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Bullying as Related to Loneliness and Social Support.

Muawia Abu Ghazal, Faculty of Education, Yarmouk University,
Irbid, Jordan.

Abstract: This study aimed at exploring the differences in the
levels of loneliness and perceived social support among the
bullying groups (uninvolved, bullies, victims, and bully-
victims) and whether these differences are due to the bullying
group, gender or the interaction between them. The sample
consisted of 978 students (515 males, 463 females) from grade
7 to grade 10. Overall, 837 students were classified as
uninvolved, 67 victims, 26 bullies and 48 bully-victims. The
scales of bullying, victimization, loneliness and perceived
social support were administered. Results showed that victims
had a higher level of loneliness than did the uninvolved,
bullies or bully-victims, and the bully group demonstrated a
higher level of loneliness than did the uninvolved group. With
regard to the global social support, uninvolved students
demonstrated higher levels than did bullies. In addition, it was
found that there were significant differences between the
groups in the levels of social support (parental support, friend
support, and teacher support). Significant differences were
found in the level of parental social support between
uninvolved students and bullies in favor of the uninvolved, and
significant differences in the level of peer support between the
uninvolved and victims in favor of the uninvolved. No
significant differences were found in the level of social support

presented from teachers among the bullying groups.
(Keywords: Bullying, Victimization, Loneliness, Social
Support).
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Scientific Value System Integrated in First Grades Basic
Stage Science Textbooks in Jordan

Qasim Khazali, A/Balqa’ Applied Universityy, Irbid, Jordan.

Abstract: The purpose of the study was to propose a list of
scientific values to be integrated into the science textbooks of
first basic stage in Jordan, and to investigate their
availability, sequence, and integration in these science
textbooks. To achieve the purpose of the study, the researcher
developed an instrument to analyze the scientific values using
the structural approach. The reliability and validity of the
instrument were established and ensured. A descriptive
approach was applied in analyzing the three science
textbooks. The study revealed the following results: eight
scientific values were proposed (namely, curiosity, scientific
integrity, acceptance of criticism, giving careful judgments,
science ethics, scientific thinking, appreciating science and
respecting scientists); detecting a mediating percentage of
Behavioral aspect for the scientific values which was 64.86%
in the all science textbooks; science textbooks richness in
scientific values at a rate of 91.67%, and a low sequence level
of scientific values integrated in the science textbooks (only
50%). No significant differences (a= 0.05) were found in the
integration level between the two sections of the science
textbooks for the first basic grade. No significant differences
(o= 0.05) was found in the integration level between the two
sections of the science textbooks for the second basic grade.
No significant differences (a= 0.05) were found in the
integration level between the two sections of the science
textbooks for the third basic grade. No significant differences
(0=0.05) were found in the integration level of the science
values between the two science textbooks for the first and
second basic grades. No significant differences (a=0.05) were
found in the integration level of the science values between the
two science textbooks for the second and third basic grades.
No significant differences (a=0.05) were found in the
integration level of the ethics of science between science
textbooks for the total three basic grades. Significant
differences (o= 0.05) was found in the integration level of
science ethics value between the two science textbooks for the
second and third basic grade. Significant differences (a=0.05)
was found in the integration level of science ethics value
among the science textbooks of all of the basic stage grades.
(Keywords: Scientific values, Science textbooks, Basic stage,
Values sequence, Values integration).
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Reasons Leading to Student’s Violence Against Teachers
and Administrators in Jordanin Public Secondary Schools
from the Viewpoint of Students, Teachers and
Administrators

Khaled Al-Sarayreh, Faulty of Education, Al Isra'a Private

University , Amman, Jordan.

Abstract: The study aimed to identify reasons leading to
students’ violence against teachers and administrators in
Jordanin public secondary schools from the students’,
teachers’, and administrators’ points of view. The study
sample was a stratified random cluster, consisting of 945
individuals: 100 administrators, 200 teachers, and 645
students. In order to collect data, a questionnaire was used
that consisted of two sections: one aimed at collecting the
necessary demographic data about respondents and the other
aimed at measuring the reasons of students’ violence. The
study results showed that the degree of the presence of
reasons leading to students violence against teachers and
administrators in Jordanin public secondary schools was
medium, and their order from the viewpoint of all the
individuals of the study's sample was as follows: external
reasons (political and media-related) ranked first, school
reasons came second, and psychological reasons came last.
The study identified statistically significant differences at (a <
0.05) in the degree of the presence of psychological reasons
attributed to the nature of profession variable. Accordingly, a
number of recommendations were presented. (Keywords:
Students violence, Teachers, Administrators, Public schools).

Lol Sluwall & ic Go guybes Lo o 3] 1Al @l
Jalally Eadly dubull o S alaia¥l Jiy @} Gaglaills
S oo oS Jlaedl lia b Ostalll 4 cged Lo Of e M
L e plaadl o pedl Lgapbon () cliall el Gl
(1996 .(ssluiglls Hs&ills Js2l)
Leliy) agets whlaainall o Layse Jio Lpall cilaainalls
it LSsbadl Bla¥ly il alsh jlaml Jase i Ussals
dgeloindl  olpadlly ol skl dailally  Lygedl
dady plusly laugds | ZElENs pbpdly dpolatidls
Jhas¥l Bl oo palll B £l5ly gpudall sl
cilglas¥l s ady llll Gle L)y alsally LislsiSills
LIS I3 e g ssell Iia sl Sl Elay¥ls alalyulls
L pandl & Cro lad) Aoy G duolis @S sled) Llas¥) sia

..'“m

137

2009/4/15 d@a 5 2008/5/20 ol .

B R e
Ll Logall clea¥l soas Loy oo @Sl Lyl mdus tpadde
catall ol Laujlaad O, (b oSl Lo oSl Ay g3l Lyl
Glhall 0o JS 85 dga Go «Oaaylo¥ls Gaadaall ws dasall (M
100 o ayh 945 (o Tualyall Lise sy . colo¥s Cpalaalls
Lasic Lk iyl palidl o Ll 6455 jelas 2005 sl
Fomemnadi e alat ) Blial Sealll sef Sl paaly ddlsde
ool eliie 1 Sl uatall G Ea3MI Al yhagadl BBl 1 sY)
9529 days O Tulyull il cyelsl wds . MR Caiall Jsbis i las
Isbow Lujlond ;oS LasSall Dyslal] Gujlonedl Dby Lol Slinsd)
sla by dhwgie il Guaylo¥ly Guelaall wis dasall M Caiall
sl e Lalyll Bise oyl o i Loy e leu¥l s casis
NOPIRNA P (It S CEVSTPS TP POV ) I SEN N [N U0 1|
Llall ot ) Tl ¥ Ll e paall e 8
e Liluan 15 Bsyd ssms e oyl 058 L5 . (paymals
233 ) i) Glew¥) ssas dayo 3 (0.05 > 0) DYy s
oy be (e sliy - (Ligal) Lapl) suite M (5305 (paruls Glhll
SlalSlf) @Y ) by gl phay Ealll 4 @il (o Ll yall 4]
olamall sy lo¥! csmalaall ciiall Wl bl 1 alidall
(Lo sSall

¢ dodao

sy i Olad¥l Lghye Loilud) Guelaial) ASin, aiall ey
ATl paine Go alias JIaTs Hsums pusley 4] 3 il
Gosllly  Aiai¥ly  wdilye¥ly  cadlElly bl sl
ciiall Bad ilidty dpewbid) Ledai¥ly Aulad¥ly deloiaYl
e o9 o3yl paat dajs AL aalsll painell & aslhgy
b Shadl blaily Gelaia¥) bl Gualy dliSy (egualils
o3 b Uiy OIS Lad Tiojll 6l g iall 8,001 s
A Gey A S 058 Y u G

bl ) Gaas J&¥) Slaataall i JUbY aay 25ets
Gyl gl oS (el ciially fawy sl el JsLudl O
caiall 3 LLtatal) s 55800 b eprall ciiall Jaiad
Al Tacloia ) jalshll ST (o poyuall iall wayy o grataall
o By—a¥ly ali (o Al Luacyll Silgal) alatial ic yiud

¥ lee Aolall slyu ¥l dusla ysuyill pslall S ¥
0¥ cay] 2009 S go sl dnslat dsing aiball 35ia ©



Dyl pstall b i, Aol

Gl Lpolatiidly  dpeloia¥) DMLl Lalse e
Loyl abigyrdally @lyusall jlisly dladly Hdally dilaiall
Wiley and 2000 ..y; s ¢Bierman, 1998) Leelsils
48 LS (2006 dsslalls 5230 2003 s Sons, 2001
Lpall TabeaS il (& LAl Jolse Ge A3l (S
Lagll slacly DL G Jelill £aSs Lglols Lisadll
2003 aelsall) pgeeis) QUM G Jeliilly il
(2007 i supaalls Slugyas palls sLadll 2005 llall
sy alay 0¥ il Caiall ujley @il lUall ey ¥ ud
Wil Gl disia Ge el o lon, Lom psh 4l ady
11 G Wigayo Lielotial LIS Ligdasy

sl oyl G Jo¥1 chagll Ol le Luulis
cl¥l Ghany Ll Aajedl Db ol el sl
(el it Joludl fia Lujles JI UL Logell galsulls
Aayhlas I dtlly daleall spalall sigl sba¥l call
S Laealailly Loyl Glawiall & Lgadlis Lo Go ypdadlly
O e LA 8 oy Lole Bpus Gudl) aat ol 5 50 Y]
Jal cpsaaty syl Slawiall ) sy Lglelas o
allh o ) alile coaaty dabias callul Joludl 1ia dules
Loyuall lSLiaally Gunylo¥ls Cualaall (o alaill 50, LUl
Lol Llaally ciiady . yuouilly cuydlly <lGYL Luasilly
Labyull sia Jolas HWX1 Ida do Al o ISy Tuelarl)
Lolitally Bosginall Byahaall 5yalall sda cliwd Lo cagdsll
el Sl (8 8 yetens dbuay
sl yul) Ui

¥y dailally Loudl e SlSelad) (o iall Isbes aay
Lilual pal o i) ysaytl Sladoll (3 Gujlay Losic Loge
BW b sl by lallo Liblse sl platal] fuadd Jioo
A yedl Ja s b Loadtun I catall cullud ¢ 53 85081
plaadl ways Ompla¥ly Cualaall ws Lgialas ) ddlall Jsaiiy
Leilual mal o Al snydl] Glaall (b Lwlo¥l SIS aaf
LX) Lgyill &l 5ud% pgall Gy Gllall plailly polail] Lloe
Sstiallis (Jlad ISy majouy abll e Gnalaall aelus il
Lleall Cilaal Gaiatd (goadll allill e ¢ gealdll dalisy sl
caiall Jolod UL dujlas bt Sopded 3 sialatl] dyolarl)
Gl anlal L ldas Jeall o pgan cuit I Gnelaall ws
o slewdl S5 Lo Liadll g payiall Slegisl m)aw
Jiad osaie O¥ls Llaoll sl Gipdiy caYSH Joad
dalsall 2006 sLadll) coalaall Lo LRI oo clelaiel
oanally BLAGN) &gty @l yaisedl Lebal (o ciadls (2008
sda dawlyu Ogeigell Glshy (2007 qsaaaally aluayis
slaie) aias eleall Llan Ll (o layyds pdsys §5allll
cla¥ e ikt Uolas s Lulyudl sda G uosally Lle

138

Y @l 4 (2002 ik 2002 () da 25-15
Lol goinedl ESpmall ) Ll LS cpaiaall i i o 1olutad
gsoblls 85dll Halhs (o 4y jliad

2o e Luaplat A jay liall by e 385 Go iy
Al Lo wlaadl dajley il caiall ey dslan) syl
Un yo o G5 Al Lyaall 8558l ahay) e bl yudl 3555 wds
Ll L oy ) syl Lusal o el e illlall d8al e
o Ll Ly cadpll I Agdhall o dlED) dlaye Lgihiay
Wiy s & Deall Loyl L) Lidiy Los &l
B plh g bl Ll padaally Looydll el po
Ol s bl G eluie) Go plaall &b ayat Lo e sl
Y3a o Osbelaty s gse¥) sllsls Cmpell dals dala L3
Go Lelily Ly duadddl ppailas J) il Godal sl
(=5 Gl sda o Joladll o peiSed Gumy dilise ¥ ladil
a9dys !l Ldladi¥ly Luadill gl jolad! pgivelag
Aalia ol wgllas

B SOV ) maladlly alall palatll mls Jae g
oMb e Elaal slpadl e Toladly Lolall Gsadl dilodo
alahudl Ll aolal by JKa¥s alsiued suais
<1997 (sheny Dlagse <1996 (sslaiglly LsSalls Jeeslh)
Gulaall 2003 suslsall 2003 sy 2001 -l
Wil guilly &l paigadl Lelal (o cinie s (2007 (asaall 2006
glis Juolis cipis 1 65,80l Ldaall wYlal) g oS
Onaladll Lo cleluie¥) sda oL Legases  aS§Hg  ciiall
peiel S o 08T gl S Bla) JEa toulaall i Gyl
(2008 (Lalgall 2006 L) £Ma3lls Ll alol pginas
o ondll ol Y aludl b Lejaedl pligh S pius
aladly Eleall clhilas peal paladlly oyl Slijpas
Ul o) bl ALY Lo e pitall

a0l sda usas (o peisdI Gulaldl Gasm bl
ciyiely cpetinally palaill e Layily (lgadiis L)Ll de e
ety (2006 dizbally ssill 2003 Sasleal]) pees
daydiy diklusy lllll slgial 8 4sdll Slawall (an
Skt g Joladll e Luls 058y dumy dgslball 5l
AMics e 50 (sobati¥ly elaiadl dijall

Supal A Luia¥ly Lupall alahull pas mln oslals
Jelis Ge dasl (oS5 Wi il Byalls O aaladll Bl e
Oloyadly okl 1 Le Luytall Aty 4lyel Jolsall Cro sl
) pgudny gasny ((Kim, 2005) b4l GuluaXly wisally
s AL L ey ) D yeall Alayall dapb J] ol o
T Lesds elanndilly Llially Dpowundl lpuiiall (o deganay
ob a3 Al Slsaall e ladlly aasSliy @l alsl ol
.(2003 .—&l, «Whittington, 1997 1992 (ualll) ai,k
Ll OsSs o 8yallall sda O M il alaly splal g



8yl el

sl Gl LAY Slojlaall o A 58 (Nl citalf
Sl gagis omlaall b Tl Leewlay a1 dpalall sl dad)
o) Luadal) pgllien o mylo¥ly Cnelaally jpall Glal)
o ALYy g el Bladly pgildal Gags A yual)
Gty O3a5k adl) oaiilly S o e sano o Iomylo¥T
9ol sl CagHlll Lingis (UISHly Jilusll sadgis sl
Giiad sai pggnst DB G deiall B Dkl bl
delal G Lajuall b ozl ) Gelata¥ly dygnall ilaad)
LM ey hbien gale cslulis Ly ligss
sda A g alys dlual) dli 3t e & Osbadl
Onal gl wdyall paall delins djuall jyue) dalyull
nadl o Sl Aol
syl sgaa

S Gl Gpelaadl e LIl Al &yl
palatl) Db e 0oy ¥1 A Sl e sSal) gl o laall
Al o Al mdll JMA L yully Giailall S (g 53l
+2008/2007 puul
fs il ol

b e Lpdoll Sleataall diipe 65 Lual il sy
el o ST augll e Joat 1 58l (sua] 5oy (bl
Sagae Cilge 0t Jlakil sh lasais Lolui¥l Luaddll (s
o Llal @i 3 b Lige Jlail LIS I LasYl suds
oo Jiall GS, Joludl tda eldls 5,88 Llad oupa¥l Ga
O Lgnlitls ild Sl o,al) Lol e Lsd) of pLs¥) e 45,
Sagad Alakil daghy caan Al ASsLadl Llail) ok
ey ) Sy Speadl (ssias LA e (sl
ey Jad ol el sl Of M (1994) Glagliae
oo ol Lielotal diks of deloa sl 30 Ge juuay dsilgaslly
LilSis e 858 We b & delaaly Al ciph Sl diug
Tule el Blaal b ety Lo lpalics Lelatinly Lol
oo of Lelaia) ik ol delan ol o8 Lt ol Lisins
LGy

Symendiiy diall Jolow dalyo Busae abiyby alglis adg
OsSs w8y OnA¥L @Y GBlall ] suds et IS @l e
s Ohaai¥l o o3ty il (i sl L 3Y)
Ja Lpasan il SlolSll placfs ity 858l <1,Y)
it Lyt sie oSay LS L(2002 i) aiall 5 allal daliss,
3 sy sl Gulyes GU slas Jad &l gl o elotal
s wa sl il ol BN sgun (saaly Cipad JS
Ja¥l On sl Osalaally LB On Gueall Zalaall
Ssis A Hall sa Laay pran DUl G ol Onalaalls

139

& Cmylo¥ls Caelaall wd Ciiall Jsbis dujlael DIl G gall
URES ([ P IE PP SN [ AP L | PO
eilind g Lol yall Caua

QUL Gogedl Gl has N Aub,ul sda cings
sl Ljlaad ()Y b LiagSall Ll Guplaadl o 5sS)
JS ki dgas o Ol Gnalaall ws dasall o) sl
S Aagll lda Gadadly Lom oYl Cnelaadly Ll O
S ¥ il e LM dulyudl
ouslaall & 5sSll QURIL Gogell Gla¥l ssas dapu Lo 1

(O sl Soles Lajlaal (¥ b daeogSall Lssldl]

Go S LB dgas o Galodls Cnelaall ws dasall

TOa,s1 0¥l Opalaalls Ll
Sl ssms Fas e Liloa] Wy G e ¥ 2

o LosSall Ll ulaall (G sSil) Gkl Lol

Ligedl Lol (5305 o ) tiall gl duuslond (G0,Y)

il yaad) dilially
syl Laal

Saat Al alahull Go LEsS Tl sia Laal il
ws dagell QORI il Bialls bl dalad wassll
¥ A Ll GSH Gl A Gwlo¥ls Oelaall
ol i) podsall Loal (o Lgteal g LS ilawss
Soaaly (lgtealy Lugyuell Bl dapls Gop oJulally sl
ol gatiaalld @yallall sda ool slys (eSS Al Jolsall
Srhacdl (ool Bl iall musls $ya¥ Gl G s
A e @Sl Joull duylat o) catall fia LuSaily pSalls
SR e aMe¥l Jils iapoli (ol liie gl sadl]
il wdy dilidad] el caill dlual e Euam Ll gl
@ anall JIaT G Jilghl o) i patiaad) Sl do plins
Ol LS (ayual) Jo¥1 Loyl Lowasgall Lgad) e comslon
gilsadl ssas dayo wuat DA (o man dulyull sds Laal
o Cmalaall ws Caiall ole Lujload Elbll dugall Ll
o yrally Luaddl) pgilliosy pg ppall Glally )laal)
8359 b Osladually st Cuylaall e widy OF Jodas
Lol Slan) diyre Bl yull sda il G palatlly duyll
Uolaos Ailiaall diKaly caiall Jolod LU dujles <lys
LSeludl caall joehs o) 31 Lo,ldiil o wadly cdiadlas
i sl Slagall b dold dhay ciially dsle Gy
N ogad Lo clgilual Biat e Ly dpedail] Glaall y
il sliyg slhall Lo Gnyoli jue LI o glsdl myas
Gladsd (o dyatey rainall Subds 31 £lsily dieas
s (Al LSsladl ynlaally dads
syl Silatlhag

Galsll Copisl] Tyl albical ila ¥l iyt Ll
g



Lyl polall i G50, Al

wciysilly co,dll Llals s paes 2dl (b, (e Lk Liie
glralls  ablall agylls  (JMaiadly  dlally  capugills
lagio dilolaay oyl Cuidiy dausly iy daedd ClSslas
oA e LI 1Y) a5 el 1Y) aues 5YLLMI
55 Gpaala¥) 81 Bl Ll paes JLad¥l s cdunnills 85l
o3l (o B yatans
Sl cuadll Go Al say tlSleall Lo slased) LI
Gho¥l g gssall joay saly Hpall Glalls @3¥ gl I Giugs
¥ pan il gagh ol dslgaal) Glatud sl
pie O mn Lo pronis auyutall sl s ¥ i plaslly Lolall
el (510¥) 5 plaall Tgalse Uall gkt ¥ Losic (L)l
Om ally (any ppany Dbl G iall 8 Jlais cdiall
dexiall Cuydilly (Opalaally Llbll (o Ciially egeudil (palaall
ool sl "y e Ltall Yl dliy Sl
Als sugady WlaSh Lyhude 58 Luyueldl llsi of 3 " Jalill
8 bl e 8,0l aue Ll elins cenglly LYl pae (o
O e ol el DI G Byl Ciiall Sl e
JSy L) canall fda 0sSss tJa¥) S (o ciie Jliay .pgualas
Lol ol sL¥) s ae wic Giay g4y elen JSa0 ol (sud
plsi e 1Yl gasisd il Ge Lelis Zuputall I e
alid, JIKal Gueddtins Cualaally 8100 Ligayill Lwcfall
el o

S G, Y dadlay Lo gl JS Ol o 1iSas
Cl¥l sig dladly ailess wlof ali il Ll
caeliall Nl slagls el g Llae o Jged galsalls
- el (o - claaiaall pliae of 3 tlayhlie cyus gl
JSy Ul Slape Cilizg 3 8,8l ods (o (laS Ciaps]
Ciodaty Gie gl afy Loeld JSi Lgn il Sl Sl A ple
(seid)) Osfaldl Lgalady wdiall dujlas I dugall cile¥l
oanlly sLadll «Wright and Fitzpatrick, 2006 2003
LY M (2007 gpanlls clayis
Sl Gle s sday tdhwditl Jolgally cbu¥l ¥
LA Lol (il la¥ly il sdalls wiblsalls
oans Ioal Ml s Lran Lol dpphai lolusil o
Syl wie ola JL%.NL' LAl iy Gl e g3 (0 sl
2000 un) Lola Kslu ssai elay ols el A
A BLaYl L ety Loies (2004 ez 2001 (ose
ol dng 4 LoLaal s Yo )Lo.q.o OsSs Lewie dyuall
oo BOA OS] Jsesll ol Gl paladll raans
S b AV alsll Jalas g b Lelall sl
32l 4l sy ol Oli dlsas ks alaial aues il
Gaial Oy i Jead Bilse wsasl Jlaii¥ly isdly il
A e lsa adiall Islas Tajlos N 4 sude Lo il
(L) gy absia Fob Al O sysedd wli e s

140

Ol pupadl caiall 8rallal s pas 1 Adgull bl Ay
o ‘pm M gasn A Ji¥ly lladl Jaas iy il
Lapall (b Cuhslll oY) wie adilly suaall 3Y)
.(Kim, 2005) 4, 4,31
ua\;uyu G J15Y Loud) 558l deujlas sa Ciially

Lo |y iani A Asbaall i Jadll il LS lSliaall
catally oo dalide st a9 duaddll Lyall & Jaudl
ety ol Sl catally rmsills Coull b Jaty () il
iall Dby ua¥ le gantlly salially ol i
peilSlies ol GuAY) e guailly Judlly ySal) sy (gududil)
.(Spenciner and Wilson, 2003) 5 ssiL

o Jad dele JS il ) (2007)  eladl e
3 GladY Lgaladialy spugill of 8581 aladial ety o Jsd
alaal Gaiatl @il lals ¥l o alill yalls
e sshisg Lsi ol Lla ke 058 g ciially disae
sl ol LS dalide bl (ssine ol ot haid lasjlos
o Lile ohiis e sl Labiis Lelon ol Lyt (1S b cigiall
pimedl S5l e mols plas Jsbes anpall Ciially Ly
AT patiy ol d Juoi 3¥ Gty QLRI 4 asly il
$83 oasdll ia e Lpdadl A Ge sl msall Gk oe
dy el Ssdill (B30 AY) LA B Ll e 2K,
(s yalg sabe qiils Iokils
1ot JISE] Bue (& o ydal) ciall sl
G Oilies S G| wasy Y lgdwall sl ¥
poede il 3| tgumall Ciiall Gsfalll Lagysl byl
NIRUPPIRSVOR .t JEPA P I NPT i FR SVEN P NUICP)
Loaal) 8581 aladiaf 4l gumall iiall Lie b gall &l yeaisl)
,\,m\ slalls melisl Jal o OAY) slad wesis U<y
LU S5 e, sty Ailad] st e WS oy Lo
cray Ledt Blilaog \)Lx\ u LS Ldds ol 8als aaa
Sball 5l das oah 4l LS lhe¥l bt s Lelalas
(sl cpall guall il alstul Lo @Y Gy
Soladl cloa¥l aladialy (3ally B sy gaally (Ja, ¥l ISl
Al Lo eadll o3 Llals (2004 ¢ shaall) 5laalls ol
pote dany il clgally e puall 850 i o dagiall JLadY)
lsally Gliadl Gua G Jeldll e 3LEY) ol (lgtissais
Gl 8 058y poladl lda oSy wlld Jle dgyiall dagssll
Jan Ged
G pLll JMa oo ol cltal) ity £ unditl] ciial) LS
Lyreg Lumaine punlis 339 13ay o pLdll (o g LY ol (Cune
ol oadd W Gl Jla¥) ol Buas by edil) Hpall duele
Sall Jand 8yhacdls 5580 o sliay cuddl (olad¥ (o de gons
Aadlls dlaaslly &Sl aiilhy Lo S5 Lo ol
axi ¥l (o degens Jlay .(Redcross, 2002) Lawalls



8yl el

M Osbies geall madll b GusSeall JULYT Ols i O
oonball (gl il (555 maslydl e ST il

(Sl 2003 mlls 2000 sy sil) @bl st
G lailly wiall Sl Son S el Lbal (2007
ganilly elhally dojlaally (JSully cagaiilly o lasiuYl
Lleols ol Y15 ialls 85801 Jlaniad ) 5035 il coglialls
Lo sptinall Slydl G JAadl (gstos Ciglits 8 Aate Lol
Ll peinadl Wil G sy wea e D e cayny
lly GYAY (o Hatlly el jlaml b dliats duclotal
aal il jlasily wiloyad) gl cegudl jallae Liily
s adiall Bk G see¥) sda ZMal il Gan Wglas )
phis O e (2007) sugal aS5as ciially plially Lsgalse
Ghliall & Busagall Gujlaedl b oy O Caiall jalsh
Leloia¥) Cagyall s 3f dadalgdl sla¥ly dAalilly Lgsaall
gyl wlge¥ly sL¥) Ll @rw¥l Jau sotun Su3 10
U a3 ol gall mal (o abia¥ly pudill qills (Lo yal)
o Bilste e Q) 05K 3 slayuall Jals citall dules )
BPSEU PN

alaall el Jilus s oF (2004) pws S s s
Oe il Ak Lolas JISal Dusaalll pelpl) Ly olal)
cullady caiall jlaml ) (gu olep das ) okl lgails
(2006) (polidl juins B culluls 8idiey dugus OsS5 o
Ol Lgey stlaadl Foia b 5dls L ¥ Jilus of
Nl Sy ekl Lpdyay I MY @bl ol )
ol gaall Gayas A ol JLI pamdall Lte slse Lataudl
dld pites 3 sdaall elaiad) Jeludl 4 yale il
dasabiy U Sluadall paadt ] oha¥l pan b 4adus
Joali ady adally 3alls Slyelially Lo Juail Lo Logad
Gl il Jlac¥ Dlad dujles ) slSLaedly aplanll o¥la
el GlSils sl el (b aall Ghal Lpale iy

b sl e Gam il Gaapaall Gan Hleh) Ol dllis
Bsilly Baylll Oeataly Lelsdl el e Luhull Jlee¥l
093 Glall (o pSC A Elaa¥) Jaay duslall jue alyudll
OS5 datilly qanald (& Gadu pd el Moo polasd <¥sa
Ismol wliall 1 (b Ismas of pai Jloa¥) JS (b Lpdye st
el pplol slia Ofs el e Gunlas dunila
Aoyl Auabpuddl b Jhamip g yobadl Jalpally oo 110
0998 Auyaall (8 3yl wsolell bmally daaall &lis
Aasdiall olalll Glizy wlially bl «ides plaall
o oiondd painall Lalas] s g ujualls linadl §500¥s
Al laaall Eelaiall @Ml o S saal il A
Ldsgy A alsilly dlaall o clall siay Sudsalls
Jlol Gainsd Ay Silally 8l Gosbe e elaiad) Jelil)

4dlaaly gainall

141

wallall alail aue e Juy 3l L2002 iaa 2001
Aoy @ pady @l el oy dsa (o g dals)l paes
o i A By O LS LG ase o Wl A Gl
Gl 3oty Jroadll (o gy @sinn e Jsaall Gl
soaddl () QlUally (ugs s JS L llall BLEN Cunay calyudis
2001 (ayls) aiall Wsbes Luwjlos ) JUIl (su5as DlSYL
(2001 . aLl
Cayhll S b Jaems tdelaial) Jolsally ol hats
byl cplaly (Sl bhuaally Bl (o 2l dasaall
Wright and Fitzpatrick, 2004 .¢ shall (1996 5,55 5i)
Lujually 8yu¥ g Wes gl il Hubas o M (2006
Ty e M (Gl elans @e¥) Jilgs o laall gatinalls
iall G sl LY Alslas oy 8y Gl i s Sl
wa fly Wl Jdaally ol sa ) ey i sl
BLaY! caulsy ol "ciiall algy caiall” fgal Uik sl
el an et LY Al oS Ll Gaalls ol
i Oe Oslsess Ja¥ly Al o ) casy UK
(2004 .3l Krolicki, 2000) pgilS shavs pganis cdall

Laie Lajuedl ol @) calS 13 4l Gl GAsy s
Lojaall zola diiy & QW) o) 3 dadie §5Sia djuall Ol
(pe¥ls painally 8pu¥) o Llad @l @M il
Gl gl ulu¥ 4 s el il 6% il
So IS me (2007 IS) dagall dpaeial)
S diyh sy of oSey ¥ caiall o (2002) dikgs (2002)
et colatys (A ¥l WY Gigyl i JS ety 1 8wl
I Ll cablsally selially KoM dlosall clsidll JMA (o
Lel¥ 5,0 ¥ G sl Lleaall o ) yadad (2007) Joyes
Q) SIS 13 Lagd Aelowall Ggu opol Juan 3] pgie Lgeling
Isbes fulae e llhll g qelaall po uge st o Ll
ol (Bierman, 1998 :Feshbach, 1971) cilul,o oy cisall
oo ctiall Ol duadall oy G S 5uils Lg) Tasaall @)
S kL padal dadte il Jelu s L s
Aaiiall sda Lo Jgmnll dilad

Wright and Fitzpatrick, ) &b 385 culy e JS 9325
solrall Jslaall daelull dulad) clpall ) Caiall 550l (2006
Apuall gt i il Bl G il LgpuiST 1 (LpeLatal
T0sSs Niles S0sSE A dipadd B 5uS 5l Led U i
plailly Lealall Luylly oJoladll b 8elu¥ls Lis¥) Lleylls
el bl delos (b et L] LS Adltall (g 5ud)
sday dwdill Lowally BlaNy yisull apal algis oyl sl
Lol Qlea¥l o O5Sy Ssban (Lo GuSan Luladl o)
¢ Flannery and Quinn, 2000) claf,ull aay ciluy .ciiall
SS il N sy IS5 J3Y1 Lalas¥l o) (2003 gudgs

il



Dyl pstall b i, Aol

duedd  Jlam es e Al Qb gl
LU Lyas of LS .(Wiley and Sons, 2001:2001.4Us)
Onedaally GBI Glgial I ol oupluall & Gliall piay
et @ 1) Lee Yo Gl ks Callas pglaas egilialsns
Opedaall G gl
Sl A Golal) @lally laly plall ud aucy qulasl)
Ll solgadl e Joaall Llbll (aay csaly dlas Leble
ghing o Of shlaall Llals Llal wuagill 5 wslS &,k
caiall 88l Hsels I (sol 3 JS Aol Tgshay Lgple Jsuaal)

(2007 (s J1) LISAT prany La Ll
58 epuall il OF skl aa sadss
cobll 1 O ey Ly (Rl LS sben (61) Tpayanadl @pal)
e Ll3) s Sl I8 Glsius Gupial) Jony
O M ol 3 tlgie wally Lsgalsal Lhall pagy (gl (guual)
Saolo¥ls nadipally Gpalaall pilh (o 4ol dajuall allas
Guadil) alybille il Jlsb 8% olide gl sas
willh) Lujpuall pli oo Lasal) SLSeladl of S35 daall

(ot ¥l BN ) Lot (a5 (2002
dalys td,dadl Jals Baliadl &l yuadlly §y5smadl clidadl L1
Lot Soby sa0 Jsdos Lajuedl e s of iy
we Loglis wlg il Ge Dlids Slgast ssass oAl
paey laginly plaadl dyay sl Tda Jossl bl
e bl peilSy dayuedl Jals Suay Ly Lk 1)
LU G il Cpalaall G Jlad¥l (S5 s doiis
Cnelaall G WISy ANy Cualaadl Gy el
(2002 (osalnf) LI SLSela G 301 AL 4 s,1u¥1s
aldbis & oodls Jlah @bl gadlly oy LlaYl 2
LU pasy lyud 3o 1 D yuedl Slialslls nalaall
Juaadll 3 bl s 05y padill o) 3 egablals
bla¥l o L Liles Saasias 5,88 Jalsalls (Jlal
dade alSslay psiy Y Ll bl Qs )
Filas!l (o Lpws duogy iall ojlay polpll e llkalls
Jaiiy dblaly sbs) pucy wdd) G lp e A

22007 <) LY sallaall b Ll ¥l Jolse
psis Lo Ll wopeliie (o iy LBl Lol pae
il (ro dide pglal 1] ailals QLA JYIL ¢ selaall
elaall

s LS 4 Uladl dhosy Bl il ansy ¥ o

laal ssiae & gl ol dliSy

Aol il
Cro LUESYIy ks Ul ol canall cilga e 5SHal L
LYy sulil
o oMl disal ligra¥ly UL laal) sl3gnal
AL ally auall

i

142

s a1 ) Ol 8 e Loluciol Luwpuiall IS 130
1999 (guiall) Lgeds Bl 3 Lodusas) ol oS5 o) WY
Loge Ll le plaall dujlay il aialls (2003 (g gl
el bow 4 doalill Gled] sgus wie &y OF eyl OIS
il G Joms (Liige ssalall Gle Y1 ol laall Iy ol Wl
Ll Ul 0sS) ity celaadl 1ia aliay L JS Lad,s Aal S
Jainadl oy deyiall Db Loy wiall Glb G 4 1ol
et ol ydlall slew colaall Catall da . Al Jem of las
O w MW dpudlly wldl sa elaadl O¥ his . pdlall
.(Feshbash, 1971) diile Lo adi (S 4 el

o L.u.u) Lu.u il Db G Syuidly Ladliall iy
Slasgall (& GLa¥l o 5 8 Buladl Spa 3 sl Il
b oF G0 s Gsiiall ol maldl QLRI alyial Lo 4yl
3 Laalas yuaial) ol Julall Qllall LSy alatal of Zueal (sl
el g ciglay ¥

Labally asaill Labal 3 Lestll Lalyul) mls oylal
Slaslaadl puuall wiall Jobs Glead Ge o M (2006)
ool Jrmntll Gins s iCelaadl Gany o Bihlal) j15a50Y)
a8 G slagaa¥ly #5ells (Sl Al o)yl il
insy Glbll Lol i Ludilly Luaddll Gailadlly Akl
Letnally Lyl Jolgalls cagylalls «Ja¥ls dusyuall o @Ml
5 LLa¥) o gilsadl Ll s (2007),18 (59 allial
il oSaty caiall dhabadsy 4f 3 sciiall slys G eyl il
G ol Sy doladl @ilud oy O Saally ey gdll
ey Lo ilS G Gl My et dalas 8 Go il (ol
e quaz pla cuay o

ciall Glead pal of (2004) Glags dulys gl ass
plol oyufinty llall plaall Cipd (b et Tyuuyte cileasl 1o
aloll ases plasll Lumds indy bl G Susaills os ol
Gns ¥l Jilas o @ye¥l @l byl solall elaall
alid) go eedl BLEA galys 33ls3 pue oF (2006) oLl
bl by qetlaliialy peloses AN (o aliall dullal)
poies Bye¥l b Bl Gyl Lladl e du el Jal 4 sl
Glidal) Sl Gu uiladll (o psd slal e Lajyaall 83
bl pan alastaly dapuall QM Lglaay )
sl ¥ (S il QA Gealas & Bl ] dga )
AplaY) Lelaiad) will (o desoms oyt e LihHud aucs
Ayaall G ciall 550l ol ) ol Jolge was

sad qilga dilite B Il Y Gl delead Of LS
il gailly piill soilly eloia¥) gulllS LSW duasall
G bl Gaans (1992 (ian) ewall gailly (SI,o¥s
il 8,8 ey M dgally dwjaall o diyh
Lelan was clily tGoubially palll GlaasS) Jilas Go slandls
Tl Sl Blail 055 o 1l lelanll sl o G0

CLO-\JY“Q



8yl el

Glawiall sda Go Jsols 58 Lo Cm Lprwstis 8saill oia
o bl Ll Leall lsll Gy lgn o Lnbadlly dueulSY)
REISNE PN

s dagedl MBI il dole Gl Galdl eads
(¥ talel @Y ) Lyl sda (2152 Y Cupla¥ls Cualaall
(AN (eayals DL ssan ) Leadill Jolsalls lbiwd)
(Cmlo¥ls Cnalaally dupuedl Tabiw) Lojaedl Slid)
(odlels pabiws) Lnjls ileesd 1L

Lslos I DL Lugeall ElS Qla¥l lS Lages
Lagladl) clefall 85100 e Cpailil) L gue Ol odiall Jslen
pllge Laadiy edidily pghesty bl slgial B (eSS
sl oSal meehd alish Judls elalasls maloms
Sodls ALl pullass Ml Lus¥) jou Jusiis duagioM)
Gk Oe SISL Ja e Jeally Ll clbliill e
sedads dgmsiiy Llsall malpndl (s lsadl ol jlge drais
099 Juadtis AV (ghills sl ity cslisdls Jlas¥) o lge
oo BN mazdl eloia¥ly adilly oeaslS¥) SLa)Y)
2lS) g Lilsiy IS8 Go pasklsd & Jsag Lee oLadY)
Bosa gy caa LS ool oL Yy el sl syl af Lale
abialls LosloSill mosy gl Eoaall Liaglatll cloasll
e ¥l LY D gl mend Gua sy
pgrd ool clgalyials Lopdll Byobiadl e 8,0l pelals
Baa (o iy (Joall Gow alilhio 3y dalisadl of,lgal
Slae] s st phye wnblate¥l Bl G il Sl JAls sl
O G bl Bolely iliws sa9 yshill gilo sa Y plasll
geimally Luo¥ls Gueloials Lialall 4Bl giys dalall digal
ol yaianls Lige 4iuatiy opehi Lo Jaalls
S ld) bl yatt

ALl alalyall Ge wle Jaaall oSel Wl Gaye L
AL U ST [ OO PN TWU - R N |

gilss iyl I cdaa dalys (1999) gwiall g5al
Gy Bl 4 L) dasall L gl el Jola
sL¥ly Cuelaally Qb (o JS Hli Zgay (e Leadusl
Al il Jele GMEA! (sues il Guilad ¥l
Ll 500 G Tyl de sy palal] g sy uinl
Ll alasial dill duyae 50 o Lilgde d6,hy pajlasl
glodll o sae usms I dulall clagis obldl paal
cdiall ol doplaal Gllall ul Lgyyilly Luelaia¥ly Loaaill
dyaad 4 Gafsanall Gy A0 315 Gosd wsas M) Cilost LaS
gilsdl s

& aiall Gleaf (Motoko, 2001) sSsise Lulys Says
Al¥lls S 3 dhwstall Lujuall Slsin & uslaall
Alhl Gile (b eolSY) puilil) 8l Gua (e sl
Llasy 3l ) cblall Lo Jpmall clgol B Conttulg

143

L Gl g Jolatll sMaslls Gl desons iy
sl dhas Al A oy
daiay Loy SV pues QI Cpalaall slatial pue
1) oLa¥) ll i) aladiiad )
Ol 3 sdlally plaall G daalgs 8mS "ssa" wsms f
omsady aiddlie ol U §slaay psiy ¥ plasdl
AU L) aae ol dsutal) ailadey anlaill dluass
O Oe Miad Lsrs Lpd way S Gualyull Sulal) oo
Sl gas O Oy sl ALl Ge QW Gisa
Sogll sda usas
G bslall Gl Cllal Cpalasdl s slesel Lo
eyl
Al sl G salaall dajlay gl sl L
O il LB doydll el G dwjuall jsad
Azl Bk pgisilsae iy payelin
Qb clabaaY diesdo uoy bl Zleall 05y L5
comslall o ciall §yalls < g 8 190
Lupall Llii¥) Fguds aue & olld iy fgsuytll Fliall .3
Yy digia Cpmy Y Qllhll Jaa Lo dauelsiy Lgilaglasy
wMRIL Gishall BUSKly dayaall fue S wasbalg
e sty o illy giaall i Jladl) yai eyl cisbuds
oM Dbl guii Jalse LS sdgd Gualid] §ykhlly Ol
o oehd ESsle DMy abdll ) pgrian Lo bl
Lolall clSliaall s €3 & Llals e Ja
cciiall mgedil Cpalaall aladtial i JI Gla) bl
Gaiyuall i DRI §5uds Ladsadl Goany Cadll s
) (1995 . g
plaall gigy csiall (ssuyll Fladl OF (2007) LS4 s
Al can gy ¥ el ) Ll plaalls @SpE el
5o ciiall Ol digyndy 3 fayaedl 8 Cuelaall degans bsis
Y] e Jolatll (Say ¥ Ll ol dayaed) Jiay Ly Sole
G bl Cele¥) of LS sastal) Golud g
sl Cslu¥ly Gliall fgubicl udll Gl 4 jlae Llal
e ol plaall e e ol ) Bpne Cpsals Oslslag
plastal e dipdyny 8pdbe Wik meilSs pilale)) Joas
] ) S Gl Bsedl sia g plaadl Ciglat Lo 13l iall
LlaYls obedl Gliall Cisbad ¥) peae gua ¥l G
il
Wasns o il 5ol of M (2008) daslaodl yudas
Olawall Laglyin¥ly  dassell @il oldd aslys
(oY) patnall 5 el Ll g Joladll b duletlly LiayslSY)
2 A Laelydl bhall Gliey dantluind) 45l alasils
@aLLad BlSlasy rgoses Lblioy wobudll L gl el
il ol sl e oMe¥) i) o Alay LYl



Dyl pstall b i, Aol

ald¥) olsim (Kim, 2005) dubys chab pS Al
Ll G de e slall alat Lol die gliall Citally ueladl)
255Ky Ao ¥] Buatall SlYl b SIHST YeSstise dasla
el dols il Lty 150l (Ll 30000 duulyudl dise
(ool Yl ulds Lgd pusial (TAT) 310¥0s
el O bl cyelily cpataall duolaal) SLSsLadl b
el pne s L gl il dele dajlead bl
(S Al el GY) ey pliddl Gldl alassuY
ol bs e Budll puey (Tl f Lsgl) adss
petiaall Golaall el laally dpadilly Lliall ol hus¥ls

wdiall jallis pal iy M (2006) oLl dulys muas
LU & e U1 o yiiadl maly el Lnenadl Jolgall pals
Loe sy . jae Lpsgen ool A 5allall iyl #3alls
&y S Gubiall bl o Dy s 2000 Lyl
pasialy il polaill calas o plae 200, alal (gl
Lliu) Gablll sstel SUldl gaals (ol mgiell Ealdl
Loewall Jolsall mal (oo Of gbsall cipglils 8588 135 (o cigs
Cubits ALl clolatal go lblidll mely (ls3 poe ciall
Aoyl 8y10¥) 8 Baal3l Badlly (ol ¥s daa sl b

et cdaay (2006) Labally sssl daly Ll
osledl (b peyrall ciiall Eolga sys Al Lddall GlinY)
Lyl Lae cisSiy W Led 8y35a01 Jolsally oY LuasSall
alesisll Do o laplidl @ (uyie e dla 16 ¢
palailly Ll Sl A sl SLaLY) aladl & L yual)
Ll oLl e ablally closlasdl cmea olbilas ol
Gl sdgl B Olialdl Lasel a1 liall o ilas sy
wsyi bt dastisy dlie Wl e zileill sia nladly
Oe Sloslaey Al cals (o Luadd cloglaa oudalll
e yall Bl Fauyoall (b Liasladl) Cagyally el anals
clach, Ul calo @Me oo closlas oo Mad il
[P CHUTN R PN RPRRUC-JON [ SURRON [ PROY RO ON [ SC N |
Sy ciiall sl Slitia Ge dagiie Al ziladll ciass
oboo claad G O I G gill Eualyull) il ojLisls ool oal)
oan i Ge BRI L35G Slajlaall el iiall
il bl ity wdlall sl ydl Jrmatll Cindy palaall
Luaddll jailadlly ddbll Go Jligiu¥ly el (3L
WJadly dayuadl o @Yl Cinsy Al el yue Ludilly
el dainally Gyl Jalsally cagyklls
@bl alalyull adle

Jelsally cbea¥) (s I dBlud) byl Gaay ciina
oLl 1ia palgus diall ol bl Lujlas ) Lojall
a3l 1999 susall Motoko, 2001) Lulys Leies
gdise fimy AY Ludnys (2006 . elill 2006 Adlalls
O Al siday WSy ((Kim, 2005) caialls delindl aldy)

144

‘LJLE 922 e 4,4l ‘9...“1\ Sliluy s 37 b owolaadl
ol i) cpehals bl o lio 30 Lle @la dealyo cbilys
o blad ssms Cwt LS ol Bl g pulaall Gt
Bl il Gled G Ol wctiall Sl dulas ot Luluall
Jaall alatily aally eebifiinn Joay cladall Joa 4kl
ool Jals Jolstll Suguns Lojh oMl clhely o u sl
God Gkl il 8l Gl¥) pal Ge Oy daslas
A

G Al (e Lulyo (Adrienne, 2003) Lol coals
tu;m” e g ‘Lgﬂ)(‘ ially Oadialyedl wie Caiall Llag
calls 3 S b Luasal) 5ol JISaly (pansSYT bl
Ll o gl cyells il Lk 306 oo dulyull @
Cro Ble¥) Ol daliie) SIS aally padilly (seal) Ciall
Ll Ol el Oloaally @ilps sl alad] el OIS Dlhl)
b)) LS ogbl JiS O Pl Qlially b)) Gl (gul Ciiall
Lol b il Casn¥ G Lo palidl

Cndiss i syals
geleadl aiall (2l (o Al Ge Sl Lalys 2003)
Cro el yoll B lly o olSHT c1a¥lg ¢ pundil) (¥l o3l
¥ elaall iiall Gomll Wl pis ddlhs Wi 385
o olSH) 1Y) Gl o3 LS 231 1ig) dold ey ol
Cyelaly Lyl s pull bugteg iyl Byliadl MR s
eloadl Ciall (3,1l G Usliaa] U1 @83e usms pae gl
o2l G Base Al e dast Laln o ealSHI <Y
f¥ G @e usms Cuily il ¥y eleall Caiall
WY G Be usas Cus o Ledn awjaall Sylialls (el
Ayl Slayll astay el

ol N Gyl ) s dalyay (2004) olags als
B A Olae Lyt uplie b Gaelaall wd dasell iiall
JS Sl deas o Dogall Julsally syubiass syallas .0u)Yl
ylally t‘.um‘_g ol saall Llbhg (Caedaadly (Cnpmaadl (o
o Aalyd) Te &6ty ‘m).u 59 O Loyl peine (sSis
eiadl Zaldl ausiuls lae 595 (lels 1185 Lilk 320
LU O I gt claly olld) peald BLawYls oyl
Giall Go el Gpelaall wa Ciall JSa1 pea Gswles
LS igutnnl) Ciiall by nlSliaall e slaie¥) aly o aalll
fajo cea Ly Sela el jubas of mlall ol
b pal ol alls/plas s/l qelao/cidlhs Lgioles
syafiaty Gl plaall s 3 el Luwyus Gloal 1o iiall
laedl Luad s Giasy LRI G plaedl jaads 33l ALl
el Jilas o 8pe¥l @ ol yall Buledly plaall alod] aues
Lajlas Al el Labhudl Ge oo 81.98 L Sl (s
DY e IS ol plaall wis Caiall Il

(Spenciner and Wilson,



8yl el

Lih Lilgde Luglic dyyhy pajlisl pi wllh 8005 ola

Y Sl ¥ 3as

Slaall mallil 4 palailly Lyill Slipds sie pas @3 -
LR el palats Lt pae 40 Lasae gllly W
Lilpdall Gphlly euldl JS O Baaly duy Lpde
cosiadl mall] /ALARI Ly Ly oAy (e ,d)A
Lays Lpday bl malll /Ayl Olae Ly Ty
Jlad] mal] /EIEN )

o JS A Sl GuesSall Gl ojlaadl vue joa @i -
16 Lgis dyue 40 Lavac @M Ll b yaae
Qs Lyl 89 dliahll dnalas Loyt &yl danls dyue
Luys Luoal Aali Ly 165 dal )l Glae Lays L yasal
JS Gyl pyane (o D504t L dal oy LW W)
20 Lubyull de puplaedl sie fla ENEN Sluaall o
ROV

JS o Wl 405 alae 105 sl 5 sl @5 -
o Lulyull e oldl e pld sl ptall @Il du s
800 Ll oy 200 Cuadaadl oy 100 Co,lu¥
1100 g5s5 o3 i dliyy .Joé 1100 ¢ sanalls
L cusal illy Bojteal) cblawdl sue gl @l
sie gy dlaul 945 Tulaadl dalladl cllee
Laobatal @3 Al Sblawdl sae gy Dlaul 550
Lol usad Lgasans o 100 Lpd closlaall JLaiS) ausl
Lo ol pis8 dsn 1 Jouadls (LR oo Laulyull

Loy gainall ey wgyud) Ciially (Cnlalyell e il
il 5yall Al aluls cdslisg (Adrienne, 2003) duwlys
L2004 1) dalye Jhe Gnelaall ws da sall

Letolaay dildl alulyudl e &l dul,ull caliass
LasSall Guyluadl (35Sl DU Tijlos Gleaal ) iyl
ALty uylaadl sda (b Gala¥ls Gpalaall s caiall Il
sl (S Calolls Calaally LI <] Lgedataly Ayl
LA Lailgll di, ¥ aLaal
eyl zmgie

wii ol prgiall Lo puiioal ) Tl yul) Chugd Lidas
el 3 ¢ Alase Sy ss Jo¥ laa Gujlas e aicl
oo Galll alll wiy o iSall el bl (Bl Ll
ali Bystall Laludl alullly Golaslly palbyelly il
sl Lef L Lyl LAl sl Auhyul) g ed s 28l
yolic (s 1si 60 go liall b Ealll audinls (laal)
Sl agaatl Cnyla¥ls Cnelaally LU diaglaill Elasll
meblal 0o o L le sl adiall ol DRI dles
Bl e Sl paad (LYY Labyull S0 el @5 lyes
ablal I Jsesl Likea] Lblas e Joally  @igaall
Al yud) ALY G b 509 dyiais
gt g dul yull gatine

Lsslill Guylaadl (8 Gy lo¥) paas G Al yull et (5SS
oY) e 3205 pasae @y Guy¥) b 5sSl LSl
pasie Jllly Gulaedl dli G gsildll palatll ales gueas
HLls S apolS¥] (g5l malatl] T aans cLalas 6369
o 1 Jumil] SN guayhiay Cpailall (Lllh 91367 rasae
(2008 pylatlly Lol 5,055) 22008/2007 ualyadl alall
2005 «s 0o 100 oo cluys 1100 o dualyull Tine i

Tl il Gibaially Tigall dagehs ol il Uiy Ll yudl Tige o1dl ¢ 555 2(1)J

sl (o Luaill saall all yaiciall
(%100)
%10 100 el
%20 200 wlao daghs
%56 645 NRTIA Ligall
%86 945 & gennell
Lol o loill ppanall Tl dlh il pla Gl ) el
%100
40.2 380 %81 260 %40 80 %40 40 leads
21.7 205 %90 145 %20 40 %20 20 Ll
dabsalf
38.1 360 %75 240 %40 80 %40 40 gl Lal el
%100 945 %80 645 %100 200 %100 100 ool

145



Dyl pstall b i, Aol

by bl 81 E¥laed Sl Edelas pad 2(2) Joaad)
(s tall BLas¥l) Lall FLag Sy Cgesns
Wi flasyS Jolae

Slas) Bl ol pal
(At O3y

(AP I TN | PP U POOR

0.83 0.82 it i claial) may—uis 1
(@ dolazsl
EOWIIN) QY TRPR S ORNR PV

0.80 0.84  Lgilyloly dayuall Loyl 2
(Lgpodaos

0.89 0.86  (dels daulin) Lnsla Giloa 3
0.88 0.86 510 S

sl yudl @bl ya)
Go wie b raall olip¥) e e MBYI o O s
Cndyell ) Uawal) Vel 2 oled Laadloy dSlaall ufas
Luasill slowd) Lo Laaall 8 Loball Gyl Lo 3L o3 o
sia (85 Oly dayaally (uylo¥ls Omalaolls Ll (o I
o degens gl pd kil aladl Candl oLl olaslea)
Ciays Gpdll adall Siye TRl G Ll 20 il G5
Gandiyall o 105 lalas 205 oli ¥l Maes b pailosd
Ll Elas ileaad il uyall (grnie o 1055 (Gl
Giaill o S g pen¥) 8 EMLE) il WSy acdial) sl
Loss 30 cijitnls 22008/2007 (ol judl alall Jo¥1 ol
o o a Gaisitall 23l e pelidl duad Saclua
G0 SDops LS il L) Jaewds ALl 448 e
20 pgie ualy S ALl Bue il Wiy (liadl Ladill
Sl T aludl BN G ciall Gl wpuat @3 Al Ay
okl ssns Grajie Sbial (payaly DUl )osas L
(fodels Dubiw) Tnjls Glead (Calaally 5510015 Lysayal
aen pelilal Go 035 Lo le by Layashass S15Y oLy o3 uds
Ol wag (AN E¥ladll e dejge 8,80 610 810¥ oy
Lyl chhal e palailly oyill 5,159 Lilge e Jouand) o3
Lauguats dgine s dwlyudl galine yan i dSlaall Gujlae 4
shial sas ey Lahull potias b 5ysSdall @l ) Lidg
o lele Lple ojlatall gkl 8100 cldly Suall aldac
ooyl alall G S Judll G Jo¥) gl BV g
cetsiiall sMall e deseme Sacless (2008/2007)
onlall B Gabelall Gualaall Gasy oelidl Tuad pasucy
oo e e Gadldl Gnelas el pasaey Lulyull dae
Lt Ly dlie a1 mudsis B10Y) sl Jaall Lo
Lall Slydl 18 G Lghant Goo LW Caad Bayunedl G UamYl

146

sl 810

Ol o¥ls Cnalaall s da sall Ol Ciial) il iad
Ealdl Al ¥ b SIl DSl Ll uplaedl
Slelpa ¥l G waally ALl ay (lajyslais dulyull ol slaely
daaly SN2 G iy Al Lghis fae oo oS Al
Ll shals sty Ll subas (o passall Sl
Tomennd Cro Ayl 8101 i sSi
Lae oY Luazdll closlaadl e Joisly :Jo¥ pudll
R
B Onelaall s dasedl ciall Glan] el 8] F AL pdit)
tgd O¥lae B e dejse 858 O] Go cusSiy uyluell
NEIW [ | PR -k I PRV SO P ST T PP JURIWR N P
Sy 11l dasla bl tadlilly 6,88 27 Ly o yus
ooliial Uy Slisi Tead BLALYI 5 58 JS Syl
A Ll 5 Ly cE¥) Jiladl e aaly JLasY alasl) oS
Slbnsioll o O SLe¥, ¥ g 1 Iad 2 10l 3 Glal
el Lgns Jolatll oy dulyull Ll clos Al dpleal)
LAY sail e il
.2.33 -1.00 ¢ 8588l /Jlaad) agio OIS 13 padais 1
.3.66 -2.33 (o 580 5,80 /0laad) hasio OIS 13 bwsis 2
:5.00 -3.66 o ST 8581 /el bawssio OIS 13] giliye -3
il s Ll yud) 8101 Guous

(Logical Validity) sibiall Guall Yy #laiul e
5 pgie Omaiiall o LSas 20 Lle Lgsya dulyull sI0Y
4 oudill ple Jlas (b 5o gyl 8,10¥1 Jlas & oS
oY) e 35 i)Yl Slalall b plesadl ple Jlas
ke o BRI () (8 gl uslaal) (b Cnalaall (e 4
Lahds oo pabls peilaadl ¥y L@l sine Guo
sl fl ans Awlull padsas SI¥1 Sl g Lalaily
oo alias ) 5, Jal @ eaSadl] Glawl e (uaSaall
e cls oolels %80 Ty sl (ol aaS L 16 glaal
sl Eva G il ,d8l) Gas Lelus Jauad @ OueSaall aillaa M
Sagaa @l ol Gls) ol Llhdh g gl Gia iy ol dallls

30 Cro GsSe L o Lgmson oo 810¥) il Ce uSlally
Sis byl de G paglitinl ol dlals Lales 30 (Ll
T 8yl b il Olad) oo comios JSI (g e o3y ]
soye A Lpedi @all Lo 4l 8y 8101 by LEI0Y Lo
(test-re test) Laa¥l solely HLaaY) Liy,hl Uby (e soed
ghd (Pearson Correlation) (s bli,¥l Jolas clua @iy
Al Glasy) Gk alal Jelee clea o3 LS .0.86
L1 dad wala (Cronbach’s Alpha) Wl #Lis,S plaatol
O Jlae JS alall el pud mbss 2 Joaadls .0.88
oMy Al yudl ¥l



8yl el

et &laad] cilal ¥y Luleadl il giall 2(3) Jouat)
Lpbe clad obis o¥las Lo Ll Lue oyl cblatal
L5l i yo iiall o sload Elbalf

GilasYl gl Jiaall pds
@obaall bl Jlaall
0.96 3.30 fayls ol 3
0.90 3.21 e ol 2
0.90 3.11 ey Tlbll g bed 1

0.77 3.20 sl

Ly lally Gyl Glw¥l asas (3) Jsuall Go sty
Cpalaall s caiall ol Lujlad Dbl paas Al &l
(latl b giall gl 3 ¢ sSall LuasSall Guplaall (8 Colo¥ls
OF 3 Jsaall Cun LS st daj a9 3.20 Lulidell U
oY) Lpell G csla (Ledely Dubsad il Gl
Slabad) Lajuedl Glwdl Lplty 330 olaa Lugie
e 321 laa basiar (Gpalaalls Gylo¥ls Zysell
Gy 301 plaa bugios mayals Glbll ssas I Gl
Gilanad laadl Elalhas¥ly Lubeadl clhagiall 4 Jouall
o BN Lubidall c¥las e dalpudl D oldl ablas
Akl Gualaally Guyla¥l Go JS Sl Lo

Ailial JS) ablaY) saey pd GULEWY] gea days . lgreas
Lj) pladiuly wsulalla I Lol bl &,
LW Lglanyl Jlladll s1a¥ (SPSS) las¥l Jalal
Aoyl il e LlaM
2ol gl il

LY (s Lyl bl o e il Lok
Gosall Glw¥l seas Laye Lo oY gl oo LbaY
Lsled O 3 LeasSall Ll uluall o sSA Akl
Lo Go Galo¥ly (pealaall ws dasall O sl Il
Tl o¥ s Gaalaally Llbl) (o JS Hhas

Lloall clhustall clua @3 Jigadl 1da e L)
Lol Lae ohdl ablada) ala,d Glaadl @bl as¥ly
oo E¥las o Jlas IS e (Canlo¥ls Ouelaally Gkl
Wiy Al G 8,80 JS Lo acdiall Jglod DL Al o]
olo Lujled LU paas ) L) spas bl oyl
osi 15 b5 S5 Ay 3 Jslaally bt dayuy iall
.l

LU Lyle bl ubids a¥las Lo dulyull @ue oyl cblata) clayud Gslaadl @lilas¥ly dubaall alaugiall ((4) Jsaat)

il el
Gkl Ogalaall Ol Jlaelt
il ) Ly giall iyl Ly giall il ) Ly giall
obsall * bt obaall * il obsall * il
0.94 3.01 0.76 3.28 0.59 3.44 e yeels DU gat il
0.94 3.27 0.92 3.36 0.71 3.30 La s il
0.94 3.24 0.81 3.13 0.67 3.14 Leewye ol
0.83 3.17 0.66 3.26 0.51 3.29

LA

tuleall albhagiall 75 65 5 Jslaadl ouds . isesSall
Il JS (e Lalyudl Eue oyl cilblain¥ & )laedl cilalas¥l s
Shals eayals LU ssat Glal) BN ubdall S¥las (o
Oe IS iy Ge )8 JS ey (Baols Gy ey
alydall Lo (@bl (Cualaall (G ,ylo¥) M cliall ol ok

caa sl Jladl

147

bl 55l s Lpan®

g els Oala¥l e byl Tae OF 4 Jsasl G

Abasts days a9 329 alaa bugies oY) Lasall
bwsin il Lyall i Cpelaadl Go bl Te Lt
Loiyell o QL) Gie Lgliy dhsio dayo a9 3.260 laa
Jo Viay dbasie Tayo a5 307 plus bogie, A8
Tsled DAL Dbl ol sgms Gl pen el Sl

osledl (b Guylo¥ls Cnalaadl s MBI caall gl YIS



Dyl pstall b i, Aol

P el s LU sga3 Glead Y g¥1 Jlaed)

LU seat wliad) Jo¥ Jlaadl e Labyad) Que oydl allata) alayud Gl alilhai¥ly ubwall albawgsiall ((5) Joaat)

(M)wis
Gkl Osalaall Osl¥) 8 ,all el
<l Yl Licwsiall <l L siall <l Yl Licwsiall
el Falaall bl Fglaall gleadl  Flual)

0.99 3.63 1.17 3.52 1.41 3.11 sttt peal ezl 1
1.02 3.46 1.19 3.10 1.38 2.98 Al QU snds Qlall alall Jaul) 2
0.97 3.47 1.09 3.30 1.34 3.12 LAl ol Labalally Ledill bl syl 3
0.84 3.68 1.06 3.21 1.31 2.98 bl S il Ay 4
0.97 3.28 1.07 3.07 1.39 3.15 -Bodall Jamaty uill O g liall 5
0.96 343 1.15 3.24 1.38 3.21 sl oLl Il LY A 6
0.84 3.68 1.12 345 1.42 3.26 Bl Hlelals Mol alel yallazll @l 7
0.70 3.61 1.15 3.34 1.36 2.96 A Y Sl i 8
0.89 3.69 1.09 3.54 1.44 3.08 S TEN PPNV PRV S P 9
0.84 3.60 1.17 3.41 1.42 3.05 bl 8 yaad! QU s 10
0.97 3.38 1.12 3.27 1.39 2.95 Aelaia ¥l il 06 e 8,0l pue 11
0.92 3.37 1.15 332 1.33 2.94 i) 5l elaiad) Gloyall 12
0.98 3.47 1.13 3.29 1.33 2.81 YA 5555 gy ¥ LELY pue 13
0.99 3.50 1.15 3.20 1.34 2.79 el e sk 8yt Gaadlsll aal wliz 14
0.89 3.42 1.15 2.85 1.34 2.85 cosrd ¥l £y QLRI oy 15
1.01 3.44 1.19 3.16 1.35 2.97 By gobati¥l Jaall (s i S 16
1.10 3.26 1.15 3.20 1.39 2.97 ) (Sl Cagyls 17
0.93 3.57 1.25 343 1.42 3.04 il pog e Li¥) dis & ¥ jou cing 18
1.02 3.52 1.11 3.40 1.41 2.98 gl panlailly S (5 siall Cinss 19
1.05 332 1.09 3.25 1.36 3.10 8 yoliall o s Gillas Wsbey 4ol 20
0.95 3.34 1.13 3.18 1.43 2.99 LY G watilh Al oS Cillacs Jgley ol 21
0.98 3.28 1.09 3.17 1.34 291 i b Gle o psias Jsbin asiy 22
1.04 3.17 1.09 3.16 1.35 2.92 OaA¥ s Sl e sias Jglay asly 23
0.94 3.01 0.76 3.28 0.59 3.40

Jlaalt I

iyl (il 8 cela ) Gdl @58 G Jae Lo dassiall (siuadl b Lpasan™

Ay giall (s siall b oliya (3.63 3.68 3.69 sl
Ssla @bl OF 5 Jsaadl Gun LS L hwgiell g stuall
glras QLRI Giaag) A Guaplo¥) S s e laledl ol
Sl LAY 5y (gl LELY] aae gpend Y o
oo Llua lhustags Jisall e @l 8550 Gaallsll aal
dasiall (ssiall b Lnaas (279 281 2.85 sl
PPOIL R - VO O | R PNy BPON SN | I g PENPRI
(3siall Juandy oudill e plaall sl Qi) jsads il
Lens (3.07 3.10 3.16 sl Lle dylan clbosia,
oudill G plaadl) Gyl dgay Gog hasiall (gstuall
s g sias Jobun asly Al Ol gyl Gslad) Jaany
3.26 3.28 sl Jle fylen Slbugies Gaa¥l ik

L siall ssinall i Larans (3.17

148

G sla Jlaell S pleal) bugsall GF S Joaadl G

Caelaally L) &N Lulyull claly hasiall (s st
S il ol pubidedl Sy A Geatll wies L (Cmlo¥ls
Wig) ¥l LIS Tgay Go alajlall el mels )
OLSlls Il LB Ay sl lghals sdojll alel sallasl
Lol Al gian (§oiall Juaaty Gudill (e gliadl g.a;;.]\
sinall b Larans (315 321 326 Jisill e cls
s Gl g5l ins) o Cnalaall i dgas Gog lausioll
gl alel el iy Ul lyudl Jadl) Ul
3.52 354 Jall e Lulaa clbagsion sl bl
LI Sl dga oy hagiall gstwell G Laaas (345
a3l abol sallall Ay Akl gl Gl 518l cins)
e Lolaa albhagsiog wllbll wl)udl Jaall aedll lehls



8yl el

Ty ol 2 S0 Jlonall

old) S Jlaall Gulidiall @l e uhyudl Lge oal cblatal alayud Glaadl clalai¥ly Lulaall allggiall 1(6) Jgaad

(CE
Gkl Osedaal) Oslod) 8,5l il
11 3] 1% 31033 3]
23 7% 38 I3 39 I3
1.33 3.12 1.27 3.11 0.98 3.14 Aelas Tlall SIS o Joladll (b Lpun kel 851081 82U ol 1
140 317 118 3.04 005 30 ¢ S S Op Sl nl R LY B a2
RN
1.40 3.19 121 3.08 0.93 3.00 bl G Galaad) Gelaia ¥l mll oz (e Lowyuall 5,101 808 e 3
1.40 3.20 1.18 1.10 1.11 3.24 gelain¥ly adilly analS¥) ol ¥ 8lS aks 4
1.38 3.33 1.24 3.61 1.11 3.24 gyl Jguadll 3 Dlhl) U] 5
1.45 3.32 1.25 3.57 1.14 3.48 plaall e ) Gamall sac 50L; 6
1.37 3.19 1.13 3.29 1.10 3.12 pbaally Ul by 0 A8l 3 7
1.42 3.23 1.17 3.38 1.01 3.00 Al Gl b Sl plaall cuas UL (gl plaall 50 8
1.42 3.34 1.20 3.29 1.11 3.12 ke st sl UM ALy 8,8l llall plaall L 9
1.43 3.31 1.33 3.47 1.14 3.54 sl lagyilly Ol G elaall Tua s 10
1.42 3.06 1.22 3.04 1.15 3.19 comstadl gparal yatoall sl 11
1.40 3.11 1.23 3.07 121 2.26 Oalaall §yatall dE 12
1.35 3.15 1.25 2.98 1.03 3.00 Ayl Jpalll Jab Gl il Gl 13
1.39 3.17 1.18 2.95 1.10 3.20 Apuall b plaall L o By ol Gl sas 14
1.42 3.30 1.24 2.98 1.02 3.11 e nss plial pue 15
1.44 3.28 1.19 3.00 0.98 3.00 edaall o JLai¥lg gl o et ilgad I Gayes 16
1.44 3.32 1.18 3.20 1.10 3.37 (AL ol Fipyhy sas Sije ciiad Jui o, 17
1.34 3.19 1.18 3.03 0.95 3.13 elaall e lSY stll ias 18
1.53 3.11 1.11 2.90 1.06 3.00 ety el ALY sy Jabaill b wazall 19
1.35 3.28 1.16 3.11 1.04 3.11 Bl G Loyl Gopill Slelye pae 20
1.40 3.27 121 3.06 1.13 3.00 Alalslly Sl Y e Jolatll o Dlasll ssas pae 21
1.36 3.21 1.19 3.02 1.07 3.00 FagolS¥1 SIS Ja b Loyl Slela¥l 22
1.39 3.41 1.25 3.00 1.04 3.10 B ol platudl aue 23
1.38 3.26 1.24 3.22 1.03 3.00 ol S0 Lyl ol a2 pie 24
1.39 3.30 1.19 3.11 1.10 3.17 oMy Lngiall ¥ 8 Ll Il pae 25
1.11 3.41 1.21 3.09 1.11 3.12 rlalials Gl Sl s Guyuel) as¥) Gilsi pue 26
0.94 3.24 0.81 3.13 0.67 3.14 Jlaall JSIH

3.48 3.52 sl e csls Lylaa alhagios (il
Joadll & LR BUK) Cpalaall 5 oy s -(3.37
Loa e elaall Lo jamall sae 50l Lawlyudl
Lobea alhugiony @il Sla,ddly Guiledll gt plaall
pic) bl Sl das ey -(3.47 3.57 3.61 Jisa e
poe glabials Gkl abeys Lujaedl dadi¥l (3als

149

bawsiall (g sionall i Lnan®

B sla Jlaell A Gleal) bugsall G 6 Jouadl G

Oselaadly LN EM Aul,dl cldly dacsiall (s siwall
S S O el S8 el sies (sl
) A Oanlo¥) LI Tgay Ge dlagledl Lol cisla )
sie Bolyy sl layddlly Gailsdll dai plaedl G
o Wk sws (Sipe iial Jai oy elaall e gand) pamall



Dyl pstall b i, Aol

sy pe el (B plaall J8 Ge il pA8IL LA
Jolatll b wgpusdll sl HH LU po Jolatll 3 Ulsal)
Sloill e Lpbaa Sllasions ol paiuly cllbll LWl 4o sty
8 yatonall M) Ll b dgas Gas -(2.90 12.95 3.41
Oyl QLU ALY da sty Joladll b ol Gaelaall
oo Llaa lhagiog oulaall gpael yaluwall

.(3.06 3.11 3.11 s

WY dasiy Juolaill o el AL gslal g lata)
341 341 sl e Lplua Sllacsiags ol etk il
ol aels A abEl o 6 Jeasll e S (334
Leewyrall 8510¥1 8,08 ate) (o8 Calo¥) S dgas (oo Ll
Ulaall v pue Glhll G Lplad) Luelata¥) @l uye e
e QI ayan dhalsll Sl G e Jolaall
ole Llea albhigians @laall o Jlaai¥ly gl o cuus
2538) Gpalaall Sl dgas es -(3.00 :3.00 3.00 sl

Lala cibewd sellat) Jlaadd

e Jlasll Golgiall i e dalyull Qe oyl cblaiul Slayal Dlaadl alilai¥ly dybaall b siall 2(7) Jgaall

[CEEIEN
Lt Ooalaall NETRIE { 8 ,dall sl
13 011 131 14 13 14
73 4.5 39 45 339 4.5
1.46 3.11 1.28 331 0.92 3.58 elaall o cilad) i o Me¥l Bils s 1
1.38 3.21 1.25 3.34 1.02 3.62 Spaaall p3laally caells call wMal 2y b aMe¥l Jils 55 2
1.39 3.28 1.23 3.45 1.02 3.62 DA gl by 55 b usm 3
1.37 3.47 1.22 3.47 1.00 3.39 sl (e cigalls Ll le Dl Ll 4
1.37 3.44 1.17 3.52 0.97 3.38 Aldgnall (st plily Laall s 5
1.43 3.29 1.24 3.31 1.08 327 e Llas olati¥ly ulid] 1Y) pae 6
121 331 121 331 1.01 3.11 DAL e g gl ssms o 7
1.34 3.19 1.22 3.18 1.01 2.99 (A5 (oSl ol 8
1.46 3.17 1.15 331 1.05 3.20 olinlss UL 3t dipall ol ¥ oyl jai 9
1.35 3.30 1.17 3.25 1.05 3.20 Gyl Lel3Y b Touhall uld Y pralll o0 s 10
1.30 3.20 1.29 3.44 1.14 3.36 Linlie e Tsydl oCaall inall Joal 11
0.945 3.27 0.925 3.36 0.713 3.30

Jlaall <)

Sela G @bl of 7 Jsasd) Gans -(3.31 3.44 347
il jal) a4 Gaol¥ Lk Ty Ge aluslesdl Sl
eolx dsas pus qbales Dbl Gedal Lpall Luld)Y)
ole Lolua alhsians ([l oSl Cplall dlhll due sl
a) Galaall Sl dgmg Gms (299 311 320 i
299 s qeglales dlbll Gedal Lpwll dolayYl ol
oSl Gl Hpayall Tel¥) b anall Gl Y gl
.(3.18 .3.25 3.31 Al e Lulaa Slbsiagy (Al
Syl pali (ALl @Sa Galall) LRI ks dgay G
o8 pdled) Jilas Hoo qgilialas Llhll Gedal Lipall 4uul )
319 sl Ll Gylas Slawsios elaall o0 ol

.(3.11 3.17

150

hsiall ssiaall b Lgnsan®

G sla Jlaell S pleal) bugsall GF 7 Joaadl G

Cnalaally L) &M Lahull Slily hesiell g siall
S S Gl el S el wies L (Gaslo¥ls
599) A Calo¥) LB deas e aluplall el cels )
599 dyenall ilaally caeylly caiall aMal 8 aMe¥l Jibus
ol (5588 £ asas qelaall jo Gilas) A aMe Y] Jilas
3.58 3.62 sl Ll Gples clbasiog bl gl
oiue glinyly HaN ,ul) Caelaall Gl dgas ey -(3.40
529 iuall (o Cisally Gl e Al il el
sl (e Lulua clhsiagy llll gul by 505 £y
e @Aladl Lals) QAN las oy oo -(3.45 3.47 3.52
Adnell (s st pliyls Sl s Juteall (o cagalls DL
sl e dnlaa albgiogs ddbll Lesdl maly 929 pae



8yl el

Luaad) liliall dind jlasl mils 2(10) Jgaad)

eoima Ll sl (salae Gt daplo danyo
ayadl ual) gLl
301 344 328 g s
0.001 *0.27 0.17 3.28 Osalae
0.000  *0.45 344 oe
3.01 Ll

(0.05 > @)UYy s sios wic Yo *

Slbasio G Lilasl Ul Goy usas 10 Jouadl G
Losio (593 (uelaall c".oa.b bl Gaedaadl cililatid
Soiwe wic ¥0.27 claugiadl 39,8 caly 3 3.28 LI
$99 Gaplo¥l Alaly Dlblly Gaylo¥l G 0.001ay,
wie #0.45 clbagiall 39,8 @il 3 344 alas hgis
.0.000 &Yy 555

gl didlie

Uiy Laypdiy bl poln Ladlial (dye b Lad
gl Y

olea¥l ssas dajo L iJs¥ ) mln bl
Ou¥ b e sSall Gl Guplaedl b eSE Gl Lojall
O Sxplo¥ls Onalaall s dagall O Catall sl 4 jlal
Tom)la¥ly Cualaally Ll (o JS Hhi 44

Logall Lol ssas dago Of byl gln oehl
Ljlad Gp¥ (3 LeasSall Lasldll Gujlaall G 5sS31 Gkl
ilS ale (S Gaplo¥ls Gaelrall wis dasall caiall Il
dasine wbia¥l Go degans Jlia of Lo Juy ldag @i
& Oalo¥ly nalaall ws ciiall Jelo dapled Gkl (g3
Cro Wgdall upgall (5S35 Wiy ¢Sl Lty ¥) LpogSall uylovall
Ballall sda HLaml G aall oY) ealailly Lyl §)l5s Jud
aiall 55all @iy Loy oJselalls cnislhodl (sstuall I Juat !
palatl Luaglatll Lloall OIS gy Lasls s S Ml
Gles el sl i e AL S U<y ROV T
Slesis sae 8oy el (e Julully (ou,¥l (b el il si
Opalaall ws Ladlally dasall Lgdsady ouplaall & il
Gl o¥ls

Gl Gogell Cla¥l ssas daju O Saldl i
ciiall Jolew dayled oo, Yl (o S Lo gSall Ll L yfunedl
s b ogo Loy dudhic dagm gud Wi dbhasie 4w
o il Jsbad LI dujle Gliad o oy okl Gu¥)
Loboadly  Lolai@¥)  Jol sall couplall
o eaaiag dite gt NSy (2003 ui; sl) Tclozadly
Joosll clbisrall [l peall 4alsy 3l
U sas i Slillaie Gualiy o8 il

Lesane a9

(Y1 b shall sl
slatly &edl &l Jf

151

Ao Gox Jla Gash wass ¥ AU Jliadl e LY
G osSH Il Logall Gl spms dass le il
(Ol il Soles daujled Gy ¥1 (b o sSall gl oyl
Ll paal) Ghially Ligal) daphal (g3a5

Galall - Jalas 0 Leydll sda aadly
Glhwgiall Gu Godll SYYs sasdl (MANOVA) .l
cbiad Lol Lo oyl Tue ofydl cblasl¥ LIS Lulaall
Lssldll Guplaall (8 Cpla¥ls Gnalaall wis M) Caiall sl
A ssi 105 95 8 Jolaally . sSill GasSall
Lo olydl Sblatad sustall Guladl Julas mils 2(8) Jouat!
Rl caial) ol LRI Tl b ubidie e Tyl
Tl aall Gabtally Tigall dagh (g iial s

plasdiul

ssiwe  (F)igd alsys Lod B seidall

LYl ipall syl

0.000 *10.03 6 0938  LSls gl Gasks

0.269 1.27 6 0.992 sl FARN
Ll yaad)

(0.05 > 0)a¥s s simo e Yio ¥

WYy (5sims ie Lilan] Do Goyd 525 8 Jouadl Ga
seital (553 wciiall Jolud LI dujls Tay0 3 0.05 > @
DY) sime wie ¥10.03 b Lo el 3 digall dasks
305 dlaal AYy &15 Goxh wass ¥ 4l g 8 .0.000
O dnldll aljuasell 6l & aaSly Ld)paal) Lkiall il
9 ¥ saally (F) L) lasiul o3 digall daphl g i Jlia
el Glasss 10
Iolod Gl Lujle daje & (F)las) mln 1(9) Jsaadl
Tigall dagls el Ly o all Caiall

(S (F)iasd  hasie  alays poens Jlaadl
LY ) Silag yoll Lyall Silag yoll

0.000 *15.37  11.74 2 32.48 Rl
0.309 1.18 0.95 2 1.89 Ogelaall
0.292 1.23 1.12 2 2.24 ERIN]

(0.05 > )Yy (g5t wic Yo *

St wic Lilaa] AYs 215 Gaxd wsas 9 Jouadl Can
@sa ciiall ol Gl dele days 4 0.05 > a @Y,
UV st wic F15.37 o Lo caly 3 @igadl danbn il
Gind HLaal aladtiul @i Gaydll jaas Ge caislly 0.000
TS by 10 Joually dyand) ol liall



Dyl pstall b i, Aol

st Jadll sen) peiluadd 8 S Gisill Jelse pgpad
ol SR e Ula b liie pglad ) 0sSas sl
sia it @iy dliys OIS padd gl G HlEYT 5T DlaY)
e Ll ;1 (2004 (Glag) Ealys @l g dalyull
Ll ayenl ileaad Lgalis ianyis aloasd 1 WIS Laydl s dan o
Liasll syl ) bl 6 Y] en wis el Jilus
b Leg 2008 dulyull siay (2004 olass) by shhal O
olilad) lamly @Med) Jilas e pda Slpmss G
allEl Sl cudll Lo ALy dalsall Jodag wiyni¥ls
el

(o Lrewyoall NI S O ) Ge il Eald) (55
Llisal) ilacfor goudl plall &gsens of 3 Al da )
Lo Ayl pgilSsles Jaaaiy gl pgaplaty Lllall | gial
gloil Cipasbon 1015 Lo Cuaaylo¥ls Cnalaall O sus (S0 doulas
Sonll Uselys Yo pgiosiiuns ddbll ws daliall Gl
B )lo) o GpiSatie yuk (salaall (15 Loy cJolaill 8 pgin 450,
Gud Ged Joall Glhll po LSLAT Liglas dpyhy pgisho
Js ¥s (2006 Hlags) Ly ) cnlal Lo lday caals
Lol clabailly atai¥) Gubi Lo Cuyoli 2 Gsaylod)
Yy lgekins e Goyiaty 10l Lo Jy ibladl ciloylall oK
OF Layuall CUISHy gyl & sl suali Jla Jis
Gl bl Cualaally QLU Ligt sy Lol @y 0%
i s dumy Daaiaally Lyudl egilile O gl
Oslaie By Gaus Jeally (Jolitall alyia¥ls Losll clidlall
I ¥ LS OIS fda b pginan ) Loyl ilua¥] il
o Ll Slabeadls Guuyuell mabiall & maly suads Jlia
plaodl slae] b mdly ypaliy .ciiall Qs mobol) &l i
solo¥ls plaall G JS 15 Loy o alSy Lisays dtiainy lalss
¥l sl LA Sasl G 4a3 ) aladall e i
Al 2L oy absrall e Qliall 8yl cawliall
Lbligsmlly o Au¥ ool Al LShe el sy
lible cawsl Al Gelall @ally alegdadll & sl
Laslall Gl 5ass o LS . dlaly plall i aie g dylas
(ST ptiaell b (Lelataly Golatily Lwbie Sllasins ()
Mapslic pan los dmladll Tdl Jlo 1pdle uls 15
iy ppin Dloball il ajle Ll pgilSola & sehais
¥ 5l ol (2004 . o1a) Lalys pls go Lgmilss cias)
Lol oo g calidly AWl dajall (& osla Lejuall
et (Jo¥1 da ) (& Leewyaedl lea¥) 0l (Motoko, 2001)
cciiall sl LU Al

LUl a3 ) Gl Glea¥l Jpuan O Saldl 55 LS
ssm 8 o Bl Qi) B 8 pa ¥y WL syl e mayads
Lelial clgial Gle 8,0l ye I35 Y o)¥ yu¥ pan of )
Glste Lalse e Guyoli 55580 dyow Lyl pgiidiiy

152

Lalle LeliaWly Loaboudls Lulai¥l plag¥l s e
il dage uw Loy 0¥ b opagll e dli LulSail
Ol LS (3 ) planal Gk Sllae o slan¥l playls
eloia ¥l plaghl Lo 531 5)0uy iay el day Sl sl
Jals caiall olagle @Sy Aladly 8l cbgtine calasls
Slaslall sugdd Loy bl Sl Gug ¥l Jalsy cpaiaall
Salall sia jehi e Jddu s dsladly LuesSall daoy¥)
Ll LIl somsl dyuall ) JE5 Loy s Lol
Glo Bl A dapuall 8 Galalall pans Gayla¥ls Gpelaalls
Gas o) Jainall G paludl asadly sSadll e il et
oohaill Bllass Lisinally ulall llbiall &l (o (el aue
S el O Y clhgiall sday payeds gl ool
ol Aol Eapuedl sy Logll pilales pelSsla
Sl b caall Jole JSa1 o JSE ey dalall SLadl
Go o Lo Aol LY G asall Jelinlly dlobiall
Ll Omlo¥ls Omelaally LN G Lujuadl Jaks o lelss
Bl g Lyl sda mln 340 dliyy sl meilialy @l
Lslally a5l 12004 ol ¢1999 guiadl) o JS duly
.(2006

Lagell Gl usas Lojud ikl syl laty Loy
Gl oG lo¥ly Omelaall ws dagall Ciiall Osle duylad LLkIL
ol (Leodledly Liwbeadl) Lapladl Glew¥) usas (e Ju
Lylo¥ly Lenydll clabed)) Lwjuadl Gln¥l Llsy (oY
Lsons payuls Glhll seas Il Q¥ ods o(Caelaalls
siall gstaall & Disla

o datill sda Jo ) Jsosl) (& cuedl O Ealdl s s
¥ s b g Tilies Guilals Aol gus W eyl G
L M) Jilaws of 31 sl sbaadl gils 4l suda Log kil
ledealls molll o & Ly laa¥l Fgia g il
o el (2533 ) ol JUL Gauadall Lgts <lge (235
Wld pfins 3 daall elan¥l bl 4 ydbe il
Y lasaliy Ul Sluaddll jaedi ) Oladl jas & 4adads
4 el udy dially Eyalls @lebiall e Juadl Lo Lagw
Coymedl Gany gl Ol WIS L caiall JISEY Glas dusls )
ooladl pel e Talyull Jlac ol e gaalally
Sl Jany dolall sue alulls sl 85,80l ¢ sataty
o o8 eolel Mo (alia¥l ¥ia oadaty gladl Ge i
O g Jlea¥) US G Ludye sut 008 damilly padin
Gl e Ganplis Cunils lgaual wlidll 1ia 8 |saas
il Laplall Gla¥ly Llad) pplel lslid ol
LU Lpdany A Lielata¥ly Lolatd¥) Liwledd) Cig,hll
JS blaly udill Hqilly elaia¥) Gloyall Gisyks wayals
st pglaady Lol obhheY Loy Ghll Jaas Jolsall sia
5395 Al b g Loy Lelaialy Luadd oodilsie



8yl el

Byl Glaly elaall Gl (8 Ge il Labadly polailly 3l
Opalaally Goylo¥) (Al @lld (A ol Ll g5ay Loy dyiall
padaly daieY] agilipaiy DAl rglalass il
ALY (slSal plowdl paes 8yl liall

sl Gslslay GpalaallS Gyl oL Ealdl s
Loals (b 5S35 O O Lylodly Loyl Lgsliay Guyluall
Uailaall pans ciiall Jole Lojled Dbl Lol ciln¥l
o digendy Lo @il e Galodusall GBI Gipoy qgilS e
JE Ge algaddly albsiall oyl aues
Ayl Shipaes dysdll Slacsiall 50 e Gl sl
cgsndl sl b Loyl clabid! pay (e Guaililly

I8 aluls @l g dobull sda dagw 3am i
(2006 islalls ssalls 2004 olas))c
Lagla clewd setlat) Jlaall

Gl G L) Gd ol GlET seas Tyl sia mls iy
@bl Joa (Gala¥ls Caelaedls Lll) &M dul,ull
ol @els Al SLEN Jsas duplall e ailaga el ela
G lagen il e Jug Vias (7) Jouadl denylall Sl
ws il Jeley Laylad bl o gadl Lajlall Glu¥) soas
Loncio daiill sda sut Wl oupluall (B Ganylo¥ls Gualaall
8 o podsally lasedl (bl ¥l & s Lo e i
Sfalls daabiadly Lolas¥l gyl il WMed) Jilus
2000 au; sl) Jsemedl il G casally @iy
e i iy (2006 &alalls sl 2003 ello
Sslay Ul s eyl yutls d S5 Lo JS Ol Sl
Ao Gorh Jha Goph wass ¥ AU 15l mils Ldibis
G oS LG Dugall Gl¥l spms Lays b Lilos)
(Ol Ciall by Faujlal (G, ¥ (b e gSal) Ay gl Ll
bl ial) Lhially digall daphal (g3a0

wie Llaal Qs Gojd usns Lubyull sda gl &gk
sl ol Lkl Lujls days & 0.05 > 0 WYy (st
Slhasie G Goill ssns Ond 3 igall daph yutal (g5
Osadaall g5 3 dadhally Gylo¥ly alhalls Cadaall Slladinl
R oy Las el oy Gls¥) asas Osa)lo¥ls

a529 G Oaulo¥ly Gpelaall Jaa oddl ) Jals
el dasuy pass ciiall Jsbe Tujled LG Logall Gilen¥)
ohe Adbll o ciiall Glegly 55 M) ssny Albll sl Les
il Jled Ll Lajle Go ) pudiad) &) pa pgily cOalaall
2006 sLadll) ddaall Ciaall dipii L ol Jlay pads
Loyl 8,050 sod Ll VAN (o Lajues (2008 Lasall
Londl) lapall M elld & quad] spa g oy ¥) paladll
lial) pie Jio L) wic plaall dua (o il ) daliial)
ol Llsdans Joand (o Gaylo¥ly Calaadl Jualiy wcupall
phas cplal il dupuall b LML il 8l

P PRES

153

Al graa (& Juolall yusall Sy Boasiall Lpluats shall
oan s Vs dpalpdly Lolamil) slos¥l dols sl
o S pelaas I albssall plal a8l eyt LY
3 e(@alyed)ipeall Aayall sda (b Lo ¥ iy i
o L pSatll Caay ibley Loy daalie SLLE ()0 paty
slie Jolo JSa e Llglly selas Loy lajlil (le 8kl
o Al A 4y . Ledats I SlEY il sl sl ws
Lled sy s edill Sl G (Kim, 2005)) 55 il
sciiall sl L)

ol BN dujle bl Bkl cuspall Ly L
gad (Cuylo¥ly Caelaally Ll Go JS 5 Loy (o iall
il LS N Lyl ¥l Ly Lt o
el g Ll sgas Glead 1Y g¥1 Jlaned)

Sl O B ol LT seas Ll ) sda il sy
I @l Jon (Guylo¥ls Calaally Zhll) &ALl
ol ela A SLEN Joas duplall o dlage el el
s g il le Jug 1as .(5) Jsuadl bl cila o
sbos Lajlal Dkl ogedl Gdilly Lyl ln¥l ssas
QL gl e ssan )l dolas supluall b ciall
OLSlls @il sl ssall Hlells Mol alel allidll
Jadll ol (sl Juasty pudill Ge gl ol aadal)
o s Lo po Loy Liibis Loyl sda sud Wiy . ulyull
L gea ob (2003 cizl)) pocsedls Glatadl oohill ¥l
Lyaall Aayall siny ClLuill o @l sia Lailad Go way S5
oty asloady Ll @by Go Ly Log o(daal,al)
Osd iy Loy cnbuddl Tl G panl) dayoll dagabs ) elld il
s bt go ooyl i jlas Llals lbsis (e d
oo dadlaally Balsall e pgiyud Ciasy egilolaaialg
Lol
Lo yo il 3 SN Jlanall

Ow B @l ol las seay Lulyll sia ln cay
G alag Gleby cels Al @l Jon (Ganpla¥ls Onalaall)
5299 dajledl dlayy ol cisla I @bl Jeas s lall
ole Jug las (6) Joual) bl po ol il Gany & sl
GBI, Gudall Gaprall ladl sas Oyl laen ol
Solo¥l oS0 Omnylo¥ls Cmelaall o ciiall sl dled
bl Oe ol ¥l L AlS (8 ] G Onalaalls
5ol qelaall L) amall sae Solyy Jio gzl ol
il ) syl Slagydally syl Jouadll 3 LI e
Lo go diiioy Lyihiog Asile dayiill sia gui wdy .plaall L
alalys 4l Solal Log g sdsally lasedl (o kil ¥l 3 s
saally Slusyd g panlly sLadll 2003 suslsall) o JS
Losuws 0o Juatill Gsalaally Csaplo¥l Jslay 3 «(2007
5359 b Caladuall (e aslll slilly uyluall b iiall ol



Dyl pstall b i, Aol

(bl ) Gyl Gy i Joad o Bbla ol
Lostlis mamiaty iloll (o palddll Lo diuclasg
il o Lcliadl Jilad) slal Wglaes @tllal) wiloles
le caiall JISET (o JS& (of gL o Yo coli )X

Oo ool patinally Lyl G Jolsdll 80k 8908 4
Lolall clilatly culguill wey o 50¥l bl ullas JM&
Uslasy laall g lll g Gialadl) L8t Ja¥) L sty
255 Y Suay LY ¥ Lgga s Slisrall e il
Ll Sl 8 shilaedly Sl U

G ogelein¥ly wdill eyl WLEY) Jaadi 8908 L5
o abead!) alilly (Ealasll 89 iy Dbl duesiy (uylaall
o dsosll o b il o (ruubaglaadl Jolally il
e ) gads @il wdiall Jsb e o Yoy wdagll
LY clgelaly Labai¥ly Gulslll alyial 8955 cadl LA
o ogas Lalliey @S Rl Oles (M Jadl
OSas sliaty Lo JS ud iy (Bolall plusy (sl
il Ayl (ol dliiag gy ) Al

dayus lgena diyral 5 alall sigd Lilaa) clalys Joe .6
cullads lgpolial Logall giloadly lgpbaafs Lozl
Ao olSY) Sl b Lgtallas

sobaally gl jall

Loailly Laslondl Jolsall .(2002) clas o1 paal ]
.120-107

Loshiiall £ 50 b Akl psgho -(1995) wmallase (52 ol

5_)4[5 uo,a%-uy/ idg0 (2000) ‘n.n.Ab.n\ rdl...., doas cdad) yi
cowddl] asla Toedll 85 s icals Al ccdie/

Ll Gl Olotal LaslsSen (1996) s 8,55 s
bl Lo 15l ALEN | gl

dolsall pallisll o pewyualt il ((2007) AL e o sugs]
L]

dsall e Lilsie 2 ey
&,4‘9)35.‘)(\
http://www.gulfkids.com/ar/print.php?page=article
.and id=178

pelaall liis olaal] ;s yual] inll .(2007) e dana JI
P el e il (5218),
http://edueast.gov.sa/vb/lofiversion/index.php?t614
4. html

154

omally sLadll ¢ 2006 . olall 2004 lags)abull
o Lyl & @aal) algasilly (2007 (supaally Slagyds
caiall Jolod LI Lajls s e Jo¥) g funedl o Tyl
s i pl el LRI G 15 OIST lsmn Lalsad JA 1o
slsial e luaa mgioud ane e by Om)lo¥ls Gaaleal)
ALl pggaasts gilaliialy melsaes peulie) duliy bl
8 Bl Bl O e daiell a sl il il elli
ciasy dalisll B cuedly Wl Jlaa¥l ol Gl s
ole Bl puey pepaall banall (e Luwjuall 81001 8,
Lebony ) daliaall CLLEN Gy puiladlly nlan¥) @il oy
Saadlly M3l alol paydiaty DU Cualaodl Cipdy ()
plodl pucs palaall (am duadd Cnsy Llhll G ilal)
el Bhh Lol aaes Gyl solall SRV sl
sy eyl Lgay Y Gandl Lz aues Aipuall masdills
a8 ) solal L ey - laall mataally Gl (o @l
Lyl Byilste Lpasan Cisla Al (Jlaall Tigy dolal) Byl
ciifly Auhull Tpe ol mas Sl Tgag o Tausis Loy
dsbally wsailly 2004 lasy) oo IS Aadys e A
(2006

Yo &) Gosd aass ¥ by Lalyull milss oLl LS
o eadl s wdy Adlaall dibiall suitel (o548 dilas)
sl 8 dgline ciiall Gliad OF gl sda Jie M Jsussl)
Cigylally L lall il fsall muanll (ayany 3 AW dSlaall
G lple ipyhy Loy gt Luabiadly Luelatia¥ly 4olaisy)
caalol) Ghgll Jals Lulag) ol Talew 05S5 48 oyl

tabus gl
ot Ll mln Ge bl ol Glos L e el

:g:){\_;

Ae¥l @lsi JYA G ol depui ph Ly pleza¥) L1
¥l 83gal o sia Jolatlly esgylally g somalls iyell
bl &l Glia sa L JS &ty letuly sl A
@Y sa ¥l ey (Sas iy Joblis suall idys
sl Jaan Yy Ol dias duld (eyd 2l Ge
RUREY:(l o Lalalf bl (e

Cnelaodl slaely alaia¥ly malially palstll yohd 8508 .2
Syudadly alelally BoLSH pgyal gl Snan (Oanylodls
chall Jysats wobesll Ll Galyll pasll g Oiuladll e
e s Lol dagye By M Gepaal) @dly ulyull
Laenall 8500001 Ll G Yo wlall ng g las¥ly slaall
adial] gy sl U

liall Gusk e (Slouall QLU Load) Galily alosay) .3
‘@.\“';db 8y ¥l e aoyaadl Jalas wdall JAls
o i Byl ol Sl (o die il Lo dijaes



8yl el

(3) 1 asylal) sl Sl das \glalasls Leblails
.40-22

pha¥ ple 4 alals (2001) Wise FgmJilad)
aolall aile gabaall Sl iy, usSw Y

cdial) dgalsal Lgyil JR/tad ((2006) sons sons “;oLiJ\
Zi,'d.S ‘S)\g...':'...'u e _),u...u:.\.a aLﬁH‘) Ladﬁﬁ' ‘Lw/J_! ."“II.HJA.LQ.//
Lol jao Ljsgen Byguaiall Dasls aliouy &3l

Go Lsilil] Luplaall i ciiall (2003) 0 lase Lo sl
dasla Bypdie pi yiiwale Al Cualral AT day
Aasaadl Aie¥) aslall il ellall

Ly rcdial dgalse Lagilyin/ (2003) yas Lule @lls
‘;A.I‘}E.n L.u...u‘;a :bﬁm‘ ‘M ‘L.u/J.U 4;!4-5-!

JSLaedl e %35.8 Jiey caiall .(2005) alge pellall
LAY sl s Lilgie (9803) Laall b

http://www.asharqalawsat.com/print/default.asp?di
d=325849

sedls Asadll Eladell (b ciiall L(2001) Gual il
(D10 d@jlal (hyddl S8 dae @) il
.46-29

Mo Slaagolls Ligidls dayyalt (2002) ol il
.w‘ )‘J gy

Al i ¥) Sgadls Slalyull LY S5t
s ddially dagpadl (s ¥ ciid (1994) L Glagliane
)...’-‘...\.H‘g {alasy 6-\-4-” )‘J TSigym ‘5/;.4.//
Slacdl Gaayn LgEdesy duilgaall .(2004) C"')j ‘L“S}-‘“-“
210 (73) Ly oo Halyall Aaye F Tasll
.219

g uilY) i gaing i dapall ((2001) wpdl ose
A paad] LS

e LS edELl L(1997) s s lllae lagse

Ou¥ S yalalls palilly Gelill Casaall G

24 Gl pslall fala)ys das g Taizell Jolsall
.315-297 (2)

s il hogll Sital) Gany 25 b L il gl
329-319 0 (123) iy alf

155

Klsio Lrainall ileltiy wptell ciia (2007) al5 oIS
RS disall sue

http://www.asharqalawsat.com/print/default.asp?did=32
5849

@l lsaall dsloll Tlalal) bl (2003) Baiss (Gaiss
pslall dlae By Lmalall Gtlayall VB G e
45-30 (2) dclara Y/

Lacgal) [y Gsdpinall Sua ¥ (1992) wans Lo o jian
osilly pill Luaslad)

Ll by (1999) Ceajllae wans adl siall
dlas dysslill Lujluadl deedi ol ciiall Jslad Lols)
.3{:..1‘.....1\ a—‘h.u.” .(11) ‘E)ALE.“ ¢~‘f«.u.ﬂ'.ij/ Juj‘y/

Ygibll Lon slsSses S Spolre lulys (2000) sons s

diia, ¥ Slaslsd S M caiall (2003) JlaS el sall
Slaslall & LI o5 Boleal Jo¥1 yaipall aud iy
Ala ¥ el 3l dasla (oY1 el

aasall roladl ciiall sle JISET (2007) e Mo szl
Uy paphii das G0 vhols @fo dala Db oo
.QJ‘)‘Y‘ &233.0 a.’.o\é ‘S)}i.'\.o _)ﬂ-‘: )ﬂ:\mé\-o
.65-45 (18)

Lys lalso iy Dsili llb Jumi .(2008) s clalsall
LAY gisall e silste Ll Swa e
http://www.alrai.com/pages.php?news_id=199727

wdiad| (Gl bzl sz, b .(2003)  Jas il
Al Cuse Sl t8,alEl L oliSY Gl

o (1996) Lo ssluiglly sl s&lls egdly szl
b G0 G S pluaall G il L]
Ayl oylsadl Gaitl Sholl 5S5all L4 5,04l Jolsels
A(65) 3850l &y seiis el (G, ¥ (Olos

ol Cualrall s agal hiaf (2004)leales Olag
Coekall Ga JS SEi dgas Go U Gugall Jolsalls oyolass
seshilly ol 8)1] 8 ysdie suk dlyy (Ludblly Cualzalls
¥ Olee ealailly Lyt 5,150 cssed)

i ptall iiall (2006) jewpo Aidlalls tasls casyl
Bysdie yi Al by ASE LSSl o laa!
Oloe alailly Lyill §)159 (g sayill sashailly Eiall 5,14
o)



Dyl pstall b i, Aol

,aLxU /ﬂ:l.Lﬂ.’l‘.// Slilas. (2008)[:_\1.%_\.‘“ | ?t:n,\)ﬂ\ 3)‘}3
ool babadll 8\ (2008/ 2007 pudydt

i iy cuaril] Shuas <l Ll L(2002) e diks

LY Sy bl el Slalys (el @l
a5 ¥ Esandly bl juall

Adrienne, S. (2003). Adolescent dating violence and
self—efficacy university of Victoria (Canada)
Degree PHD Date 2003, pp. 465 DAI — B 64/07, p.
3542.

Bierman, K.(1998) The relationship between material
over —protection and aggression, antisocial
behavior in middle class adolescent males .Discs.
Abs. Int. 43.6753,B.

Feshbach, A., (1971). Dynamics and morality of
violence and aggressions, American psychology -
gist, 16 (5), 257-265.

Flannery, D. and Quinn, K (2000). Violence On college
Campuses: Understanding its Impact on Student
Well-Being. Community college Journal of
Research and practice, 24 (10), 211-230.

Kim, M.(2005). Defense Mechanisms and self-reported
Violence forward strangest. Bulletin of the
Manager Clinic. 69(4), 305-312.

Krolicki, D. (2000). An Analysis of Violence Reduction
Strategies and the Culture of Selected Elementary
Schools, Easters Mi China University Degree Edo
AAc 9960443 Dissertation abstracts.

Motoko, A. (2001). School Violence in Middle School
Years in Japan and United States the Effects of
Academic Competition on Student Violence The
Pennsylvania State University Degree: DAL

Redcross, J. (2002). Negligent actions arising from
violent acts in the public and private schools.

Spenciner, R. and Wilson, W. (2003). Impact of
exposure to community violence and psychological
symptoms on college performance among students
of color. Adolescence, 38(150), 239-249.

Whittington, J. (1997). School Violence: A case study of
initiatives to combat Violence at Riverside High
school. Doctoral Dissertation, Fordham University,
USA.

Wiley, J. and Sons, A. (2001). Student violence and the
moral dimensions of education, Brigham Young
University, Psychology in the schools, 38 (3), 249-
258.

Wright, J, and Fitzpatrick, K. (2006). Social Capital and
adolescent violent behavior. Social Forces, 84(3),
410-421.

156

b yundl umall i liSY)s Glsall (2001) Gun cli
Olsla daola 1y ,0iSLY

$pall) & ppennil] SLyLills Slalagy) ((2003) alye wnlagyd
Slalaal Jo¥) saipall G s Lys (L G cdind
sl dasla 1O0¥1 el Slasladl 3 kI 95
LAda¥

Ll ot il ) Jaedl alsies (2001) slae Lol
Gl uiadl @l yuitay Lhalo, Y1 Lelidle s Lalodhd daola
oo dglass 8yu¥ ohEl saey Luaatdll sstaedls
A99-480 (2 1) 28 syl pslall L]y

cluiedl ol Oe Ledkinl Ly (2007) wase (il
gsall s ilsie  Lelaindl aslel dlao (pwyaall e
&?_t‘g):ts.‘Y‘
http:/www.swmsa.com/modules.php?name=news
file=print Sid=1

(gpaally ol lagpds Bl ally eali ladl
oY G ladlls L §)lis 5y90 -(2007) s
Boud ‘;9 Caodd %ﬁ:.l u)3 cdisl/ ..I..u\g CLoLm.A.// "t'.aLi.’,")...z':..
Gilsall o Lla¥l L3l daala sciiall Sy olual] dalit
Olee d(Gleadl 3als) 2006/5/11 1yl saya

ole Osaplall (o Loaiall MY il L(2004) Jole (g9 S)
(82) uelain g wdiall sai g paall ladll slail
.37-15

Soe ol die Cdisll USisg 5y ((2001) cualls ik
alle¥l b sl o aulyian ¥ Geaally bl ull oY)
Santall Lu el

Slaoladl G LI il §yalls ((2006) mllo &Y el
AL Geis Sholee ysus blie] Lawd Lis)Y
Lol Olae dasls By edie yui oly5iSo dagyhl tindle
O Olae Ldall oyl

WiSal bl paiss i iall L(2004) weas g shall
86-75 (84) iiclain/ b dlas dniliiy bl s

Silsie Lisdgo dbid Slsolal 6 dial (2008) ole dalaall

R sl e
http://ammonnews.net/arabicDemo/article.php.?arti
cleID=4711



8yl el

157

el Wil (1) 3ate

Go wne (b raall olip¥) e Lo MBY 3 0w
Cpondyall (sl Unewall SYal 7 ibad daadloy ASLasll o)l
sy eciinll Jolew (ro Buuaie JIKEY LU Lujle (o syl
Luadall sla¥) Lo Laatl) 3 Lol Lpeadl e LY o3 o
Sloslaall sda 055 Ols Cmaylo¥ls Gaelaally Lkl (o JSI
lial ALY o desoms Sugad oI palall Eall Sl L
Ondipally Gpalaall (o vaey wdiall (oSpe Ll (o sae
Sl Ly acdiall Gl spaadl uylaedl dlS G Gapaells
td S AL WY o
TNER| UL

Oty ¥

B ol Joall Lujle b el Aghll el M8 G 1
Y UMA G (oL, of B1u¥1) LaasSall Luluall
pied lls sraall SLEY Jaw b pSd sl
Lojlad LML Logall Gl L glaws Ge Sadly
Tayuall b catall Ssle

pelaall Lats

pelany Lo Dbl g Laliall e LLYL Lals Ja .1
Tl ke Gguymy Tomilsie
Sty <L AL Lo 4i1d) di¥lai) bios Ja

al aall Jals Gueliell LU dele Jyuaty asis Ja .3
T raolS¥) ilal) e 50ty

Tyt ) e gan¥) amall Gl e 315 il Ja 4

o OB G S sae has Lo 5udall i Ja .5
Saall

SpelaaS eliige wled cuily dalylly yais Ja .6

Lt 2Lt

N B RO PN (S WSOV R D G V. T |
Senass dlany Lo abilaia¥) ol daal,
Syl M cads Lovie dalyll yads Ja

Telad (gually 58l jlel 3 pils G0 Ja .3
Lobaal) olpidll yue Laaalas ) caiall molyy ils Ja
S Laieadls

bl ity alaladll b 4 el Lupuedl ol mas Ja .5

o iy bt wlgn Al eyl clbl¥ Lodlin L7
Syl s Teoladl g Tl & Lilgie alSsla



Kamel and Al-Jamal

Appendix III

Instructional program:-

1. Translation (the teacher translated students’ Arabic expressions into the target language and
the learners repeated them).

2. Group work (learners formed a circle and engaged in a discussion of a topic related to their
environment applying one of the seven structures of the passive voice).

3. Recording (students recorded their conversations applying the seven structures of the passive
voice).

4. Transcription (students transcribed their conversations to be able to practice them afterwards
and analyze the form of each structure).

5. Analysis (students analyzed the form of each of the seven structures of the passive voice).

6. Reflection (students reflected on their experience expressing their feelings and concerns
after practicing each structure).

7. Listening (students listened to their recorded conversations and to their teacher's remarks).

8. Free conversation (students engaged in free conversations with their teacher expressing their
feelings about how they learned) as adapted from Richards and Rodgers (1986, p.120).

Specimen of the teaching material-
Title: Simple present passive)(

1- Teacher greets students and asks students to introduce themselves.
2-  Teacher explains the structure of the simple present passive and its use.

3- Teacher asks students to take part in a conversation applying the newly learned structure. Teacher monitors and
translates Arabic expressions into correct English.

4-  Students start by saying:
S1: Is the date written on the board?
S2: I'm afraid not. It's usually written by Eman .She is absent today.
S 3: Why is the door closed?
S 4: It's cold here. I've just closed it
S5: My pencil is broken
S6: I'll sharpen it for you. It's a very nice pencil. What is it made of?
S5: It's made of colored plastic you can have it if you want.
S7: 1 like your shirt Samia. What is it made of? It looks different from our shirts.
S8: It's made of silk. Your shirts are made of cotton. That's why it is different.
S9: What's written on your chain Arwa?
S10: It's my name.
S11: It's decorated in an elegant way.
S12: Is it hand made?
S10: Yes.
S13: Is it made of gold. It's a present from my father.
5-  The conversation is tape recorded.
6- The conversation is transcribed with the help of the teacher.
7-  Students listen to the recorded material.
8- Teacher asks students how they feel about the experience.
9- Students give their reflections.

10- students act out another conversation.
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Appendix (IT)
Lesson Plan

Subject: English Language

Lesson Focus: Simple Present (passive)

Date:26/4/2008

Grade: Tenth

Outcomes Teaching Strategy Time Materials Assessment Strategy
Teacher's Role Student's Role
Students will be able 1-Teacher 1- Students greet one | 15 - Chairs ina | - Communication.
to: translates another, choose a minutes circle.
students’ Arabic | topic and start a
1- Greet people. expressions conversation
when necessary | applying the simple
helping them to | present passive voice
2-Introduce apply the simple | structure when - Tape - Observation.
oneself/others. present passive necessary. They recorder.
voice structure record their sentences
correctly. when they are ready.
3- Ask for/give
information applying 2- Teacher 2- Students transcribe | 15
the simple present guides students the conversation they | minutes - Reflection.
passive structure when | and supports have recorded, and
necessary. them while analyze their
transcribing their | transcriptions
conversation. concentrating on the
correct use of the
simple present
passive voice
structure. They listen - Self —assessment.
to their teacher's
corrections.
3- Teacher 3- Students reflect 15
encourages self- | upon their experience | minutes

assessment and
free discussion.

and express their
feelings.
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Appendix (1)

The Grammar Achievement Pre-post Test
Name:
Grade:
School:

- Question Number One: Circle the correct passive equivalent of the following sentences from the choices given

below each sentence:

1- Someone built this house in 1904.
a) In 1904, he built this house.
b) This house was built in 1904.
c) This house is built in 1904.
2- People grow rice India.
a) Rice grows in India.
b) Rice was grown in India.
¢) Rice is grown in India.
3- Someone has invited us to a party.
a) [ have been invited to the party.
b) We have been invited to the party.
¢) They have been invited to the party.
4- The secretary was copying some letters.

a) Some letters were being copied by the secretary.
b) Some letters were copied by the secretary.
¢) Some letters was being copied by the secretary.

- Question Number Two: Choose the correct sentence which refers to the form of the passive voice:
1) In the passive, the subject of the active verb becomes the object of the passive verbs.
2) In the passive, the object of an active verb becomes the subject of the passive verbs.

- Question Number Three: Complete the sentences with the correct form of the verbs (active or passive) in

to the library today.

C- Have to be returned.

C- Are returned.

C- Must be sent.

C- Should returns.

this letter tomorrow.

parentheses:
1-  This book (have to return)
A- Have to return. B- Has to be returned.
2- The other books (return) yesterday.
A- Returned. B- Were returned.
3-  This letter (must send) today.
A- Must send. B- Must be send.
4- That book (should return) tomorrow.
A- Should return. B- Should be returned.
5- The secretary (will send)

A- Will be sent.

B- Will be send.
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benefited more from the application of CLL when
compared with students of poor linguistic ability.

Implications and Recommendations

The study implies that teachers should understand
their learners in terms of the practical skills they may
need. As the present study suggests, pupils need
conversational skills and proficiency in English
language communication even in grammar teaching.
Activities that allow student involvement, social
negotiation like student presentations, discussion,
debating, conversation, role playing are recommended
to foster the roles students and teachers should play in
the language classroom.

Another implication is to understand how effective
learning occurs. Such awareness of progress in language
skills provides students with enjoyable experience and
makes them eager for more learning. To achieve this,
teachers should be familiar with their pupils' needs,
reflective and critical of their own teaching, and
resourceful and flexible in teaching methods.

However, the study revealed that the CLL was
effective in raising students’ levels of achievement in
English grammar. In light of the findings of the study
the researchers recommend that:

1- curriculum planners and teachers should adopt
CLL for teaching grammar;

2- similar studies should be conducted on other
students in other areas of Jordan; and

3- other researchers should conduct other studies
applying CLL on other English language sub-skills
with longer periods of treatment.
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Table (4): T-test of experimental and control groups
on the post-test

Number

Group of Means ~ Standard - P
. Deviation  value
subjects
Experimental 30 17.600 2.25 6912 0.000
Control 28 12.428 3.37

The results in Table (4) indicate that there were
significant differences between the means of the two
groups due to the effect of using the teaching method.
This difference in the means of scores of the
experimental group is attributed to the use of CLL
method in teaching grammar. Since the participants in
both groups were of similar levels, no other factors
besides the method variable had any effect on the results
of the study. The significant difference between the two
treatments was in favor of the experimental group which
used the CLL.

To answer the second question (7o what extent
does the effectiveness of CLL method correlate with
tenth grade students’ levels of linguistic competence
(i.e. high, intermediate, poor), One-Way ANOVA test
was used. Table (5) shows that the calculated value of
F-test which was (3.791).This shows that there are
significant differences in the achievement of tenth grade
students in English grammar scores who were taught
using the CLL method attributed to students’ level of
linguistic competence at the significance level (a
=0.05).

Table (5): One-Way ANOVA results

Source Sumof = De&rees o .
of squares of Square F Sig

Variance qu freedom a

Between 37 419 2 18.709 3.791  0.035
groups

Within =33 54 7 4.935

groups

Total 170.667 29

Scheffe Post hoc comparison was used to find out
the source of difference. Table (6) shows that there were
significant differences between the means of the
students of high linguistic competence who studied
English grammar by using CLL and the means of the
students of poor linguistic competence who studied
English grammar by using the language CLL in favor of
the group of high linguistic competence.

Table (6): Scheffe Post hoc comparison results

Mean difference

(D) level Dlevel (1)
. Medium 0.3761
High poor 2.6538*
medium High -0.3761
poor 2.2778
High -2.6538*
oot medium -2.2778
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Discussion

The findings of the study revealed that there was a
significant difference between the effect of CLL method
of instruction and the effect of the traditional method
since there was an increase in the mean scores of the
experimental group compared to that of the control
group (Tables 3 and 4). The significant difference
between the two methods of instruction could be
attributed to the use of the CLL which helped students
to engage in free conversations with the participation of
the teacher enabling them to apply their knowledge of
English grammar correctly and reflect on their learning
experience. This agrees with what other Arab
researchers such as Lababidi (1983); Al Afeef, (2002);
Thabet( 2002); El-Yousef(1986) who emphasized the
importance of communication, and called for providing
teachers with necessary training to enable them to plan
for and apply communicative activities successfully in
their classrooms.

One possible explanation for this result can be
attributed to the novelty of this method which enabled
students to communicate in English as a result of the
new role of the teacher. This new technique motivated
the students and gave them the impression of change in
their routine ways of learning grammatical structures. In
addition, CLL techniques enabled the students in
question to overcome their inability to apply
grammatical structures correctly in real life situations.
This agrees with the recommendations of other foreign
researchers such as: Harris (1962), Shepherd (1977),
Linnell (1995), Savignon (2002), Hennings (1997),
Hiep (2005) who stressed the importance of negotiation
and helping learners to acquire communicative
competence and apply their English knowledge in
communicative situations .

The difference between the experimental group and
the control group was due to the use of CLL as revealed
by the results of the current research. The pre-test
showed that the grammatical abilities of the two groups
were close to each other. Thus, the increase in the
means scores of the experimental group was due to the
warm friendly atmosphere provided by the group
discussions and the sense of community and
connectedness together with the supportive and
understanding role of the teacher.

The findings of the study are consistent with
the findings of other studies such as: Lababidi (1983),
Al-Afeef (2002), Thabet (2002), and El-Yousef (1986)
which dealt with communication and revealed the
importance of applying communicative activities in
improving learners’ English knowledge. La Forge
(1979), Larsen-Freeman (1986), Worde (2003), and Gao
(2005) all emphasized the role of group work and
supportive environment in reducing anxiety and
encouraging students to acquire a second language.

Moreover, the findings of the study showed that the
warm friendly atmosphere created by CLL enabled
learners to develop their linguistic competence. Table
(6) shows that students with high linguistic competence
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sample two weeks later. Pearson reliability co-efficient
was calculated as (0. 93) which was found suitable for
conducting the current study.

Design and Statistics

Table (1) displays the names of the participating
schools as well as the numbers of students who took
part in the present research.

Table (1): Distribution of the sample of the study

written exercises to show their understanding of

this function.

Regular school records of students’ assessment
were used to divide the experimental groups into three
groups according to students’ level of linguistic
competence (i.e. high, intermediate, poor) as these
levels were obtained from students' grades in English .
Table (2) shows the number of students in each group.

Table (2): Students' levels

School name Groups Number of Level of linguistic Number of students
students competence
Al Shawbak Secondary =~ Experimental 15 High 9
Comprehensive School — group (1) Intermediate 13
Al Shawbak _Secondary Experimental 15 Poor 8
Comprehensive School  group (2) Total 30
C?riﬁfglznssi?:giirgol gr(::g(()i) 17 The study has two independent variables:
Sokina Bent El Hussien 1- The teaching method that has two levels:
Secondary Control 1 A- Community Language Learning method (CLL)
Comprehensive School group(2) B- The traditional method.
Total 4 58 2-  Students" level of linguistic competence.
The dependent variable, on the other hand, is the
Procedures students' achievement in English grammar.

The students of both the experimental and the
control groups were told that a test would be applied to
them for the purpose of scientific research. They were
asked to respond accurately and honestly. Students were
distributed in four halls. The exam lasted for thirty
minutes. After the study had been conducted, the post-
test was administered using the same procedures.

The teaching procedures for the experimental
group were:

1) working in small groups where the members of
each group interact together using the target
language and applying the passive voice structures;

2) applying each structure of the seven passive voice
structures in one class period;

3) students’ choosing the topic of their conversation,
and the teacher translating Arabic expressions into
target language when necessary;

4) students’ being provided with notebooks to write
their transcriptions; and

5) following the experience with a period of reflection

enabling students to express their feelings about

how they learned.

Following the textbook, Jordan Opportunities (1),
the teaching procedures for the control group included
teaching the passive voice structures concentrating on
their functional aspects that provide sufficient drill
material on the structures as follows:

1) The structures are embedded in a context for
students to study and give examples of the passive
voice structures.

2) The text is followed by exercises giving further
practice on the use of the passive voice.
3) Teacher points out the function of the passive voice

and asks students to do different types of oral and
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A t-test was used to find out if there were any
significant differences in students’ achievement in
grammar between the experimental group and the
traditional group as a result of applying the CLL in the
experimental group. One-Way ANOVA was used to
find out if the effectiveness of CLL method correlated
with tenth grade students levels of competence (high,
intermediate, poor).

Findings

The discussion of the results is organized according
to the research questions stated earlier. To answer the
first question of the study (What is the effect, if any, of
the CLL in grammar upon the achievement of tenth
grade students?) a pre-test was given to the groups
involved in the experiment. The test was marked and the
results are shown in Table (3).

Table (3): T-test of experimental and control groups
on the pre-test

Number Standard
Group of Means . t-value P
. Deviation
subjects
Experimental 30 8.266 2.71
0.647  0.521
Control 28 7.857 2.03

Table (3) shows that the mean and standard
deviation of the experimental group were 8.266 and
2.71 respectively while the mean and standard deviation
of the control group were 7.857 and 2.03 respectively.

The results in Table (3) indicate that the scores of
the participants in both experimental and control groups
are equivalent in terms of their results on the pre-test.
Thus, there were no significant differences between the
experimental group and the control group.
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towards CLT. When teachers were observed, however,
the characteristics of: realistic situations, meaningful
tasks, interesting topics and activities, real life materials,
language functions, purposeful interaction and fluency
were found less consistent with actual teaching than
others. Al-Afeef recommended that teachers develop
fluency, language functions and purposeful interaction
inside their classrooms.

Thabet (2002) identified the obstacles hindering
the use of communicative techniques in Yemeni public
schools in Taiz and elicited potential solutions to
alleviate this problem. The study aimed at measuring
EFL specialists’ knowledge of the major tenets of the
Communicative Language Teaching approach and
teachers’ commitment to them in their classrooms. The
sample consisted of 172 school teachers, 7 instructors at
the Higher Institute, 14 supervisors and 5 members of
the faculty of education at Taiz University. Three
instruments were used to collect the data: a
questionnaire, a test and an observation checklist. The
major obstacles of using communicative techniques
according to the researchers were: large classrooms,
shortage of funding, lack of teachers and supervisors’
Communicative ~ Language  Teaching  Approach
preparation and the discouraging cultural view of CLT.

Worde (2003) stressed the role of communality in
her study, which aimed at identifying factors of anxiety
such as speaking activities, inability to understand, fear
of communication, instructional testing and error
correction. Students felt overwhelmed and anxious
when speaking. Perhaps due to an immature vocabulary
or lack of control of grammar, the results of the study
showed that group work and the supportive environment
were among the factors which reduced anxiety while
learning a foreign language.

From the above review of literature, all these
studies recommend developing communication inside
English language classrooms through purposeful
interaction and supportive environment (Lababidi, 1983,
El-Yousef, 1986, Al-Afeef, 2002, Thabet, 2002, Worde,
2003). CLL enables students to communicate in realistic
situations and reflect upon their learning experience.
Therefore, this study tries to develop students” ability to
communicate through applying the CLL method in
teaching English grammar to Jordanian tenth grade
students in Al-Shawbak Directorate of education in
Jordan.

Methods and Procedures

The population of the study consisted of all female
tenth grade students in Al-Shawbak District in the
academic year 2006/2007. According to the estimates of
the directorate of education in Al Shawbak, the number
of female tenth grade students in Al-Shawbak was
estimated at 104 girls distributed in eight schools. The
sample was selected purposefully. It consisted of 58
female tenth grade students. Al-Shawbak Secondary
Comprehensive School was decisively selected and it
included two experimental groups. The reason for the
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intentional selection was due to the fact that it was the
only secondary school in Al-Shawbak District that had
two sections of the tenth grade students with 15 students
in each section. In addition, CLL can only be conducted
with small numbers of students (Richards and Rodgers,
1986). Two groups were also selected as control groups
from another two other secondary schools (Al-Baq'a
Secondary Comprehensive School for Girls and
Sokayna Bint Al-Hussien Secondary School for Girls).
They were selected on the basis of the availability of
numbers of female tenth grade students. The first
control group consisted of 17 tenth grade students from
Al-Baqg'a Secondary Comprehensive School for Girls,
while the second control group consisted of 11 tenth
grade students from Sokayna Bint Al-Hussien
Secondary School for Girls.

To successfully conduct the study, the teaching
material on the passive voice adapting the CLL steps
from Richards and Rodgers (1986: 120) for seven
periods lasting one hour each was used .(See lesson plan
and instructional program: Appendices II and III
respectively).

The CLL material was designed by the researchers
to enable students to practice the seven structures of the
passive voice: (present simple, past simple, present
perfect, past perfect, present progressive, past
progressive, and future simple) for seven hours through
the tasks stated in Appendix II.

When the researchers designed the tasks of
the teaching material, they were submitted to a jury of
three university English professors at Al-Hussein Ben
Talal University specialized in linguistics, phonetics,
and literature, three supervisors of English and three
experienced tenth grade English teachers. The
researchers benefited from the comments made by the
jury and made the required modifications.

The implementation of CLT material took seven
periods during a four week period in the second
semester of the academic year 2006/2007.

Instrument

The researchers used a  multiple-choice
achievement test (Appendix I) in order to measure the
students’ achievement in the passive voice. The pre-test
was to make sure that the experimental groups were
equivalent to the control groups in their knowledge of
the passive voice. An identical post-test was used to find
out if there were any differences between the results of
the experimental group and the control groups due to
the application of CLL with the experimental group and
the traditional method with the control groups.

The researchers submitted the achievement test to
the same jury who judged the CLL material to judge its
linguistic accuracy and appropriateness for the learners.
The suggestions provided by the jury were taken into
consideration.

To ensure the reliability of the test, it was applied
to 15 female tenth grade students who were excluded
from the sample. The same test was applied to the same
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analyzing works of art. She pointed out that

communication requires paying attention to form. She

stated:

Communication cannot take place in the absence of
structure, or grammar, a set of shared assumptions about
how language works, along with a willingness of
participants to cooperate in the negotiation of meaning.
(®.7)

Davies and Pearse (2000) pointed out that Charles
Curran developed CLL in the USA from the mid
seventies where it is based on the counseling-learning
educational model. To Davies and Pearse, learning is
seen as personal development not the achievement of
objectives imposed from outside. Thus, CLL method
focuses on the feelings of the students combining the
field of language learning with the dynamics and
principles of counseling.

La Forge (1979: 247) remarked that CLL is
characterized by group learning where students
experience social interaction and a period of reflection
on the experience. He recommended introducing a
reflection period into the English classrooms.

Freeman (1986: 45-47) provided expanded
descriptions of some common techniques associated
with CLL. These techniques include:

1. Tape recording of students’ conversation (students
choose what they want to say, and their target
language production is recorded for later listening).

2. Transcription (teacher produces a transcription of
the tape recorded conversation, this is used for
analysis).

3. Reflection on experience (teacher takes time during
or after various activities to allow students to
express their feelings about the language).

4. Reflective listening (students listen to their own
voices in a relaxed and reflective environment).

5. Human computer (teacher says anything in the
target language and students practice).

6. Small groups tasks (students work in groups to
create new sentences and share them with their
colleagues).

On one hand, communication and class
conversations are at the heart of both CLL and CLT.
However, the two methods differ in application. With
CLL method learners willingly agree to share in some
form of activities to reach a goal. Discipline is created
by self-evaluation and reflection (La Forge, 1979: 249-
251).CLL method is characterized by its emphasis on
whole pupil education, the role of a supporter, non
judgmental teacher, the fact that learners are responsible
for their own learning and the prevention of pre-planned
syllabus (Malley, 2007). CLT, on the other hand
stresses the need for meaningful communication to
support learning including classroom activities focusing
on learners’ genuine communicative needs. These
communicative activities function as a means to develop
learners’ communicative competence. Yet, Successful
communication requires control over grammar. This
dilemma has been discussed by many researchers who
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differ in their points of view concerning the most
appropriate way to introduce grammar during
communication. (Hiep, 2005) .Thus, the problems
arising as a result of applying CLT in classrooms can be
managed through integrating CLL techniques.

Unfortunately, studies that deal with CLL are very
limited. The researchers, therefore, looked for other
studies that dealt with the importance of communality
and the obstacles hindering the application of
communication techniques.

Lababidi (1983, p.3) accounted for the situation of
English language instruction prevailing at the
compulsory cycle schools in Jordan. She maintained
that:

Communication only takes place when we make
use of sentences to perform a variety of different acts of
an essentially social nature. Thus we do not
communicate by composing sentences, but by using
sentences to make statements of different kinds, to
describe, to record, to classify or to ask questions, make
requests and give order.

El-Yousef (1986) investigated the relative
effectiveness of the communicative method and the
audio lingual method in teaching English for the second
preparatory class in Jordanian compulsory schools. He
mainly investigated the effectiveness of these two
methods on the learner's communicative and structural
abilities. The population of the study consisted of all
second preparatory students at the compulsory schools
of Irbid Second Directorate of education in the second
semester of 1985/1986. The sample consisted of four
sections chosen by cluster random sampling. Two
sections were randomly assigned to an experimental
group and the other sections to a control group. The
experimental group was taught through the
communicative method and the control group was
taught through the audio-lingual method. The results of
the study showed that there was a statistically
significant difference between the mean scores of the
experimental group and the control group in their
communicative ability on the post-test. The study, also,
showed there was no statistically significant difference
between the experimental group and the control group
in their structural ability on the post-test. El-Yousef
advised teachers of English as a foreign language to
include communicative activities in their teaching.

Al-Afeef (2002) investigated Communicative
Language Teaching (CLT) in the upper basic grades, the
eighth, the ninth and the tenth grades in Jarash
Governorate from a teachers’ perspective. The study
covered three aspects of CLT: the teachers’ use of the
characteristics of CLT, the teachers’ attitudes towards
CLT and the difficulties that face them in applying
CLT. Four instruments were used to collect the data: a
questionnaire, an  attitudinal  scale, classroom
observation and interviews to show an overall view of
CLT in the assigned population. The findings of the
study revealed that the teachers almost always use CLT.
The teachers, also, hold fairly favorable attitudes
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(2002: 115) who recommended that a study should be
conducted to find a way to improve fluency and
purposeful interaction in Jordanian EFL classes by
developing particular communicative strategies and
techniques.

Also, the study is significant for the participants as
they were encouraged to reflect upon and, thus, become
more sensitized to their personal language learning.
From this extended level of consciousness of their own
language learning, it is anticipated that the students who
participated in the study may increase their ability to be
more reflective about their own learning, and, thus,
improve the quality of their learning practices.

The current study is significant because it stresses
the need to explore the great principles that underline
successful interaction between the teacher and the
students when learning grammar, in an attempt to create
a responsible learner who is capable of negotiating
meaning. Moreover, this study contributes to providing
insights related to the importance of CLL method.

Limitations

The current study is limited to tenth grade female
students in Al-Shawbak District in the academic year
2006-2007. These findings will be generalizable only
for similar populations. Also, the findings of the present
study can be generalized only to the use of CLL in
teaching English grammar and developing students’
abilities to communicate through acquiring certain
habits of expression when they examine the meaning of
certain sentences in specific contexts. The duration of
training was limited to seven weeks of experimentation.
Therefore, longer or shorter duration may ensure
different outcomes.

Definition of terms

Community Language Learning CLL: this is a
student-centered language learning method which
encourages supportive group experience and reflection
(La Forge, 1979). In this study, CLL can be described as
a method which aims at helping students to use the
English  language communicatively.  Traditional
Method: This method emphasizes the teaching of
grammar; its principal practice technique is translation
from and into the target language (Stern, 1983). In this
study, the traditional method can be described as the
method of teaching grammar stated in Teacher's Book.

Literature Review

Emphasis in using the CLL method is based on
English for communication in monolingual or
multilingual classes where the teacher speaks the
learners” first language. It enables students to use their
first language, to develop an interpersonal relationship
with the other students. This technique helps the student
over a considerable period of time to apply words in the
new language without translation, gradually moving
from a state of dependence to a state of independence.
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Hennings (1997) stressed the importance of
classroom talk to increase the language facility and
necessary interpersonal skills. Hiep (2005) explained
that communicative language teaching depended on a
theory of communicative competence. The application
of this theory led to several issues. Students are mainly
challenged by the need of developing native speaker
competence.

Hiep (2005: 3) referred to the challenge of creating
interaction inside the classroom pointing out the
difficulty of developing students’ communicative
competence in a way that enables them to use the
language they are learning appropriately in a given
social encounter. He maintained that determining how
to create genuine communication within the classroom
setting presents challenges to teachers.

Shepherd (1977:91) suggested an approach to
develop communicative skills that integrate language
experiences. Many suggestions were given for
implementing CLL, including the following:

1. Begin with a meaningful student activity.

2. Start with the known and move gradually toward
the unknown.

3. Utilize many and varied experiences.

4. Make the experience as concrete and participatory
as possible.

5. Keep it relevant and interesting.

6. Proceed from written expression to oral expression,
and do not isolate communication skills by mode.

7. Provide modules if the learner is unable to create
language for a given experience.

Linnell (1995) investigated the effect of
negotiation as a context for learning syntax in a second
language stressing the fact that negotiation provides
opportunities for learners to comprehend unfamiliar
input, to produce unified output, to be given feedback,
and to focus on form.

Moreover, Nunn (2005: 3) explained that the
application of linguistic competence in a communicative
situation requires recalling a previously learnt store of
knowledge. Learners require linguistic competence to
be able to communicate in different situations. To Nunn,
many factors affect students’ performance in a certain
situation including stress, psychological state and group
dynamics.

Savignon (2002) pointed out that while planning
for a curriculum, communicative learning activities
should be organized into five components of the CLT
approach: (language analysis, language for a purpose,
personal English language use, beyond the classroom
and theatre arts). The first component means focusing
on forms of English, including syntax, morphology, and
phonology. Language for a purpose refers to the use of
language for real and immediate communicative goals
that are related to the real world of the students.
Personal English language use relates to the
involvement of the learners’ motivations. The fourth
component of the curriculum involves acting and
playing roles. A theatre art refers to the importance of
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(Hiep, 2005). Since talking is a vehicle of exchange in
language classrooms, bringing a lens to the potential
benefit of the co-constructed language use of grammar
in teacher-student interaction will be worthwhile.

Hiep (2005:8) stressed the role of EFL teachers in
helping their students to communicate, in this regard he
stated:

Although communicative language teaching needs
to be adapted to fit the local context, local teachers in
many EFL settings may, also, need to reexamine some
of their traditional beliefs and assumptions about
language teaching and learning. Embedded in the
communicative approach to teaching is a belief in the
humanistic and communicative nature of language,
which is not always in accordance with traditional
views.

Yet, the CLT approach faced many obstacles in the
Arab world. Al-Afeef (2002) reported that EFL students
in Jordan tend to be unable to communicate in English.
He maintained, further, that even those who master the
grammatical structures couldn’t speak English properly.

Tahbub and Diab (1997) explored the extent to
which English teachers in primary public schools in
Jordan practiced the communicative approach. The
results of the study indicated an absence of the
minimum level of adherence to the theoretical principles
of the communicative approach as reflected in the
teachers' observed behavior. That is, learning is limited
to low levels of learning, and students concentrate on
memorizing facts in order to pass tests. Such language
exchange limits rather than expands students’ language
and learning.

This explains the remark made by Lababidi (1983)
that students who finish the basic stage in Jordan cannot
communicate in English despite the fact that one of the
main objectives of this stage is to develop in the student
the ability to communicate sensibly in English.

At present, English grammar is taught at
Jordanian schools in the light of the following
instructions that are mentioned in Teacher's Book.
Firstly, the teacher introduces the rule giving oral and
written examples. Then students are asked to give
examples from their textbooks, and finally they practice
doing different types of written exercises (Mugglestone,
2005).

The present study examined a communicative type
of verbal interaction conducted by female tenth grade
students at Al-Shawbak District in the academic year
2006-2007. The verbal interaction will constitute a self-
sufficient discourse unit (i.e. the passive voice) as
conceptualized within a communicative occurrence
which functions syntactically and semantically as a
grammatical constituent.

The problem

As language learning is revolutionizing education,
such development is exciting for teachers of English as
a foreign language in that it offers greatly expanded
opportunities for authentic communication beyond the
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walls of the traditional classroom. And authentic
communication is crucial in language acquisition. In the
present study, the researchers make use of community
language learning method so as to capture, motivate and
anchor learner attention to, and render comprehension.
Finally, the study comes as a response to recent findings
of researchers (Tahbub and Diab, 1997; Al-Afeef, 2002)
who highlighted the failure of CLT in establishing
communication in the classroom.

One of the researchers is an English language
supervisor in Al-Shawbak Directorate of Education who
noticed a clear lack of ability to discuss questions, share
drafts for peer review, communicate and participate in
discussions in  the classroom. Consequently,
instructional conversations were orchestrated where the
subjects of the study (tenth graders) could interact when
studying English grammar, particularly the passive
voice.

Purpose

The present study tended to propose a shift away
from long  established  grammar  translation
methodologies and practices, towards teaching of
communication and communicative competence
(differently from CLT approach) through investigating
the effect of CLL method while teaching the passive
voice on the achievement of female tenth grade students
in Al Shawbak District. That is, the main aim of this
study is to investigate the effect of CLL method on the
achievement of female tenth grade students in Al
Shawbak District. The following two questions were
formulated:
I- What is the effect, if any, of the CLL in grammar
upon the achievement of tenth grade students?
To what extent does the effectiveness of CLL
correlate with tenth grade students’ levels of
linguistic competence (i. e. high, intermediate,
poor)?

2-

The hypotheses of the study were:

1- There are no significant differences in the
achievement of tenth grade students who studied
English grammar by using CLL and those who
studied the same grammar by using the traditional
method at the significance level (a=0.05) .

There are no significant differences in the
achievement of tenth grade students who studied
English grammar by using CLL attributed to
students’ level of linguistic competence at the
significance level (a =0.05).

Significance

The present study emerged from the need to meet
the objectives of teaching English in Jordan which call
for the ability to communicate sensibly in English.
Therefore, adopting the CLL approach may overcome
obstacles that emerged earlier by the CLT approach.
Moreover, the study is significant because it extends the
research of Jordanian EFL scholars, such as, Al-Afeef
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Abstract: This study aimed at investigating the effect of
Community Language Learning method (CLL) in teaching
English grammar on tenth grade students’ achievement. This
study tried to answer the following two questions:1- What is
the effect, if any, of the CLL in grammar upon the achievement
of tenth grade students?, 2- To what extent does the
effectiveness of CLL method correlate with tenth grade
students” levels of linguistic competence (i.e. high,
intermediate, poor)? The population of the study consisted of
104 female tenth grade in Al-Shawbak District in the
academic year 2006/2007. A purposeful sample which
consisted of 58 tenth grade students was distributed into
experimental and control groups. To achieve the purpose of
the study, a grammar test was used before and after the
treatment to measure the equivalence of the two groups with
regard to their level of achievement in grammar. T-test was
used to find out if there was any statistically significant
difference (at a=0.05) in the students’ achievement. The
findings of the study reported statistically significant
difference between the students who were taught through
using CLL and those who were taught by the traditional
method of teaching in favor of CLL. The study concluded that
students who studied English grammar by using CLL tended to
have high linguistic competence when compared to students
who studied English grammar by using the traditional method.
The researchers recommended that curriculum planners and
teachers of English adapt the CLL for teaching English
language grammar.(Keywords: English, grammar,
Community language teaching, achievement).

Introduction

The Community Language Learning method (CLL)
was introduced and explained by Harris (1962) as the
true use of language through learners' social and cultural
settings. Students acquire correct habits of expression
when they examine the meaning of certain sentences in
specific contexts. The qualities which carry this
meaning are qualities related to word order, sound and
word choice. This will help students to correct related
errors in their own work without knowing the name of
the abstract term of grammar under which the qualities
may have been classified. Consequently students gain
skill in understanding the relatedness of the parts of a
complex sentence and of a sentence to a paragraph
through habitual attention to meaning in reading and
listening, and through effective communication in
speech and writing.
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Savignon (2002) maintained that Communicative
Language Teaching (CLT) approach focused on
learners, and their needs which were taken into
consideration while developing program goals.
Meanwhile, the CLT approach has dominated the
language teaching profession in the last twenty years. In
the CLT approach, emphasis is on meaning, on the
socio-cultural context of language, on effective
interaction and on the individual needs of learners



Al-Ahmad

5. Describe what you do after you read your instructor's comments and corrections, Do you

First draft
Yes No

Second draft Final draft
Yes

No Yes No

Ask instructor for help?

Make corrections yourself?

Ask friend for help?

Check grammar book?

Think about/remember mistakes?

Check dictionary?

6. Are there ever any mistakes or corrections that you do not understand? For example

Yes

No

Can't read instructor's handwriting

Understand but sometimes disagree

Grammar terms, abbreviations, and symbols

Word choice

Comments on ideas and organization

Questions that are too general/too specific

Comments:

7. What do you do about those comments or corrections that you do not understand? Do you

Yes No

Ask your instructor to explain them?

Look corrections up in a grammar book or dictionary?

Ask friends/ classmates/ family for help?

Try to fix it yourself?

Comments:

8. Are any of your instructor's comments positive? For exam

Yes

They are all positive because they are all helpful

Comments on content/ideas

Comments on organization/rhetorical structure

Comments on grammar/vocabulary/writing

Comments:

9. Do you feel that your instructor's comments and corrections help you to improve your composition writing skills? Why

or why not?

Yes, because No, because

----- I know what to avoid/improve next time ——————-

I need more help to correct my mistakes

----- I know where my mistakes are R

Some help, some don't

----- Helps me to improve my writing skills ——————

Instructor's comments and corrections are too
negative and discouraging

----- Helps me to think more clearly/make more sense

----- Good comments build my confidence

----- Helps me to get better grades/pass essay exams

----- I respect my instructor's opinion

----- Challenges me to try new things

Comments:

10. How would you rate yourself as a learner? Excellent

11. How would you rate your skills in writing composition? Excellent
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Good Fair Poor

Good Fair Poor
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Appendix

Composition Survey
1. How much of each composition do you read over again when your instructor returns it to you?

Drafts All of it Most of it Some of it None of it

First

Second

Final

2. How many of the instructor's comments and corrections do you think about carefully?

Drafts All of it Most of it Some of it None of it

First

Second

Final

3. How many of the comments and corrections involve:
First draft

Writing Aspects A lot Some Little None

Content/Ideas

Organization

Grammar

Vocabulary

Mechanics (e.g. punctuation, spelling)

Second draft

Writing Aspects A lot Some | Little None

Content/Ideas

Organization

Grammar

Vocabulary

Mechanics (e.g. punctuation, spelling)

Final draft

Writing Aspects A lot Some Little None

Content/Ideas

Organization

Grammar

Vocabulary

Mechanics (e.g. punctuation, spelling)

4. If you pay attention to what your instructor wrote, how much attention do you pay to the comments and corrections
involving:
First draft
Writing Aspects A lot Some | Little None | Not applicable
Content/Ideas
Organization
Grammar
Vocabulary
Mechanics (e.g. punctuation, spelling)
Second draft
Writing Aspects A lot Some | Little None | Not applicable
Content/Ideas
Organization
Grammar
Vocabulary
Mechanics (e.g. punctuation, spelling)

Final draft
Writing Aspects A lot Some | Little | None | Not applicable
Content/Ideas

Organization

Grammar

Vocabulary

Mechanics (e.g. punctuation, spelling)
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various EFL writing environments, especially in the
Arab World. This research could be extended to
investigate the connection between students' preferences
and their error-correction strategies, on the one hand,
and their overall writing improvement, on the other, as
piloted by Cohen (1987) and suggested by Hedgcock
and Lefkowitz (1994).
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There were significant differences between students'
reactions to the three drafts. Students were more
likely to read over again their first draft than the
second and the second more than the final one
(Question 1). However, no significant differences
were found between reactions to the drafts, but if the
all and most categories were combined, we find that
students paid more attention to comments on the
first and second drafts than the final one (Question
2).

. There were significant differences between the three

drafts in three writing features: word choice,
grammar, and mechanics. Students reported
receiving more comments on word choice, grammar,
and mechanics in the first draft than in the second
and in the second more than in the final drafts. Word
choice seems to have received the most comments
followed by grammar, mechanics, content, and
organization (Question 3).

No significant differences were found between the
three drafts regarding the instructor's feedback on
content/ideas, organization, grammar, word choice,
and mechanics.. Surprisingly, a lot of attention was
paid to comments on organization, grammar, and
word choice in the final drafts although students
know that they will not revise and rewrite these
drafts (Question 4).

The most important strategies, which students
adopted in responding to their instructor's comments,
were asking their instructor and friends for help,
and making the corrections themselves. There were
significant differences between the three drafts.
Students were more dependent on their instructor
and friends in correcting comments on the first and
second drafts, while they became more self-
dependent in the final. The two strategies that
students paid the most attention to were asking
instructor for help and correcting mistakes by
themselves (Questions 5 and 7).

More than half of the students reported having
problems in understanding their instructor's
comments. The most recurring problem which
students faced was word choice, and the least
recurring one was correcting symbols that are not
clear (Question 6).

The wvast majority of students welcomed the
instructor's comments and said that they were
positive and helpful (Question 8).

Most students reported that their instructor's
comments helped them develop their writing skills
because these comments enabled them to know what
to develop or avoid in the future; they thought more
carefully, found more ideas, and knew where their
mistakes were (Question 9).

Although students reported receiving more
comments and paying more attention to grammar,
they claimed that they received many comments on
content, and that they took such feedback seriously.
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From my experience as a writing teacher, I can say
that if students take their instructor's written and oral
feedback seriously, this will be of a great help to them
in revising and improving their writing. Although this
study does not investigate the relationship between the
instructor's feedback and students' improvement in
writing, it indicates that students pay more attention to
comments on the first and second drafts. This matches
with L1 and L2 findings that the instructor's comments
on the first and second drafts may be more beneficial
than those on the final one (Hillocks, 1986; Leki, 1990,
1991). However, this does not mean that comments on
the final draft are not effective. As mentioned before,
many students in this study reported that they paid more
attention to comments on some writing features such as
grammar, word choice, and organization in the final
draft than those in the preliminary drafts.

Pedagogical Implications

In this study, EFL students reported facing
problems in understanding their instructor's comments.
This problem also faces L1 students; "even in a course
with an enlightened , process-oriented teacher, the
students may still misinterpret the teacher's comments"
(Cohen, 1987, p. 98). This suggests that EFL writing
instructors should explain the philosophy of the
multiple-draft approach to students early in the semester
and the correction symbols or the terminology used in
the course. This can be supported by clarifying the
misinterpreted comments to the class and encouraging
students to ask questions about the comments they have
not understood through a teacher-student conference.

Although the instructor/ researcher explained the
philosophy behind multiple drafts writing in this study,
students still had problems in understanding some of his
comments. “Even in a course with an enlightened,
process-oriented teacher, the students may still
misinterpret the teacher's comments" (Cohen, 1987, p.
58). After each draft, a teacher-student conference was
made in order to give the opportunity for all students to
ask about the comments they received on their drafts.
However, some students hesitated to make that
conference because they felt embarrassed about their
errors, and they did not want their classmates to know
about their mistakes, on the one hand, and they feared
the instructor's criticism, on the other. This suggests that
writing instructors should not be critical; rather they
should encourage all students to make such conferences
where students realize that they are not to be criticized
for their writing errors, but to be guided and directed
toward making use of these errors and improving their
writing.

Future Research

Although Cohen and Cavalcanti (1990) examined
the relationship between students' reactions to their
teachers' feedback and the actual responding behavior of
teachers in a single-draft context, this study should be
replicated to include a large number of students in
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positive and were welcomed despite the fact that some
comments, particularly, those on
organization/rhetorical structure and on introduction
and conclusion, received below 50%. Although students
felt that most of their instructor's feedback was on
grammar and that they paid more attention to grammar
corrections, half of them still considered comments on
ideas/content positive (50%).

At the end of question 8, students were asked to
provide any other comments concerning their
instructor's feedback. Many of the comments were
encouraging, and this indicates that students were
interested in such comments, which had a great impact
on their writing abilities. The following are examples of
the students' reaction to the instructor's comments:
"Because my instructor's comments were positive, | was
able to improve my writing abilities", "The comments
on the drafts were very important because they enabled
me to write coherent, cohesive, unified, and complete
paragraphs", "Whenever [ start writing, [ always
remember my instructor's comments which often
motivate me to write effectively”. "I ask all the writing
teachers to use this way of teaching writing, multiple
drafts as it helps students to improve their writing".

As far as the ninth question is concerned, "Did any
of the instructor's comments and corrections help
Students improve their composition writing skills? Why
or why not?", the response to this question was
overwhelmingly positive. 97% of the students felt that
the instructor's feedback helped them improve their
writing skills because it made them decide what to
improve or avoid in the future, think more clearly/find
more ideas, and know where their mistakes were.
However, 3% reported that the comments did not help
them improve their writing skill because the comments
were too negative and discouraging, they needed more
help to correct their errors, and some of these comments
helped and others did not.

Frequencies and percentages of students' responses
to this question were computed and ranks were ordered,
as displayed in Table 14.

Table 14: Frequencies, and percentages of students'
reasons of the usefulness of the feedback

Reasons Rank Statistics
# %

:iml:lﬁw what to avoid/improve next 15 3 88.9
Helps me to improve my writing skills... 1.5 32 88.9
s e o ik e ke 30
I know where my mistakes are... 4 26 722
I respect my instructor's opinion... 25 694
Helps me to get better grades/pass essay 6.5 23 63.9
exams...

Challenges me to try new things... 6.5 23 639
Good comments build my confidence... 8 17 472
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This table shows that the reasons "I know what to
avoid/improve next time", and "it helps me to improve
my writing skills" were the most important reasons
claimed for improving students' writing performance, "it
helps me to think more clearly/make more sense/find
more ideas" ranked third, "I know where my mistakes
are" fourth, "I respect my instructor's opinion" fifth, "it
helps me to get better grades/pass assay exams", and
"challenges me to try new things", sixth, taking into
consideration that students who provided these reasons
were over 50%. However, the reason, "good comments
build my confidence", which had the least rank, got
below 50% of the students' acceptance. In general, the
students' evaluation of their instructor's feedback was
overwhelmingly positive.

Students were asked to provide their own
comments on their instructor's feedback. The majority
of them seem to respect their instructor's opinions and
appreciate his efforts and dedication as is demonstrated
by the following comments: "My instructor's feedback
encouraged me to read English books, newspapers, and
magazines"; "It helped me to organize my ideas". It
helped me express myself clearly and concisely";
"Sometimes, I was frustrated because of the high
number of errors in my drafts, but later on, this method
enabled me to organize and improve my writing";
"Before taking this course, I did not know how to write
a good paragraph"; "At the beginning of the semester, I
thought of dropping the writing course because I was
not good at writing, but I changed my mind later on
because the instructor's too many comments on my
drafts helped me understand how to write a good piece
of writing".

In responding to the tenth and eleventh questions,
"How would students rate themselves as learners?" and
"How would they rate their skills in writing
compositions?", students rated themselves as learners
and writers, on a four-point scale (Poor, Fair, Good,
Excellent). More than half of the students considered
themselves good learners (61.1%) and good writers
(55.6%). While this indicates that the majority of EFL
students in this study had both good learning and
writing abilities, ESL students in Ferris's (1995) study
had better abilities in learning the language than in
writing it.

Conclusions

As mentioned earlier, many L1 studies that
investigated students' reactions to their instructors'
feedback have reported that students' responses were not
promising; students misunderstand and disagree with
their instructors' comments. This study, like earlier
studies of ESL students' reaction to their instructors'
comments, showed that EFL writing students attend to
their instructor's comments and pay a lot of attention to
them. Regarding the impact of multiple drafts on
students' reactions to the instructor's feedback, this
study arrived at the following findings:
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sometimes disagreeing” ranked second, both "being
unable to read teacher's handwriting," and "comments
on ideas or organization had the same rank, "grammar
terms, abbreviations, and symbols" came in the fifth
place, and, finally, "questions that are too general/too
specific,” and "correction symbols that are not clear"”
were the least recurring problems, bearing in mind that
all the percentages were below 50%.

Although the results revealed that more than 50%
of the students reported that they had problems
understanding their instructor's comments, it should be
mentioned that the survey did not ask them whether
they always had problems with their instructor's
feedback, but rather if they ever did. That is, a student
who faced only one problem in one draft over the whole
semester would be considered among those 50%.
Taking this into account, one can say that this finding
seems encouraging that nearly half of the students
reported that they never had problems understanding
their instructor's comments.

Word choice is the most difficult writing obstacle
to most Arab EFL students because when they try to
express themselves in English, they think in Arabic and
translate their ideas into English using the English-
Arabic dictionary, which often results in mistranslation
and selecting the wrong word or the nonequivalent
English term or expression. This difficulty is illustrated
in some of the students' responses including: "I look for
the meaning of words in the dictionary and use them as
they are in the dictionary, but to my surprise, when the
instructor returns the drafts, I discover that he marked
them wrong," "most of my errors have to do with
choosing the appropriate word; I have to translate the
words into Arabic, then I use them in writing, which
often results in choosing the wrong words". Another
reason could be that the majority of students, as they
told me, rarely read English books, magazines,
newspapers, or even watch English TV programs which
could improve their language proficiency. In other
words, EFL students have little access to the target
language, and, accordingly, have a limited output.
Research on reading and writing has proved that reading
is very much related to writing; a good reader is almost
a good writer.

In responding to the seventh question, What did
they do with those comments or corrections they did not
understand? (e.g. Did they ask the instructor for help?,
Did they look corrections up in a grammar book or
dictionary?, Did they ask friends/classmates/family for
help?, Did they try to fix them themselves?, students
reported that the strategies they preferred to use most in
responding to comments were: asking the instructor to
explain his comments and students trying to correct
mistakes by themselves, which had the students' top
priority, while asking friends/classmates/family for help
was the least used strategy. Table 12 presents the
findings.
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Table 12: Frequencies, and percentages of correcting
strategies used by students in responding to their
instructor's feedback

Strategies Rank # %
Ask your instructors to explain them? 1.5 30 833
Try to correct mistakes by myself? 1.5 30 833
Lool‘( c.orrections up in a grammar book 3 12 333
or dictionary?
Ask friends/classmates/family for help? 4 14 389

Although students gave equal importance to the
two strategies, the instructor's help and their
dependence on themselves in responding to their
instructor's comments, we can claim that students have
become more dependent on themselves in tackling their
own writing problems, which is a good indication of the
high level of interaction between the instructor and his
students. In other words, students have realized the
importance of their instructor's feedback and feel that
this feedback helps them in their writing.

Regarding the eighth question, "Were any of the
instructor's following comments positive: comments on
grammar/vocabulary, —comments on content/ideas,
comments on organization/rhetorical structure, and the
instructor's focus on the introduction and conclusion,
they are all positive because they are all helpful)"
97.2% of the students said that they received positive
comments.

Frequencies and percentages of students' responses
to this question were calculated and ranks were ordered,
as can be seen in Table 13. This table shows that the
comment, They are all positive because they are all
helpful, had the top ranking, comments on language
(grammar, vocabulary, or writing), ranked second, and
comments on content/ideas"”, ranked third, bearing in
mind that the students who said that these comments
were positive were equal to or above 50%.

Table 13: Frequencies, and percentages of students'
evaluation of their instructor's comments

Statistic
Comments Rank

# %
They all positive because they are all
helpful... 1 27750
Co.n%ments on grammar/ vocabulary/ 2 23 63.9
writing...
Comments on content / ideas... 3 18  50.0
Comments on Organization/ rhetorical 4 15 417
structure...
Instructor's focus on the introduction and

. 5 1 2.8

conclusion.

In general, this means that all the instructor's
comments or corrections on students' papers were very
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Table 10: Differences between the mean ranks of the correction strategies chosen by students

Percentiles Test Statistics®

g é g % § E“ g 2

Item Draft N g g g g g g g § - % « E‘

= = = z

e @} <

Ask teacher for help? First 36 1.89 0319 1 2 2 2 2 221 36 13.286 2 *0.001
Second 36 1.78 0422 1 2 2 2 2 2.04
Final 36 1.58 0500 1 2 1 2 2 1.75

Make corrections  First 36 1.78 0422 1 2 2 2 2 1.88 36 17.714 2 *0.021
myself? Second 36 1.86 0351 1 2 2 2 2 2.00
Final 36 194 0232 1 2 2 2 2 2.13

Ask friends for hellp? First 36 1.53 0506 1 2 1 2 2 2.10 36 8909 2 *0.012
Second 36 1.53 0.506 1 2 1 2 2 2.10
Final 36 133 0535 0 2 1 1 2 1.81

Check grammar book?  First 36 133 0478 1 2 1 1 2 199 36 1.167 2 0.558
Second 36 131 0467 1 2 1 1 2 1.94
Final 36 139 0494 1 2 1 1 2 2.07

Think about/remember  First 36 192 0280 1 2 2 2 2 2.01 36 0400 2 0.819
mistakes? Second 36 1.92 0280 1 2 2 2 2 2.01
Final 36 1.89 0319 1 2 2 2 2 1.97

Check Dictiionary? First 36 1.78 0422 1 2 2 2 2 2.11 36 5429 2 0.066
Second 36 1.69 0467 1 2 1 2 2 1.99
Final 36 1.64 0487 1 2 1 2 2 1.90

* P < 0.05 ((Friedman Three-Related Sample Test)

Friedman's Nonparametric Test for Three-Related
Samples was used to uncover the significance of these
differences. It was found that there were statistically
significant differences at (o = 0.05) between the three
drafts in three aspects of assistance: asking teacher for
help, making corrections by the students themselves,
and asking friends for help, as displayed in Table 10.
The results showed that students were more likely to
seek the instructor's and friends' assistance in
responding to comments on the first than on the second
draft and on the second more than on the final draft. On
the other hand, students said that they made more of the
corrections themselves on the final draft than on the
second and on the second more than on the first one.

We can say that the most important correction
strategies, which students used to address in each of the
three drafts, were asking teacher for help, making
corrections themselves, and asking friends for help.
Interestingly, the number of students who made
corrections themselves was higher in the final draft than
in the second and first drafts and even higher than that
found in Ferris's (1995) study.

This finding indicates that as students get involved
in writing multiple drafts, they become more aware of
their writing errors, more convinced of the necessity of
correcting them by themselves, more familiar with
helping resources and, consequently, become less
dependent on their instructor for correcting their errors.
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As for the sixth question, “Were there ever any
problems that students had with their instructor's
feedback (e.g. problems in word choice, understanding
but sometimes disagree, being unable to read their
instructor's  handwriting, comments on ideas or
organization, grammar terms, abbreviations, and
symbols, questions that are too general/too specific,
correction symbols which are not clear), the study
revealed that 55.6% of student writers had problems
understanding their instructor's comments. Percentages
and frequencies of responses to these problems were
calculated, and ranks were ordered in Table 11.

Table 11: Frequencies, and percentages of problems
students faced in their instructor's feedback.

Problems Rank Yes
%
Word choice 15 41.7
Understand but sometimes disagree 2 10 27.8
Can't read teacher's handwriting 35 8 222
Comments on ideas or organization 35 8 222
Grammar terms, abbreviations, and symbols 5 4 111
Questions that are too general/too specific 65 2 56
Correction symbols are not clear 65 2 56

Table 11 shows that "word choice” was the most
frequently recurring problem, "understanding but
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Percentiles e Test Statistics®
= ) Y
~ < S -
- z £ g & B @
. o = [ S
Item Draft N P " = = = k= = s “ V? © g
= 0z = & £ @& Z = 7
S
w
Organization?  First 36 436 0867 1 5 400 500 500 193 36 0877 2  0.645
Second 36 444 0843 1 5 400 500 500 2.00
Final 36 450 0811 1 5 400 500 500 207
Grammar? First 36 447 1.000 1 5 400 500 500 200 36 0129 2 0938
Second 36 444 0909 1 5 400 500 500 197
Final 36 453 0910 1 5 400 500 500 203
word Choice?  First 36 425 0967 1 5 400 450 500 196 36 3564 2 0.168
Second 36 4.14 0961 1 5 400 400 500 1.86
Final 36 442 0967 1 5 400 500 500 218
(Mechanics) like ~ First 36 433 0956 1 5 400 500 500 206 36 0464 2  0.793
spelling, Second 36 431 0951 1 5 400 500 500 2.00
punctuation,...
etc.? Final 36 422 1149 1 5 400 500 500 194

Friedman's Nonparametric Test for Three-Related
Samples was used to uncover the significance of these
differences. The findings did not reveal any significant
differences at all between the three drafts, as presented
in Table 8.

Although the differences were not significant, more
students paid a lot of attention to comments on certain
writing aspects, namely, organization and word choice
in the final drafts even though they knew they were not
going to rewrite them. This finding seems quite
surprising, and contradicts most of the findings of the
previous studies cited above where more attention was
paid to comments on the preliminary drafts (first and
second) than to those on the final draft.

In general, students are attentive to all comments
even to those on the final drafts. This indicates that they
are interested in all the instructor's comments on all the
drafts, and consider those on final drafts as important
and beneficial to them as the ones on the first and
second ones although they know that they are not going
to respond to these comments in subsequent drafts.

Student writers were asked to respond to the fifth
question, What did they do after reading their
instructor's comments and corrections? (e.g., Did they
ask the teacher for help?, Did they make corrections
themselves?, Did they ask friends for help?, Did they
check a grammar book?, Did they think about/
remember their mistakes, and did they check a
dictionary?). Frequencies and percentages of the
students' responses were computed and are presented in
Table 9.
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Table 9: Frequencies and percentages of students'
responses to instructor's comments on the three drafts.

Strategies Draft Yes
N %
*Ask teacher for help First 32 88.9
Second 28 77.8
Final 21 58.3
*Make corrections myself  First 28 77.8
Second 31 86.1
Final 34 94.4
*Ask friends for help First 19 52.8
Second 19 52.8
Final 13 36.1
Check grammar book First 12 333
Second 11 30.6
Final 14 38.9
Think about / remember First 33 91.7
mistakes Second 33 91.7
Final 32 88.9
Check Dictionary First 28 77.8
Second 25 69.4
Final 23 63.9
Table 9 reveals that there were statistical

differences between the mean ranks of the students'
reaction to their instructor's comments and corrections
on the five writing features in each of the three drafts.
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words, they consult the dictionary and pick and use any
word that they think is contextually appropriate.

The results of the present study along with those
of Ferris (1995), Hedgcock and Lefkowitz (1994), and
McCurdy (1992) indicate that EFL and ESL writing
teachers are more likely to focus on ideas and
organization in their written feedback than they did in
the past despite the fact that they still pay a great deal of
attention to grammar. This shows that there is a shift in
the priorities of writing teachers which they try to
convey to their students.

To answer the fourth question, "How much
attention did students pay to the comments and
corrections on content/ideas, organization, grammar,
word choice, and mechanics?", frequencies and
percentages of students' level of attention to the
instructor's corrections and comments on these five
writing features in the three drafts, were calculated.
Table 7 presents the findings.

Table 7: Frequencies and percentages of students' responses to instructor's comments on the three drafts.

Item Draft Statistics Not Applicable None A little Some A lot Total
Content/ideas? First N 1 3 7 25 36
% 2.8 83 194 694 100.0
Second N 1 2 10 23 36
% 2.8 5.6 27.8 639 100.0
Final N 1 3 9 23 36
% 2.8 8.3 25.0 639 100.0
Organization? First N 1 3 13 19 36
% 2.8 83 36.1 52.8 100.0
Second N 1 2 12 21 36
% 2.8 5.6 333 583 100.0
Final N 1 1 12 22 36
% 2.8 2.8 333  61.1  100.0
Grammar? First N 1 1 4 4 26 36
% 2.8 2.8 11.1 11.1 722 100.0
Second N 1 1 1 11 22 36
% 2.8 2.8 2.8 306 61.1 100.0
Final N 1 4 5 26 36
% 2.8 11.1 139 722 100.0
word Choice? First N 1 1 4 12 18 36
% 2.8 2.8 11.1 333 50.0 100.0
Second N 1 1 5 14 15 36
% 2.8 2.8 13.9 389 41.7 100.0
Final N 1 1 3 8 23 36
% 2.8 2.8 8.3 222 639 100.0
(Mechanics) like spelling, First N 1 1 3 11 20 36
punctuation, etc.? % 2.8 2.8 83 306 55.6 100.0
Second N 1 1 3 12 19 36
% 2.8 2.8 83 333 528 100.0
Final N 2 2 2 10 20 36
% 5.6 5.6 5.6 27.8 55.6 100.0

Table 7 shows that there were statistical differences
between the mean ranks of the students' level of

attention to the instructor's comments on the five writing
features in each of the three drafts.

Table 8: Differences between students' responses to comments

Percentiles Test Statistics®

i
~ < 2 .E.b
. i £ 2 z s @
. o= = 4 S
Item Draft N g Q = 5 = T S s z cé' = E‘
= < = = R = 5
@ « = = @ <
=
w
Content/ideas? First 36 453 0.878 1 5 400 500 500 206 36 0.565 2 0.754
Second 36 450 0845 1 5 400 500 500 1.99
Final 36 447 0878 1 5 400 500 500 1.96
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It is noticed from Table 5 that there were statistical
differences among the mean ranks of students' responses
to comments and corrections on content/ideas,

organization, grammar, word choice, and mechanics in
the three drafts.

Table 6: Differences between students' responses to comments on five features of writing in the three drafts.

Percentiles Test Statistics®
. —_ ‘é ®
= g N g & g o0
Item Draft N g A £ & = = = = 7z g s @
E = = 2 = § = = o s,
@ & s 2 S = ]
= © =
S <
w
First 36 328 0944 1 4 3.00 4.00 4.00 219 36 4111 2 0.128
Content/ideas? Second 36 3.08 1.052 1 4 200 350 4.00 1.92
Final 36 3.06 1.068 1 4 2.00 3.00 4.00 1.89
First 36 294 0754 1 4 225 300 3.00 215 36 2860 2 0.239
Organization? Second 36 283 1.082 1 4 2.00 3.00 4.00 2.01
Final 36 2.69 1.091 1 4 200 3.00 4.00 1.83
First 36 3.31 0889 1 4 300 400 400 224 36 6.026 2 *0.049
Grammar? Second 36 3.06 0.955 1 4 225 3.00 4.00 1.93
Final 36 292 1.079 1 4 200 3.00 4.00 1.83
First 36 3.50 0.609 2 4 3.00 4.00 400 243 36 18.099 2 *0.000
word Choice? Second 36 297 0845 1 4 225 3.00 400 1.83
Final 36 2.81 1.009 1 4 200 3.00 400 1.74
(Mechanics) First 36 3.08 0967 1 4 200 3.00 400 221 36 7.400 2 *0.025
like spelling,  Gecond 36 2.89 0919 1 4 200 3.00 4.00 2.03
punctuation,... Final
ete.? ma 36 2.61 1225 1 4 125 250 4.00 1.76

* P < 0.05 (Friedman Three-Related Sample Test)

Friedman's Nonparametric Test for Three-Related
Samples was employed to uncover the significance of
these differences. The results revealed that there were
statistically significant differences at (o = 0.05) between
the first, second, and final drafts in three writing
aspects: word choice, grammar, and mechanics. The
findings are presented in Table 6. As this table
illustrates, students felt they received the most
comments on word choice, grammar, and mechanics
(defined as punctuation, spelling, and capitalization) in
the first than in the second and in the second more than
in the final.

This seems reasonable in the multiple-draft context
because students are required to revise their earlier
drafts to which the instructor will naturally respond,
while the final draft receives fewer comments which
students will not correct. This indicates that as students
proceed in their writing, they make more use of their
instructor's comments, and, as a result, the number of
major errors are likely to commit in the initial drafts
decreases in the final draft.

The instructor's paying more attention to errors in
word choice and mechanics does not match with
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previous studies which gave priority to comments on
content and organization in addition to grammar
(Hedgcock and Lefkowitz, 1994; McCurdy, 1992).
However, this study agrees with other studies in which
grammar is one of the writing aspects that received
greater attention (Cohen, 1987; Leki, 1991; Radecki and
Swales, 1988). Although the researcher/ instructor of
this study is interested in feedback on both form and
content, it seems that students preferred form to content.
A possible explanation for this finding is that as
students were completing the survey, they were
confused and unable to remember what their instructor
actually did on the various drafts. The reason why
students reported that their instructor paid more
attention to word choice while correcting their papers is
that those students had a problem in selecting the
appropriate word, a problem most EFL students face in
writing. We know that foreign language learners are
exposed to a very little amount of the target language
input where language is practiced in the classroom only,
leaving them with a limited reservoir of vocabulary. As
a result, when students write, they struggle hard for the
appropriate words. In their attempt to pick up these
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Table 4: Differences between students' responses to the comments on the three drafts.

Percentiles Test Statistics(a)

-
>' . . E g <IJ b.ﬂ
Draft 4 5 5_ é 3 = '% = f § V-J
= 3 5§ £ E § = § s
= = = Z
2 ® Z
w
First 36 378 0485 2 4 4 210 36 4379 2 0112
Second 36 372 0659 1 4 4 4 208
Final 36 344 0843 1 4 4 4 182

Friedman's Nonparametric Test for Three-Related
Samples was used to uncover the significance of these
differences. Using the crossed design, the findings
showed no significant differences between the students'
responses to comments on the three drafts, as displayed
in Table 4.

Students did not prefer comments on one draft to
another. On the contrary, they attended to comments on
all drafts. This result contradicts Ferris's (1995) who
found that students paid more attention to their
instructor's comments on the earlier drafts than on the
final ones. But when the All and Most categories were
combined, students were likely to pay more attention to

their instructor's comments on the first and second drafts
than to those on the final draft.

To answer the third question, "How many of the
comments and corrections involved content/ideas,
organization, grammar, word choice, and writing
mechanics like spelling, punctuation, etc.?", frequencies
and percentages of students reporting the number of the
instructor's corrections and comments on content,
organization, grammar, word choice, and mechanics in
the three drafts, on a four- point scale (A lot, Some, A
little, and None) were calculated and presented in Table
5.

Table 5: Frequencies and percentages of students' responses to instructor's comments on the three drafts.

g 2 -] 2 2 &
Item Draft = S = ) > e
Content/ideas First N 2 6 8 20 36
% 5.6 16.7 22.2 55.6 100.0
Second N 3 9 6 18 36
% 8.3 25.0 16.7 50.0 100.0
Final N 4 7 8 17 36
% 11.1 19.4 22.2 47.2 100.0
Organization First N 1 8 19 8 36
% 2.8 222 52.8 222 100.0
Second N 5 9 9 13 36
% 13.9 25.0 25.0 36.1 100.0
Final N 6 10 9 11 36
% 16.7 27.8 25.0 30.6 100.0
*Grammar First N 2 4 11 19 36
% 5.6 11.1 30.6 52.8 100.0
Second N 3 6 13 14 36
% 8.3 16.7 36.1 38.9 100.0
Final N 3 13 4 16 36
% 8.3 36.1 11.1 44 .4 100.0
* word Choice First N 2 14 20 36
% 5.6 38.9 55.6 100.0
Second N 2 7 17 10 36
% 5.6 19.4 47.2 27.8 100.0
Final N 4 10 11 11 36
% 11.1 27.8 30.6 30.6 100.0
* (Mechanics) like First N 2 9 9 16 36
spelling, punctuation, % 5.6 25.0 25.0 44.4 100.0
ete. Second N 2 11 12 11 36
% 5.6 30.6 333 30.6 100.0
Final N 9 9 5 13 36
% 25.0 25.0 13.9 36.1 100.0
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Table 1: Frequencies and percentages of students'
responses to instructor's comments on the three drafts.

Table 1 shows that there were statistical differences
among the mean ranks of students' responses to the

2 @ 5 = Z F instructor's feedback on the three drafts
Draft £ 2 E «g ; E
Z & = <
*First N 1 2 33 36
1rs
% 2.8 5.6 91.7 100.0
*g d N 1 2 7 26 36
econ
% 2.8 5.6 19.4 72.2  100.0
“Final N 3 4 5 24 36
ma
% 8.3 11.1 13.9 66.7 100.0
Table 2: Differences between students' responses to comments on the three drafts.
Percentiles Test Statistics®™
2 £} o 2 s
= L . ) ot o=
< (=) .E 4 = = Z < % [77)
Draft z § = S é‘ ﬁ § ﬁ é = S
& S < = = £ E
£ 3 = 3
3 s @} <
First 36 3.89 0.398 2 4 4 2.22
Second 36 3.61  0.728 1 4 194 36 8.000 2 *0.018
Final 36 3.39 0.994 1 3 4 1.83

* P < 0.05 (Friedman Three-Related Sample Test)

In order to verify the significance of these
differences, Friedman's Nonparametric Test for Three-
Related Samples was used. Employing the crossed
design, the researcher found significant differences
between the first, second and final drafts at (o = 0.05),
as shown in Table 2. Students were more likely to
reread the first than the second and the second more
than the final drafts of their essays.

In this multiple-draft learning situation, student
writers seem to have taken their writing and their
instructor's feedback quite seriously. By giving students
the opportunity to revise their drafts more than once, the
researcher realized that the vast majority of them
reported paying great attention to their own drafts. This
result is consistent with what Ferris (1995) reached at in

his study. Even the final drafts, which students do not
usually rewrite, the students in this study reread more of
their papers than did students in previous studies
conducted in single-draft contexts. A possible
explanation for this is that asking students to write more
than one draft and revise these drafts according to the
instructor's comments encourages them to know how
their instructor received and appreciated their efforts.

To answer the second question, "How many of the
instructor's comments and corrections did students think
about carefully?", frequencies and percentages of
students' responses to the instructor's comments and
corrections on the three drafts on a four- point scale (All
of it, most of it, some of it, and none of it) were
computed as in Table 3 .

Table 3: Frequencies and percentages of students' responses to instructor's comments on the three drafts.

Draft Statistic None Some of them Most of them All of them Total
. N 1 6 29 36
First
% 2.8 16.7 80.6 100.0
N 1 1 5 29 36
Second
% 2.8 2.8 13.9 80.6 100.0
N 2 2 10 22 36
Final
% 5.6 5.6 27.8 61.1 100.0

By looking at Table 3, we can say that there were
statistical differences among the mean ranks of students'
responses to the instructor's feedback.
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compositions in multiple-draft settings, this study is
intended to examine these reactions and see whether
there are differences between students' responses to the
instructor's comments on the first, second, and final
drafts. It is noteworthy that the multiple-draft approach
is not common in the Arab academic institutions, and
very few teachers use it.

To build on previous research and to encourage the
implementation of the process-oriented approach in EFL
writing classrooms, this study adopts the methodology
which was originally designed and used by Cohen
(1987) and McCurdy (1992) in single-draft settings, and
which was then adapted and used by Ferris (1995) in a
multiple-draft context.

Research Questions
The present study will try to answer the eleven

questions adjusted by Ferris (1987 but in an EFL

multiple-draft learning environment, particularly, with

Jordanian Arab writing students.

1. How much of each composition do students read
over again when their instructor return it to them?

2. How many of the instructor’s comments and
corrections do students think about carefully?

3. How many of the instructor’s comments and
corrections involve content/ideas, organization,
grammar, word choice, and mechanics?

4. How much attention do students pay to the
comments on  content/ideas,  organization,
grammar, word choice, and mechanics?

5. What do students do after reading their instructor’s
comments?

6. Are there ever any problems that students have
with their instructor’s feedback?

7.  What do students do with the comments that they
do not understand?

8.  Are any of the instructor’s comments positive?

9. Do students feel that these comments help them
improve their composition?

10. How would students rate themselves as learners?

11. How would students rate their skills in writing
composition?

Study Limitations

This study investigates students' reaction to an
instructor's comments in a multiple-draft setting as
opposed to single-draft environments, but it does not
examine the relationship between student preferences
and error correction strategies used to respond to the
instructor's comments and their overall writing
achievement. Moreover, it is restricted to only one
writing class in one EFL educational environment in
one country.

Methods
Participants

The participants in this study were 36 EFL
Jordanian Arab students, majoring in English language
and literature and taking a 202 composition class at
Yarmouk University, Jordan. The majority of them had
very little experience in writing in a foreign language,
and this was the first writing course they took as English
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majors. Students reported that this was the first time
they had to write in English using the multiple-draft
approach.
Pedagogical Context

The subjects had English 202 writing course in
Spring 2007. This is a three-credit-hour course and is a
prerequisite for English 206, an essay writing course.
The students were taught how to write well-organized,
coherent, cohesive, complete, and unified paragraphs
using different rhetorical patterns. The researcher, a
writing instructor, used a multiple-draft syllabus in
which students were required to write three assignments
with three drafts each throughout a 16-week semester.
The instructor provided two types of feedback, indirect
coded written feedback and oral feedback on each draft,
focusing on both form and content in all the three drafts.
In the former type of feedback, the instructor pointed
out to the exact location and type of error involved by
using a code (e.g., s-v means error in subject-verb
agreement) but did not provide a correction, thereby
leaving students to figure out the error and correct it. In
the latter type of feedback, the instructor had teacher-
student conferences where he alloted each student a ten-
minute conference, giving students the opportunity to
ask questions about their errors and the corrections they
had already received as well as the chance to receive
additional explanations and examples. Each conference
began with the researcher/ instructor asking students
which corrections they had not understood or wanted
further examples of.
Data Collection

The students were surveyed during the Spring 2007
semester using the questionnaire originally developed
by McCurdy (1992) for the single draft setting and later
adjusted by Ferris (1995) for the multiple-draft context
(see Appendix). The questionnaire, which consisted of
eleven questions, was administered to 36 English-major
students during the fourteenth week of a 16-week
semester, in which students were involved in writing
three assignments with three drafts each and were asked
to respond to comments provided on their writing. The
students' names remained anonymous.
Data Analysis

Frequencies and percentages were calculated for all
the questions of the questionnaire, and Friedman's
Nonparametric Test for Three Related Samples was
used to examine whether there were differences
between students' responses to the instructor's
comments on the first, second, and final drafts.
Results and Discussion

To answer the first research question, "How much
of each composition did students read over again when
their instructor returned it to them?", frequencies and
percentages of students' responses to the instructor's
comments and corrections on the first, second, and final
drafts, on a four-point scale (All of it, most of it, some
of it, and none of it), were computed. Table 1 presents
the findings.
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comments on final drafts (Freedman, 1987; Hillocks,
1986; Knoblauch and Brannon, 1981; Krashen, 1984).
Berger (1991) reviewed L1 and L2 studies on the effect
of teacher, peer, and self feedback on helping students
revise and improve their writing concluding that many
L2 studies seem to show that teacher comments on
preliminary drafts (first and second) helped students to
revise effectively (Chaudron, 1983; Zhang, 1985; Zhang
and Halpern, 1988). Fathman and Whalley (1990)
pointed out that when students received comments
and/or corrections on both the content and form of their
writing, students' revised writing improved in overall
quality and in linguistic accuracy.

A related area of research dealing with instructors'
feedback on students' writing has investigated students'
preferences and reactions to their teachers' comments.
Leki (1990), reviewing L1 research on this topic, found
that L1 students do not pay attention to teachers'
comments, do not understand it, and feel some hostility
about teachers' attempts to dominate their ideas and
writing.

Two groups of studies surveyed and interviewed
ESL and/or EFL writing students to obtain their
feedback on teachers' comments (Hedgcock and
Lefkowitz, 1994). In the first group, students were
asked about the type of feedback they prefer to receive,
on both form and content (Hedgcock and Lefkowitz,
1994; Leki, 1991; Radecki and Swales, 1988) , while
the second examined students' responses to feedback
they received (Cohen, 1987; Cohen and Cavalcanti,
1990; McCurdy, 1992). When asking students about the
type of feedback they preferred to receive, Leki (1991)
and Radecki and Swales (1988) found that students
generally prefer extensive comments on grammar rather
than on content. Hedgecock and Lefkowitz (1994)
reported more complex results. For example, EFL
students paid more attention to form, while ESL
students attended to the teacher's comments and
corrections on both content and sentence-level. The
authors ascribed this result to the fact that EFL students
use L2 writing as a form of language practice, while
ESL students use their writing skills for all their
academic study.

In the second group of studies, students were asked
a number of questions about their perceptions of what
their teachers actually paid more attention to when
responding to their essays. Among these questions were:
Did they reread their papers when returned? Did they
pay attention to their teachers' comments? What
strategies did they adopt to make use of their teachers'
feedback in subsequent writing assignments? Did they
face problems in understanding any of the teacher's
comments, and if so, what did they do to solve these
problems?

Cohen (1987) was the first to address such
questions. He reported that most of the students claimed
to have reread their papers and made use of their
teachers' comments, but 20% did not do so.
Additionally, students in general reported "a limited
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repertoire of strategies for processing teacher feedback"
(Cohen, 1987: 65). Most students said that they merely
"made a mental note" (Cohen, 1987: 63) of their
teachers' feedback. He concluded that his findings
suggested "that the activity of teacher feedback as
currently constituted and realized might have a more
limited impact on the learners than the teachers would
desire" (Cohen, 1987: 66).

On the other hand, other studies showed more
positive results (Cohen and Cavalcanti, 1990; McCurdy,
1992). The results revealed that students in general were
happy with the feedback they received, said they paid
attention to it, and found it beneficial. Although the
students in McCurdy's (1992) study reported having a
number of problems in understanding their teacher's
feedback, they used a wide variety of strategies in
responding to their teacher's comments such as asking
the teacher for help and looking up corrections in a
grammar book.

While most of the previous studies on L2 students'
responses to teachers' feedback were conducted in a
single-draft context, a few of them were carried out in
contexts where revision and multiple drafts were
required (Ferris, 1995; Hedgcock and Letkowitz, 1994).
Ferris (1995) pointed that students pay more attention to
their instructor's feedback given on initial drafts than on
final ones, that they have a variety of problems
understanding teachers' comments, that they use various
strategies to address these comments, and that they find
their instructor's comments useful in helping them to
improve their writing. It is quite logical to find that
students' attention to the teacher's feedback in multiple
drafts is different from that in single-draft settings
because, by revising previously written drafts, students
are likely to take the teacher's comments more seriously
than they do so in a single-draft setting, where students
are required to write only one draft and are not given a
second and/or a third chance to revise their drafts so that
they can benefit from their instructor's comments.
Moreover, they are graded just on their final product
with comments and corrections to be applied to
completely new writing assignments.

Leki  (1991) indicated that students strongly
preferred extensive error correction on their papers and
suggested that "a follow-up questionnaire at the end of a
semester of writing using a process, multiple-draft
approach might have been useful in order to see if
students' attitudes toward errors are changed by an
approach which does not emphasize errors" (p. 210).

Most of the previous L1 and L2 writing studies
were made in single-draft situations where students
learn and use the target language on a day-to-day basis
in an English-speaking environment. However, the
present study deals with using the multiple-draft
teaching approach in an EFL context where students are
exposed to a very limited amount of English instruction
(just classroom instruction). Since no attempts have
been made in the Arab World to investigate EFL
students' reactions to instructors' feedback on their
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EFL Student Reactions to Instructor Feedback on
Multiple-Draft Composition Writing

Sayyah Al-Ahmad*

Abstract: A number of L1 and L2 studies exammed sludents
reactions to their instructors' comments in single-draft
contexts as opposed to multiple-draft settings. However, a few
studies were undertaken in multiple-draft L2 composition
classrooms. No such studies have been carried out in EFL
situations. Thirty-six EFL English-majors participated in this
study. The findings revealed that students reread more of their
instructor's feedback on the first drafts of their essays than on
the second and they did so more on the second than on the
final ones; that they received more comments on word choice,
grammar, and mechanics in the first drafts than in the second
and they did so more in the second than in the final ones; that
they became more self-dependent in responding to their
instructor's comments by utilizing more the strategy of
correcting their writing mistakes by themselves in the final
drafts than in the second, and they did so more in the second
than in the first drafts; and that they appreciated receiving
feedback and considered it positive, and that they found this
feedback wuseful in improving their writing performance.
Results also showed that students faced problems in
understanding their instructor's comments and corrections.
(Keywords: Instructor feedback, Multiple drafts; EFL writing;
Students’ responses).

Introduction

No doubt, composition teachers play an important
role in providing feedback to their students. An ESL
writing teacher "plays several different roles, among
them coach, judge, facilitator, evaluator, interested
reader, and copy editor" (Reid, 1993: 217). It is evident
that the teachers' feedback is essential to both the
instructor and the students. Studies examining many
aspects of ESL writing instruction have shown that
students expect and appreciate their instructors'
feedback on their writing (Cohen and Cavalcanti, 1990 ;
Hedgcock and Lefkowitz, 1994; McCurdy, 1992).
Teachers feel that devoting a lot of time and effort to
provide constructive oral and written feedback on
students' writing is an important part of their career as
writing teachers.

In spite of the importance of the instructor's role in
providing feedback on students' writing, both L1 and L2
research provide very little evidence that such feedback
helps students to improve their writing (Leki, 1990).
Knoblauch and Brannon (1981) made a comparison
between many types of instructors' comments on L1
writing (e.g. oral vs. written, explicit vs. implicit, praise
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vs. criticism) and found that none of these comments
had much influence on student writing. The "L1 teacher
comment has little impact on student writing"
(Hilllocks, 1986: 165). By the same token, L2 research
has yielded similar results.

On the other hand, some researchers questioned the
findings of these studies and ascribed the
ineffectiveness of corrective feedback to many factors
such as research design, methodology, and external
variables that are beyond the control of the researcher
(Guenette, 2007). "If research has failed to establish that
annotations on student papers help them improve their
writing, it may well be that the problem is not the
annotation but the entire teaching environment" (Leki,
1990, p. 63). Other scholars reported that feedback on
initial drafts, which are to be subsequently revised, are
more useful in facilitating student improvement than
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