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(Alexithymia)

The Relationship Between Alexithymia and Parental
Styles, Socioeconomic Status, Family Size, and Gender

Nasima A. Dawoud, School of Educational Sciences, University of
Jordan, Amman, Jordan.

Abstract: The study aimed to examine the relationship between
alexithymia and parental styles, socio-economic status, family size,
and gender, among undergraduate sample from college of educational
sciences, at the University of Jordan, consisted of (260) students (28
male, 232 female), selected randomly by sections. To achieve the
study aims, the twenty-item Toronto Alexithymia Scale (TAS-20), and
Perception of Parents Scale (POP) were applied, after verifying their
validity and reliability. Results of the study revealed significant
negative correlations between alexithymia and parental styles, as a
total score and as sub scores of subscales. Also, there were significant
negative correlation between alexithymia and family income. Yet, no
significant correlations were found between alexithymia with family
size, father’s education and mother’s education. Results also revealed
statistically significant differences in alexithymia due to family
income, in favor of those who have high income compared to low
income. Nevertheless, no statistically significant differences in
alexithymia were found due to gender, family size, father’s education
and mother’s education. Furthermore, stepwise regression analyses
revealed that parental practices styles for the mother, parental
practices styles for the father, and family income explained (47%) of
the variance in alexithymia.

(Keywords: Alexithymia, Parental styles, Family size, Socioeconomic
status).
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The Effectiveness of a Counseling Program Based on
Psychodrama in Reducing Disruptive Behavior and
Developing Social Skills Among Learning Disabled (24)
Students in Bani-Obeid District
(12) (12)
Ashraf Yacoub and Shafiq Alawneh, Faculty of Educational .
Sciences, the University of Jordan, Amman, Jordan.

Abstract: This study aimed at finding out the effectiveness of

psychodrama based counseling program in reducing disruptive .(ANCOVA) (MANCOVA)
behavior and the development of social skills among learning disabled (a=0.05)

students at Bani-obeid district. The study was carried out on a sample :

of (24) male learning disabilities students, who were assigned to two

equal groups (12) for the experimental and (12) for the control group.

To achieve the study aims, this study used two scales: one for i

measuring disruptive behavior and another for measuring social skills : )
were constructed as well as a psychodrama based counseling (

program was developed. Means, standard deviations, MANCOVA and

ANCOVA were used in data analysis. Results showed statistically

significant difference at (a. = 0.05) level, between groups, in favour of

experimental group, in reducing disruptive behavior and the

development of social skills on the total score and on the sub-

dimensions.

(Keywords: Psychodrama, Disruptive Behavior, Social Skills,

Learning Disabilities).
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Adoption of Next Generation Science Standards to Design :
a Content on Heredity for Eighth Grade Students in . (NGSS)

Jordan (NGSS)

Ghazi Rawagah and Amal Al-Momani, Instruction Department,

Yarmouk University, Irbid, Jordan. (15) ( )

. NGSS

(13)
Abstract: This study aimed at including the next generation science
standards (NGSS) in a designed content on the topic of heredity for
the eighth grade students in Jordan. In order to achieve this aim, a
suggested model for the alignment between the content and the NGSS : )
standards was used for designing and constructing the content. To
determine the extent of alignment, a special scale was constructed.
The scale consists of (15) paragraphs; each one of them represents a
platform of the standards. The response on the scale is based on a
Quad calibrator. The scale was applied on a sample of (13) experts in
science education in Jordan. The results showed that the degree of
alignment is 84% which is considered relatively high.
(Keywords: Next Generation Science Standards, Framework (K-12)
Science Education, Heredity, Content Design, Science Education).
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The Perceptions of Faculty Members and Students on
the Effectiveness of Computerized Tests in the Teaching
and Learning Process at Yarmouk University

Mohammad Al-Omari and Yousef Eyadat, Curriculum &
Instruction Department, Yarmouk University, Irbid, Jordan.

Abstract: This study aimed at identifying the perceptions of faculty
members and students about computerized tests in the teaching and
learning process at Yarmouk University. A stratified-clustered sample
of 120 faculty members and 380 students was selected. A
questionnaire consisting of 27 items was administered to the selected
sample. The results revealed that the perceptions of faculty and
students were moderate. The study results also revealed a statistically
significant difference between faculty and student perceptions
attributed to respondents’ "status", in favor of students, and a
significant difference regarding the college variable favoring the
Humanities Faculties.

(Keywords: Computerized Examinations; Faculty; Students; Yarmouk
University).

(2010)

" (2009)

469

2016/7/28

(380)

2016/3/10

@7

(2010)

(120)

(2010)




(Ips)

(2013

(1432

(2009)

(2010)

470

.(2005

.(410..

( )
(
(133 . 2010
)
2009 )"
(2009)
)
)
.(2015

)

(4.



(Al-Amri, 2007)

(167)

(Wang, Jiao, Young, Brooks, & Olson, 2008)

(22)

(2005 1993)

(Kingston, 2009)

199}) (81)

(2007

471

.(2009 )

(Woodfield, 2003)
( )

(Kearsley, 2000)

(Steve, Bernard,
Howard, & Daxa, 2000)

(Floppy Disks)

(Wang, Jiao, Young, &
Olson, 2008; DeAngelis, 2000; Mulvaney, 2011)

(DeAngelis, 2000)

(30)



(Chabeel & Douglas, 2006)

(0.;)5=a)

472

(Kapoor & Welch,

(676)

30)

" 2011)
Paper Pencil Test (PPT)
(CBT) Computer Based Test

(689)

(Mulvaney, 2011)

(Gray, 2013)

(60)
(30

(Hosseini, ZainolAbidin, & Baghdarnia, 2014)



(50) (70)

(1)
. ()
3) (4) ()
G )
(10) |
(10)  (8)
(27)
(test-retest).
(30) (15) (980)
(0.87) .2015/2014
(Cronbach alpha)
.(0.89)
(382)
(163)

473

(33107)

. 201572014

(120)

(219)



= (1) )
133 = (3)
5.00 — 3.68
3.67 — 2.34
2.33 - 1.00
()
(1)
:(1)
1.06 279 25 1.08 268 24 1
1.32 348 11 1.30 323 12 ?
1.09 283 24 1.18 280 23 3
1.05 313 17 1.09 294 20 *
5
1.21 3.57 9 1.32 352 10
6
1.05 4.21 3 1.13 4.19 3
1.15 3.09 19 1.19 3.18 15 7
1.19 3.77 6 1.39 3.55 9 °
9
1.38 230 27 1.30 211 27
1.06 3.08 20 1.12 311 16 10

474



11

1.00 439 1 0.94 4.42 2
12
1.09 3.13 17 1.12 3.19 14
13
1.09 3.78 5 1.01 4.01 4
1.13 3.73 7 1.14 3.95 5 ) 14
1.23 2.86 23 1.22 2.95 18 . 15
16
1.33 3.30 12 1.24 3.57 8
17
1.23 3.20 15 1.23 3.06 17
1.23 3.19 16 1.26 2.81 22 ) 18
1.27 3.26 4 1.44 2.95 18 ) 19
1.09 3.73 7 1.16 3.88 6 ) 20
0.91 4.30 2 0.93 4.44 1 ) 21
1.09 3.05 21 1.20 2.92 21 ) 22
0.98 3.83 4 1.11 3.71 7 ) 23
24
1.29 2.72 26 1.28 2.65 26
1.29 3.29 13 1.53 3.20 13 ) 25
1.23 2.92 22 1.23 2.66 25 ) 26
27
1.21 3.51 10 1.36 3.24 11
0.30 3.35 61 3.29
(1)
(2.11 4.44)
(3.29)
(2.30 4.39)
(3.35)
" n (21)
(11)
" (4.44)
(4.39) "
(4.39)

475



(DeAngelis, 2000; Mulvaney, 2011)

.(2009)
©) ! ©)
(2.30) (2.11) " (3.52)
(3.57)
(DeAngelis, .
2000; Kooper, & Walch, 2011; Mulvaney, 2011)
- (Al-Amri,
" 2007; Hosseini et al., 2014; Gray, 2013; Kingston,
2009; Wang et al., 2008)
! ©)
Y (27) !
(0.05=a) @.11)
) 27)
" ( ) ( (2.30)
-(2)
T @)
.000 500 4.100
(0.05=a) 2
() :
(.000) (4.100) () ()

476



2011)

2015/4/29

http://www.qiyas.sa/applicantsservices/computinge
xam/Pages/Computerized-tests.aspx

.(2010) .
.SPSS

(2013) .

(1432) .

477

.(3 :
3) (DeAngelis, 2000; Hosseini et al., 2014; Mulvaney,
n )
.000 500 .967
€)
i (2009) (0.05=a)
S (967.) () ()
.(2009) . (.000)
7
.2009
.(2009) .
.2009 7
.(2010) .
(2009)
.(2005) .
.116-85.(7)20 (Kingston, 2009)
.(2010) .
.(2015) .

(Hosseini, et al., 2014; Gray, 2013; 2009;
2008; Amri, 2007,
Woodfield, 2003)

Kingston, Wang, et al,



Kearsley, G. (2000). Online Education: Learning and
Teaching in Cyberspace, Belmont, CA:Wadsworth.

Mulvaney, J. (2011). Computer-based Assessment and
the Effects it has on Middle School Aged Students.
Unpublished master thesis. University of
Wisconsin-Stout.

Steve, R., Bernard, S., Howard, F. & Daxa, P. (2000).
The Vertical University, The Internet and
Recourse-Based Learning. London: Kogan Page
Limited.

Wang, S., Jiao, H., Young, M., Brooks, T. & Olson, J.
(2008).Comparability of computer-based and paper
-and-pencil testing in K—12 reading assessments:A
meta-Analysis of testing mode effects. Educational
and psychological measurement, 1(68), 5-24.

Wilson, E., Wright, H., Inman, T., & Matherson, H.
(2011). Retooling the social studies classroom for
the current generation. Social studies, 102 (2), 65-
72.

Woodfield, K. (2003). Getting on board with online
testing. The Journal (Technological Horizons In
Education), 30(6), 32-37.

478

Al-Amri, S. (2007). Computer-based vs. Paper-based
Testing: Does the test administration mode matter?
The BAAL Conference (2007), 101-110. Retrieved
March 18, 2015, From:
www.baal.org.uk/proco7/33 saad al amri.pdf

Chalhoub-Deville, M., & Deville, C. (1999). Computer
adaptive testing in second language contexts.
Annual Review of Applied Linguistics, 19, 273-299.

Chapelle, C., & Douglas D. (2006). Assessing language
through computer technology. Cambridge. UK:
CUP.

DeAngelis, S. (2000). Equivalency of computer-based
and paper-and-pencil testing. J Allied Health.
29(3),161-164.

Gray, C. (2013). Computer based testing compared to
paper and pencil testing in third grade math. 4
research paper Submitted to Northwest Missouri
State University, July 13, 2013.

Hosseini, M., ZainolAbidin, j., Baghdarnia,. M. (2014).
Comparability of test results of computer based
tests (CBT) and paper and pencil tests (PPT)
among English Language learners in Iran.
Procedia-Social and Behavioral Sciences 98, 659-
667.

Kapoor, S., & Welch, C. (2011). Comparability of paper
and computer administrations in terms of
proficiency interpretations. A paper presented at
the annual meeting of the National Council on
Measurement in Education New Orleans, LA:1-17.
April 2011.



494 - 479 2016 4 12

The Academic Freedom for Faculty Members at Al-Balqa
University Collegies in North Jordan

Mahmoud H. Al-Ajlouni, Department of Educational Sciences,
Irbid University College, Balqa Applied University, Irbid, Jordan.

Abstract: The study aimed to identify the degree of academic freedom
for faculty members in north jordan at Al-Balga University Collegies.
To achieve the objectives of this study, a questionnaire was used after
determining its validity and reliability. The study population consisted
of (373) faculty members, out of which (170) members were selected
in a relatively equal stratified random sample manner. The analysis of
the data, showed that the general arithmetic mean of the degrees of
academic freedom by the faculty members was moderate, where the
mean was (2.67) with a standard deviation of (1.13). The practice of
academic freedom in the domain of decision making participation was
on the top with a mean of (2.85), followed by the field of society
service with a moderate mean of (2.75), then the field of scientific
research with a moderate mean of (2.73), and finally the field of
teaching with a moderate mean of (2.59). It was also found that there
were statistically significant differences, in the sample responses (a
=0.05), with respect to gender in favor of males. No significant
differences were found on the total degree of academic freedom and in
its domains according to the college and academic rank variables.

(Keywords: Academic Freedom, Faculty Members, Al Balgqa
University).
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The Degree of Importance and Practice of Leadership
Regarding "Leadership DNA' Model for Public
Secondary School Principals in Zarqa Governorate as (280)

Perceived By their Teachers

Aieman Al-Omari and Mohammed Abu-Alaia, Department of "
Educational Foundations and Administration, The Hashemite
University, Zarqa, Jordan.

Abstract: The study aimed to identify the degree of importance and
practice of leadership for school principals in Zarqa Governorate in
regards to the "Leadership DNA Model" as perceived by teachers.
The sample consisted of (280) teachers chosen stratified randomly.
The questionnaires consisted of four dimensions, each dimension
consisted of three fields. Results showed that the degree of importance i
of leadership was high, and the practice was average regarding to the : )
"Leadership DNA model". There were no significant differences in the (

average differences among sample responses to the degree of

importance and practice of leadership due to the respondents’ sex,

educational qualification, and experience in education.

(Keywords: Leadership DNA Model, Leadership, Secondary School

Principal, Zarqa Governorate).
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Possession of Service Providers in Early Intervention
Programs for the 21* Century Knowledge and Skills at
Sultanate of Oman

Ahmad Alfawair, Department of Education and Cultural Studies,
University of Nizwa, Nizwa, Sultanate of Oman.

Abstract: The main purpose of this research is to identify the 21*
century knowledge and skills among service providers in early
intervention programs and whether there are any significant
differences in possession in the 21" century knowledge and skills
among service providers across demographic characteristics. A
survey methodology with quantitative research design was used using
the 21" century knowledge and skills survey. The samples of this study
consisted of service providers (64) in early intervention programs in
Oman. The results revealed the following: more than 90% of service
providers possess a little level about the 21" century knowledge and
skills. Learning and innovation skills were the lowest. There were
significant differences in possession in the 21st century knowledge
and skills among service providers which were obtained across
qualification in favor of Master and Doctorate. There were no
significant differences across major or experience.

(Keywords: Early Intervention Programs, 21" Century Knowledge
and Skills, Learning and Innovation Skills, Communication Skills,
Technology Skills, Career and Life Skills).
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The Effectiveness of Organizing the Content of a
Grammar Unit Due to the Reigeluth Expansion Theory on
the Achievements of Some Grammatical Concepts Among

Tenth Graders in Gaza

Fathee Kloub and Jamal Alfleet, Ministry of Education, Gaza.

Abstract: The study aims to know the effectiveness of organizing the
content of a grammar unit due to Reigeluth expansion theory on the
achievements of some grammatical concepts among tenth graders in
Gaza. The study uses the quasi-experimental approach. The sample of
the study consists of (72) tenth grade students, they are divided into
two groups: The experimental which includes (36) students who
learned the grammar unit based on the Reigeluth expansion theory
and the control one which includes (36) students who learned the
same unit in the usual method. And after applying the grammatical
concepts test, the results of the study revealed the existence of
significant differences between mean scores of experimental and
control groups in the post application to test the grammatical
concepts, in favor of the experimental group, and the presence of
statistically significant differences between the mean scores of the
experimental group in the two applications of pre- and post-
grammatical concepts test in favor of the post application. This
indicates the effectiveness of applying Reigeluth theory to achieve
grammatical concepts. The study recommended the need for more
interest to the expansionary organizing content theory in textbooks so
that it is activated in organizing the linguistic content of the grammar
lessons and to benefit from them to teach the grammatical concepts.
(Keywords: Reigeluth Expansion Theory, Grammatical Concepts,
Grammar Unit, Tenth Grade Students).
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