals and behavioral, emotional and
cognitive engagement, but a negative correlation between the
goals of avoiding performance, and those of avoiding work, as
well as behavioral, emotional and cognitive engagement.

(Keywords: Engagement, Academic Engagement, Goal-
Orientation)
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The Effect of Group Counseling Program in Decreasing
Anxiety and Improving Parental Competence Among
Mothers of Children With Behavioral Problems

Jehad Alaedein, Hashemite University, Jordan.
Amany Taraweneh, WAR Child UK, Jordan.

Abstract: This study aimed to investigate the effect of a
group-counseling program in decreasing levels of anxiety and
improving parental competence among a sample of Jordanian
mothers of children with behavioral problems. Those mothers
sought professional help for their child's difficulties from The
Family Awareness and Guidance Center, New Zarga, Jordan.
The participants consisted of (32) mothers; they were selected
according to their scores on anxiety and parental competence
scales, and they were randomly assigned to two groups; the
experimental group (N = 16) and the control group (N = 16).
The results of pre-test to post-test differences for the
experimental and control groups on the study scales revealed
that the treatment group compared to control group was
significantly more likely to have lower anxiety and higher
parental competence. Furthermore, the results of post-follow-
up tests comparison for each of the dependent variables for
treatment group showed that differences were significant on
scales of the two study. In particular, the results in the follow-
up tests show that the scores on the anxiety scale were
positively decreased, while on the parental competence scale
were higher.

(Keywords: Group Counseling Program; Anxiety; Parental
Competence; Mothers of Children with Behavioral Problems)
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16 40.89 1.55 0.39
16 39.70 1.01 0.25
16 66.18 3.15 0.89
16 70.74 5.07 1.27
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The Effect of (Think-Pair-Share) Strategy in Improving ( : - )
the Speaking Skills of Arabic Language

Husein Al-Mestarehi, Al-Esraa University, Jordan.

Abstract: This study aimed to identify the effect of (Think-

Pair-Share) strategy in improving the speaking skills of Arabic )

Language among sixth grade students. The sample consisted

of (101) students distributed into two groups: The control (

group who studied by the traditional method, and the -

experimental group studied by the strategy (Think-Pair-Share). )

To achieve the aims of the study, the researcher constructed a

teacher guide including speaking issues (the impact of the (
optimism in building happy life, the importance of the sun in ( - - )

our life, the importance of voluntary work for youths) in

Arabic Language book for sixth grade. A pre- pro test was

constructed which consisted of (5) items. The study results

revealed significante differences in spealing skills, in favor of

the experimental group, but no differences due to gender as )

well as to the interaction differences in each speaking skill and (

skills combined, and there was no gender differences in skills, . ( )
language integrity, communications with the audience, and the

personality of the student. Meanwhile there was a significance ( «c - - : )
in skill organizing ideas, in favor of female students.

(Keywords: (Think-Pair-Share, Speaking Skills)
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The Extent of Inclusion of STEM Approach Criteria in the
Developed Physics Textbooks for Secondary Stage in
Jordan

Amal Malkawi, Yarmouk University, Jordan.
Ebrahim AL-Yousef, Ministry of Education, Jordan.

Abstract: This study aimed at investigating the extent of
inclusion of STEM approach criteria in the content of
developed physics textbooks for secondary stage in Jordan.
The sample of the study consisted of the first four chapters
from both of the developed physics textbooks for the first and
second secondary grades. The study used the analytical
descriptive method , by using the content analysis method
which consisted of (30) indicators , distributed into (7) main
domains. The reliability of the tool was checked by using
Holsti Formula , and the reliability of the analysis was
calculated by using Kappa Formula. The results of the study
indicated that there was a decline in the inclusion level of
STEM approach criteria in the developed physics textbooks
content. The percentage of inclusion of STEM criteria was
about (36%) in the both textbooks. There was a difference in
inclusion percentages of both books in the tool's domains. The
“Apply technology strategically” criterion has the lowest
percentage of inclusion in the textbook for first secondary
grade , while the “collaborate as a STEM team” criterion has
the highest percentage in the same book. The percentage of the
“engage in inquiry” criterion has the lowest percentage of
inclusion in the book for second secondary class , while the
highest was the “collaborate as a STEM team” criterion in the
same textbook.

(Keywords: STEM Education , STEM Approach , STEM
Criteria , Developed Physics Textbooks , Content Analyses ,
Jordanian Curricullum)
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The Effect of Buddy Reading Strategy on Developing
Third Basic Grade Students' Oral Reading Fluency

Mohammad AL-Khawaldeh, Yarmouk University, Jordan.
Rania Obaidat, Ministry of Education, Jordan.

Abstract: This study aimed at investigating the effect of
buddy reading strategy on developing oral reading fluency
among third basic grade students, and whether it would differ
according to gender and to the interaction between gender and
teaching strategy. To achieve the aims of the study, the
researchers adopted and adapted "Florida Oral Reading
Fluency Test (FORF, 2009). The subjects of the study
consisted of (48) third basic grade students selected from (10)
public schools, affiliated to Bani Khinanah Directorate of
education. The subjects were also divided into two groups:
(24) students in the control group taught by the conventional
method, and (24) students in the experimental group taught by
buddy reading strategy. The results of the study revealed
statistical significant differences in oral reading fluency, due
to the teaching method, in the favor of the experimental group
subjects taught by buddy reading strategy. The results also
revealed statistical significant differences in oral reading
fluency, due to gender, in the favor of females, but no
statistical significant differences due to the interaction
between teaching strategy and gender.

(Keywords: (Oral Reading Fluency, Buddy Reading Strategy,
Third Basic Grade Students)
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The Effect of Using a Teaching Program Based on
Mathematical Power on the Acquisition of Mathematical
Concepts for 8" Grade Students in Light of their
Mathematical Self-Efficacy

Said Al-Senaidi, Rustaq College of Education/ Oman.
Adnan Al-Abed, Sultan Qaboos University/ Oman.

Abstract: This study aimed at investigating the effect of using
a teaching program based on mathematical power on the
acquisition of mathematical concepts for 8" grade students in
light of their mathematical self-efficacy. The study sample
was purposefully selected from two schools in Education
Directorate of Muscat. Two groups were selected randomly in
each school; one was assigned as an experimental group,
instructed using a teaching program based on mathematical
power, whereas the other was assigned as a control group,
instructed by the traditional teaching method. After combining
two groups, the total number of students in the experimental
group was (50) males and females, while the total number of
the control group was (53) males and females. An educational
material was prepared based on mathematical power. Also,
acquisition of mathematical concepts and mathematical self-
efficacy scales were prepared. The results showed statistically
significant differences in the acquisition of mathematical
concepts in favor of the experimental group. The results also
showed statistically significant differences in the acquisition
of mathematical concepts due to the interaction between
teaching strategy and level of mathematical self-efficacy
among 8™ grade students, in favor of the experimental group.

(Keywords: Educational Program, Mathematical Power,
Mathematical Concepts Acquisition, Mathematical Self-
Efficacy)
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Assisted Statistics Instruction, namely SPSS, in teaching
statistical concepts and/ or procedures, may play an
essential role in improving students’ ability to
understand these very concepts. In addition, one of the
basic questions of the current study was concerning the
best way of introducing SPSS for students in an
effective and constructive manner. In that, three
methods of instruction were used. Based on the results
of the current study, using SPSS after providing
students with sufficient and rich explanation about the
target statistical procedure(s) is the best method that can
be used to improve students’ level of comprehension in
these statistical concepts. Additionally, the effectiveness
of the different proposed methods was not found to vary
based on students’ gender. Yet, in the case of using the
best method (solid theoretical background before using
the SPSS), these differences vanished. In other words,
among the three methods introduced in the present
study, this method (SPSS after theory) can be
considered as the best mechanism to teach statistical
concept, regardless of students’ gender.
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have learned into practice, in a practical and effective
manner. In fact, the last result can be justified easily, as
any statistical package assumes that the user already has
an adequate statistical background that will enable
him/her to use the different statistical procedures, and
consequently be able to interpret results associated with
each of the statistical technique. The next method in
terms of improving graduate students’ statistical
comprehension, based on the weight of the adjusted
means, was the method in which both the theoretical
background and the SPSS were presented concurrently.
The previous method has a positive advantage because
it tries to achieve an association between the theoretical
and the practical components of the process of students’
learning. The last method that could be considered as
the least effective way of teaching statistics for post-
graduate students among the three methods, is to restrict
students’ learning only on the theoretical method. In
general, it can be said that SPSS can improve graduate
students’ level of understanding statistical concepts,
especially if it followed very robust theoretical
background.

Table (3): The adjusted means and standard errors for
the three groups.

Group Mean Std. Error
theoretical and SPSS 13.380 .548
theoretical then SPSS 16.510 .518
theoretical 10.373 .498

Moreover, results on table 2 show no significant
effect (P>0.05) for the interaction between students’
gender and method of instruction on students’ post-
achievement scores. In other words, the effectiveness of
the different teaching methods didn’t affect by students’
gender.

The clinical significance refers to the extent to
which the treatment was effective in terms of changing
the situation of the target subjects, at an individual level,
from one case to another (Campbell, 2005). Basically,
clinical significance differs from statistical and practical
significance due to its main concern which is the
individual rather than the group(s) (Jacobson, Follette,
& Revenstorf, 1984). Many procedures could be utilized
to estimate the clinical significance of a study. The most
known methods to estimate clinical significance of
psychological and educational studies can be identified
as Jacobson-Truax method (JT), GulliksenLord-Novick
method (GLN), Edwards-Nunnally method (EN),
Hageman-Arrindell method (HA), and Hierarchical
Linear Method (HLM) (Bauer, Lambert, & Nielsen,
2004). In the current study, Jacobson-Truax method
(JT) was used to estimate the clinical significance of the
results. Two reasons can be attributed to this decision.
Firstly, because this method is the most widely used
procedure in psychological and educational studies; and
secondly, because this method as indicated by different
studies, provides an average estimate of the effect of
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treatment rather than overestimating or underestimating
the effect of the treatment (Bauer et al., 2004).
According to this method, two values should be
computed, namely, they are the cut-off scores and the
reliability change index: RCI (Nassar, 2017).

Consequently, subjects of the study can be
categorized into four groups: Recovered group, those
whose post-test score exceeds the predetermined cut-off
score and RCI score is positive; Improved group, those
who were still in need of treatment, operationally based
on JT method they are those individuals whose post-test
score did not exceed the predetermined cut-off score
although their RCI score was positive; the Unchanged
group, where there was no difference between subjects
pre-scores and post scores, operationally according to
the JT method these individual’s post-test scores did not
exceed the predetermined cut-off score, however, their
RCI score was zero; and finally, the Deteriorated group,
whose pre-scores were better than their post scores,
operationally according to JT method they are those
subjects whose post-test score did not exceed the
predetermined cut-off score and whose RCI score was
negative (Nassar, 2017).

Based on JT method, the cut-off score and RCI in
the current study were computed as follows (Bauer et
al., 2004):

The cut-off scores =The mean of the pre-scores + 2
% the standard deviation of the pre-scores.

Thus, the cut-off score of the current research was
10; the RCI is the difference between the post-score and
the pre-score, at individual level, divided by the
standard error for the difference scores, computed using
the data of the entire sample. Thus, according to the JT
method, of the subjects in the first group where the
lecturing method and the SPSS were used
simultaneously, (86%) could be considered as
recovered, whereas, (14%) can be evaluated as
improved. Furthermore, all the subjects in the second
group (100%), in which the lecturing method was used
prior to using SPSS as computer-assisted statistics
instruction, can be evaluated as recovered. However,
only (44%) of the third group, in which only the
lecturing method was used, can be evaluated as
recovered; (50%) of them can be considered as
improved, and (6%) as unchanged. The clinical
significance results confirm that using the SPSS after
providing Arab postgraduate students with a strong
theoretical background is the best way to improve their
level of understanding of statistical concepts.

To conclude, students, in general, do not like
statistical courses (Green and Carney, 1997). While this
phenomenon could be due to different reasons, one
striking rationale could be identified as the method of
instruction that is used in the process of teaching
statistical courses. The basic assumption of the current
study was that using statistical packages as Computer-



According to the results that appear in Tablel, the
highest post-achievement mean score was obtained by
the female postgraduate students, who were taught by
the second method of instruction in which the
theoretical content was presented prior to the training on
SPSS application. The next highest mean in terms of the
value of post-achievement scores, was achieved by male
postgraduate students who were instructed using the
same instructional method. In addition, results on Table
1 indicates that, males and females postgraduate mean
scores who were taught using the first method of
instruction, in which the instructor combined or mixed
the theoretical part with utilization of SPSS at the same
time, were greater than the means of males and females
postgraduate students who were instructed only by the
traditional or lecturing method.

As the results of Table 1 indicate that the best
modality of instruction is the method in which the
instructor uses or trains his/her students to apply SPSS,
after providing them with sufficient theoretical
explanation on the concepts related to the presented
statistical procedure. In other words, the theoretical part
plays a very essential role in enhancing post-graduate
students’ ability to understand statistical concepts, such
that the level of comprehension of these concepts serves
as the prerequisite to use SPSS effectively. Furthermore,
descriptive statistics results indicate that, overall, the
level of comprehension, which was measured by
students’ post-achievement scores, for Arab post-
graduate students who were exposed to SPSS, was
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better than the performance of the traditional group, the
group that was exposed to the lecturing method only.
Previous studies obtained by reviewing the literature
suggests similar findings (Mobark, 2015; Sosa et al.,
2011). The last results demonstrate the importance of
using SPSS as computer-assisted statistics instruction by
improving Arab postgraduate students in their
knowledge and application of essential statistical
concepts, that is needed to enhance their quantitative
research skills. As the researcher mentioned previously,
using SPSS has several benefits that strengthen
student’s understanding of the material (Gonzalez &
Birch, 2000). A further benefit of computer-based
statistics is that it may provide students with effective
feedback, e.g. via comparing their manual computations
with SPSS results (Sosa, et al., 2011) which is
extremely important, as it facilitate student’s ability to
learn statistical concepts (Moreno & Mayer, 2005;
Timmerman & Kruepke, 2006).

In examining whether post-graduate students’
scores on the post-achievement test differ significantly
according to their gender, method of instruction, and/or
the interaction between these variables, by holding the
pre-achievement differences between the different
group as constant or as a fixed value, 2-way analysis of
covariance (2-way ANCOVA) was computed. Results
of this inferential statistical procedure can be found on
table 2.

Table (2): Results of 2-way ANCOVA, the effects of students’ gender, the method of instruction, and the interaction on

students’ pos-test scores

Source Type 1l Sum of Df Mean Square F Sig. Partial Eta
Squares Squared

Pre-achievement 28.992 1 28.992 6.607 .014 133
Gender 15.106 1 15.106 3.442 .070 .074
Group 322.046 2 161.023 36.694 .000 .631
gender * group 10.259 2 5.129 1.169 .320 .052
Error 188.694 43 4.388

Corrected Total 585.520 49

Based on Table 2, results indicated that graduate
students’ post-test scores did not differ significantly
(P>0.05) according to students’ gender. Such a result
may have justified via the fact that students, relatively,
had been distributed equally to the different natural and
humanities programs regardless of their gender. In other
words, students’ level of comprehension to the different
statistical concepts could be affected by other factors
other than their gender.

In addition, according to the exposed results in
Table 2, students’ post-test scores differ significantly
(P< 0.05) according to the used method of instruction
controlling the effect of the pretest scores. These results
agree with most of the findings of the related literature
(Qasem, Altrairy & Govil, 2012; Mobark,2015; Moreno
& Mayer, 2005; Timmerman & Kruepke, 2006). In

255

other words, the results of the current study confirm the
critical role of using SPSS as computer-assisted
statistics instruction on improving post-graduate
students’ ability to understand statistical concepts.

As shown in Table 2, the magnitude of partial Eta
squared is 0.63, which according to the effect size index
is indicating to very large effect size (Stevens, 1996).
This last result is very essential as it shows that the
effect of the method of instruction is both statistically
and practically significant. According to the adjusted
mean outcomes, associated with ANCOVA results
revealed in Table 3, the best technique to stimulate
students’ ability to comprehend statistical concepts is by
focusing on establishing a robust theoretical background
as an initial step. The next step is to use SPSS to
provide students with the opportunity to apply what they
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Procedure

To achieve the aim of this study, students were
randomly assigned to three groups. The researcher and
the students in each group agreed on a suitable time for
the lecture. The first group was exposed to t-test
procedures using both theoretical perspectives and SPSS
simultaneously. Whereas the second group was taught t-
test procedures using a different approach of teaching.
Here, students received a theoretical explanation about
the different procedures of t-test, prior to receiving
training on conducting the same procedures using SPSS.
Only traditional method (lecturing method) were
presented for the different procedures of t-tests with use
of the third group. Moreover, it is essential to indicate
that all groups had been taught by the same researcher.

The procedure that was used with the first
experimental group can be described as a combination
procedure, where the researcher combined between
explaining the conceptual part of t-test procedures with
the implementation of each procedure on SPSS. In other
words, this group was exposed to both the theoretical
part and a practical part simultaneously. The second
experimental group was taught the same statistical
procedure by the researcher by applying a different
method of teaching. Here, the researcher tried to first
provide students with an appropriate explanation for the
same concepts and answered all students’ questions
about these statistical procedures. As the next step, the
same statistical concepts were applied using SPSS, by
trying to integrate students’ conceptual background
about t-test statistical procedures and the practical
experience they acquired via SPSS training. The third
group was taught the same statistical concepts using the
traditional method of teaching, in which the researcher
presented a clear explanation about the target content
allowing for constructive discussion between the
students and the researcher about these concepts at the
same time. After 3 weeks of implementing the

aforementioned methods for all groups, via three
sessions, each session is 3 hours long, post-achievement
test (same test used as pre-test) was applied to explore
the extent to which students’ statistical comprehension
had been improved.

Results and Disscussion

To achieve the aims of the current study, SPSS was
used to analyze the data using various descriptive and
inferential statistical procedures, namely, means and
standard deviations were computed. In addition, 2-way
analysis of covariance was implemented to examine the
level of significance among the subjects of the study
according to the variables, gender (male, female),
method of instruction (combination method, lecturing
then applying SPSS, and lecturing method only), and/or
to explore the interaction between these variables.

Prior of Utilizing 2-way ANCOVA to analyze the
data of the current study, the assumptions of that
statistical procedure were examined. The distribution of
the first group didn’t differ significantly from the
normal distribution, However, the results of K-S
procedure showed negative skewness in the second and
third groups. Nevertheless, fortunately, according to
Leven’s results the violation of the normality
assumption in the mentioned groups didn’t prohibit
fulfilling or achieving the homogeneity assumption as
the error variance was equal across all groups.
According to Stevens (1996) violating the normality
assumption can be ignored if the homogeneity
assumption is attained.

To capture the effects of the instruction method on
students’ scores on the post-achievement test, as an
indicator, or measure of the extent to which students
were able to understand the presented content, table 1
shows the means and standard deviations of the post-
achievement scores for each group.

Table (1): Pre-test and post-test means and standard deviations of the subjects according to their gender and method of

instruction.
Gender Group Pre-test Mean Post-t_est_ Std. Post-test Post-t_est_ Std. N
Deviation Mean Deviation

SPSS & theoretical 4571 0.9759 11.8571 2.41030 7

Male theoretical then SPSS 5.2000 1.5491 16.5000 1.43372 10
Theoretical 5.6000 1.2649 9.9000 1.91195 10

Total 5.1852 1.3311 12.8519 3.47191 27
SPSS&theoretical 5.3750 1.5059 14.5000 3.33809 8

Female theoretical then SPSS 5.7143 1.3801 16.7143 2.42997 7
theoretical 5.2500 1.0351 11.0000 1.60357 8

Total 5.4348 1.2730 13.9565 3.41758 23

SPSS & theoretical 5.000 1.3093 13.2667 3.15021 15

Total theoretical then SPSS 5.411 1.4602 16.5882 1.83912 17
theoretical 5.444 1.1490 10.3889 1.81947 18

Total 5.300 1.2975 13.3600 3.45679 50
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2- What are the clinical significances of using Statistical
Package of Social Sciences (SPSS) as computer-
assisted statistics instruction in improving post-
graduate students’ comprehension of statistical
concepts?

Significance of the Study

The importance of the current study lies in
exploring the best method of using statistical software,
namely SPSS, to improve the Hashemite University
graduate students’ comprehension of statistical
concepts. Such understanding will help them to use the
different statistical procedures effectively, either to
analyze their research data or to gain very essential
academic skills that they might need to maximize their
opportunity of employment and promotion. Further,
enhancing the level of understanding of the statistical
concepts among graduate students via using statistical
software, will also contribute in achieving the goals of
statistical courses learning outcomes. Finally, in
general, using computer software in teaching statistical
courses may participate in promoting graduate students’
computer skills.

Study Objectives

The current research is focusing on using SPSS as
a teaching tool with graduate students in the Hashemite
University, a governmental university in Jordan. The
researcher has noticed, throughout his experience
working in several Arab Universities, that graduate
students demonstrate difficulty in understanding
statistical concepts. Consequently, the student’s greatest
challenge is their inability to use these statistical
concepts in practical ways, to analyze the data of the
different research topics, especially in the fields of
psychology and education. Nevertheless, graduate
students are also eager to get enough training to
improve their skills in using SPSS, as they believe that
such skills are very essential to analyze their research
data and to increase their opportunity to secure positions
at the university or other research centers.

Method
Participants

The sample of the current study was selected from
graduate students in the college of education, at the
Hashemite University. To achieve the aims of the
current study, the researcher considered all graduate
students who registered in both sections of the course
“research design methods” as the sample of the study.
That sample consisted of (50) graduate students, where
the first group consisted of (15) students, (7) males and
(8) females, the second group contained (17) students,
(10) males and (7) females, and the third group
composed of (18) students, (10) males and (8) females.
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The researcher selected the three cases of t-test,
one sample t-test, paired samples t-test, and independent
samples t-test, to be the conceptual content, that will be
used to examine the effects of using three different
methods of teaching post-graduate students of the
aforementioned statistical procedures. The basis of
selecting t test to measure graduate students’ statistical
comprehension lies in its importance. As that statistical
procedure could improve students’ understating for the
idea of the central limit theorem and, at the same time,
the independent samples t-test can be considered as a
special case of analysis of variance (ANOVA).
Moreover, one more reason for such decision was that
as some of the students who participated in the current
study were unable to deal easily with advanced
statistical procedures due to the insufficient mathema-
tical background.

Instrument

The process of data collection commenced by
applying a pre-test, which utilized a form with (20)
multiple-choice items, for all students in all groups, in
order to measure their pre-knowledge about the
different methods of t-test. A small pilot study was
conducted using (35)graduate students, who registered
in the course “educational psychology” to examine the
validity and the reliability evidences of the achievement
test. More specifically, content and criterion validity
evidences were used to check the validity.

Regarding the content validity, before using the
research tool in the pilot study, (7) experts in the field of
teaching research methodology had been asked to
evaluate the extent to which there is an agreement
between the exam and the predetermined table of
specifications. That table had been used in the process
of constructing that instrument. All the items obtained
(80%) or more as a percentage of agreement among the
different experts. However, all the modifications that
have been required by the evaluations has been taken
into consideration. Concerning the criterion validity
evidences the sample of the pilot study has been asked
to respond to another exam used in evaluating students’
achievement in the same content. Yet that exam was
constructed by another instructor in different University.
Pearson correlation coefficient between students’ scores
in the research instrument and the parallel exam was
(0.86) which can be considered as a satisfactory
indication of the validity of the research tool.

To check the reliability, Cronbach’s Alpha
procedure was used to estimate the internal consistency
of the applied achievement test. The value of
Cronbach’s Alpha coefficient was (0.88) which can be
considered as high and statistically satisfactory indicator
of the reliability of the test (Tuckman, 1988).
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Another important benefit of such computer-
assisted statistics instruction is that students will be
more able to focus on improving their skills in
interpreting the results instead of spending all their time
in the process of the manual computations of results.
Finally, an additional advantage of the computer-based
statistics instruction is its ability to provide students
with effective feedback (Sosa, Berger, Saw, & Mary,
2011). These feedbacks are capacitated to confront
misunderstandings and endorse mindful processing of
information, which in turn facilitates the process of
learning (Moreno & Mayer, 2005; Timmerman &
Kruepke, 2006).

A meta-analyses study conducted by Sosa and
others investigated the efficacy of computer-assisted
statistics instruction. The main goal of that study was to
examine a range of specific features that apparently
influenced its effectiveness, such as the level of learner
engagement, learner control, and the nature of feedback.
In 45 experimental studies that included a control
condition, computer-assisted statistics instruction
provided a meaningful average performance advantage
(d= 0.33). The authors’ analyses showed three
statistically significant findings. Larger effects were
reported in studies in which treatment groups received
more instructional time than control groups, in studies
that recruited graduate students as participants, and in
studies employing an embedded assessment. The results
of a newly developed second order standardized mean
effect size, revealed that additional characteristics may
serve as meaningful moderators. The researchers
suggested that using tight experimental control is
needed to assess the importance of specific instructional
features in computer-assisted statistics instruction (Sosa
etal., 2011).

Through reviewing a significant number of studies
in the fields of education and psychology, it can be
concluded that the Statistical Package of Social
Sciences (SPSS) is the most operated statistical package
in the Arab countries (e.g. United Arab Emirate, Jordan,
Saudi Arabia, and other countries). It is used either as an
important data analysis tool in statistical courses or as
an effective research tool. This might be because that
package is easy to be learned by different beneficiaries,
or maybe because it is a practical tool to be used to
analyze quantitative data for most of the social and
natural sciences.

With the increasing recognition of the importance
of statistics and its wide application in various fields of
theoretical and applied knowledge, most Arab
Universities have mandated statistics to be taken as a
compulsory subject, for most of the fields of social
sciences as part of their post-graduate program
requirement. The main goal of such curricula is to
enable students to analyze the raw data by converting it
into figures that can be easily handled and analyzed,
using the appropriate statistical tool or tests (Qasem,
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Altrairy, & Govil, 2012). Although the literature
suggests  that  Arab  post-graduate  students’
comprehension of statistical concepts is not adequate,
this could be improved by engaging students in more
practical activities, e.g. using SPSS (Qasem et al.,
2012).

In his research, Maobark (2015) investigated the
impact of using SPSS on student’s immediate and
delayed achievement on statistics. In addition, his study
attempted to explore the possible effect of SPSS on
improving Arab University students’ attitudes toward
statistical courses. The sample consisted of (42)
undergraduate students who enrolled in the course
“statistical psychology” in the psychology department,
at King Saud University in Saudi Arabia. The results of
the study indicated that the means scores of students’
post-achievement for the experimental groups were
significantly greater than the mean post-achievement
score of the control group. Furthermore, the results of
Mobark’s study showed a significant effect of using
SPSS on improving students’ attitudes towards the
statistical courses. In a similar study, Aloraini (2012)
attempted to investigate the effects of using multimedia
as a teaching tool assistant, on improving students’
academic achievement in the college of education at
King Saud University. The results of study revealed that
the performance of students who used multimedia was
significantly better than the control group, in terms of
their achievement level.

As can be observed through the previous studies,
neither any of which attempted to examine the best
order of using SPSS in improving graduate students’
statistical knowledge and skills. Hence, the current
study differs in terms of its attempt to explore the best
way to maximize students benefits of using SPSS as a
teaching tool in statistical courses. In other words, the
main concern of the current study is to investigate
whether using SPSS should be after providing graduate
students with robust conceptual knowledge or both
should be presented simultaneously.

Research Questions

The main question of the current study is: What are the
effects of using Statistical Package of Social
Sciences (SPSS) as computer-assisted statistics
instruction in improving post-graduate students’
comprehension of statistical concepts?

More specifically, the current study attempted to
answer the following questions:

1- What is the best method of teaching to improve
graduate students’ comprehension of statistical
concepts: presenting the theoretical and SPSS
simultaneously, introducing the theoretical
component prior of using SPSS, or using the
traditional method in which students only received
theoretical lecturing without using SPSS?
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Abstract: The main aim of this study was investigating the
effects of using Statistical Package of Social Sciences software
(SPSS) as computer-assisted statistics instruction in improving
post-graduate students’ comprehension of statistical concepts.
Fifty postgraduate students were assigned randomly into three
groups. In the first group, both the theoretical and SPSS
sessions were presented simultaneously, whereas, in the
second group, the theoretical component was introduced prior
to the use of SPSS. The last group was taught using the
traditional method, in which students only received theoretical
lecturing about specific statistical content. A valid and
reliable achievement test was used to measure students’
understanding of statistics, before and after applying the
mentioned methods. The results showed that the second
technique was the best method, that improves postgraduate
students’ understanding of statistical concepts regardless of
their gender. Finally, Jacobson-Truax method (JT) was used
to estimate the clinical significance of the results.

(Keywords: SPSS, Instruction Assisted Software, Statistical
Comprehension, the Clinical Significance).

Introduction: Many students might believe that
statistics is not an easy topic. Studies have shown that
while students repeatedly see statistics as the worst
course taken at the college level (Hogg, 1991), many of
them reveal negative attitudes and lack of excitement
for the topic (Borresen, 1990; Wise, 1985).
Consequently, many students might prefer to shift to
qualitative research methods. And this is not because
this type of research is more suitable to achieve the
goals of their research. One of the reasons of such
shifting could be due to students’ lack of comprehension
of the basic concepts of statistics, which further hinders
their ability to reach the sufficient level of mastering
statistical skills. However, some researchers might use
qualitative methods as they believe that qualitative
research can help researchers to access the thoughts and
feelings of research participants, which can allow the
development of an understanding of the meaning that
people ascribe to their experiences (Sutton & Austin,
2015).
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Many studies in behavioral sciences statistics
literature address the need for modernizing graduate
statistics programs (Garfield, 1995; Lehoczky, 1995;
Tucker, 1995). Academia, industry, and government
need graduates who can effectively communicate results
and conclusions of research projects (Green & Carney,
1997).

Statistical packages such as computer-assisted
statistics instruction can play a very critical role in
improving students’ comprehension of the different
statistical concepts and procedures (Benson, 2013;
Johnson & Evans, 2008). While various reasons may
lead to the last conclusion, statistical packages can
enable students to implement the different statistical
procedures that they learned, as they provide students
with an additional practice that can reinforce their
understanding of the material (Gonzalez & Birch,
2000). Additionally, such computer-assisted statistics
instruction enables post-graduate students to get more
accurate results by means of the data analysis process.
Also, they allow students to evaluate the process of
teaching through which information is presented
(Frederickons, Read, & Clifford, 2005).
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