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Abstract

Objectives: The current study aimed to reveal the mediating role of
academic immersion in relation to multidimensional perfectionism and
school climate on emotional well-being among a convenient sample of 454
male and female students from schools in Amman during the second
semester of 2022/2023. Various scales were utilized to assess different
aspects of student well-being: the Sterling Child Well-Being Scale for
emotional well-being (Liddle & Carter, 2015), the Stober scale for
multidimensional perfectionism (1998), the Delaware scale for school
climate (Bear et al., 2019), and the Lam et al. scale for study engagement
(2014).

Methodology: An ex post facto design and path analysis using AMOS
software were used to achieve the objectives of the study.

Results: The results showed that the dimensions of perfectionism are
directly related to the dimensions of emotional well-being and are
indirectly linked through the dimensions of emotional well-being and
behavioral engagement. Additionally, the link between school climate and
emotional well-being is both direct and indirect, with the latter occurring
through the dimensions of emotional engagement and behavioral
engagement. The results also indicated that cognitive engagement,
emotional engagement, and positive appearance ultimately affect
behavioral engagement.

Conclusion: Given the current findings, further research is needed to
investigate multidimensional perfectionism and its relationship with
students’ emotional well-being.

Keywords:Multidimensional perfectionism, school climate, study

engagement, emotional well-being.
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Abstract

Objectives: The study aimed to identify the ability of perceived self-
efficacy to predict the degree of systems thinking among school principals
according to gender and administrative experience. The study sample
consisted of 107 principals, randomly selected from regular school
principals during the first semester of the academic year 2023/2024 in the
governorates of Ma'an, Tafila, and Agaba. Two instruments were used: a
systems thinking scale and a perceived self-efficacy scale .

Methodology: A descriptive predictive approach was employed to achieve
the study objectives .

Results: The results showed statistically significant gender differences in
perceived self-efficacy in favor of female principals. However, no
significant differences were found in perceived self-efficacy based on
years of administrative experience. Similarly, no significant differences
were observed in systems thinking levels based on gender or
administrative experience. Furthermore, perceived self-efficacy was found
to significantly predict the overall level of systems thinking .

Conclusion: In light of these results, the study recommended focusing on
individual self-efficacy indicators as one of the criteria for selecting school
principals.

Keywords: perceived self-efficacy, systems thinking, school principals.
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Abstract

Objectives: The study aimed to assess the effectiveness of infographics
in acquiring Islamic education concepts among tenth-grade female
students in light of their academic achievement. The study instrument was
an achievement test on the acquisition of Islamic concepts, which included
30 items. Its validity and reliability were verified.

Methodology: The study followed an experimental approach with a quasi-
experimental design involving two groups: the experimental group
consisted of 139 students, while the control group consisted of 134
students.

Results: The results showed a difference in the acquisition of Islamic
concepts among tenth-grade female students, favoring the experimental
group, who studied using infographic technology. The difference in the
acquisition of Islamic concepts among tenth-grade female students was
also found to be favorable for the experimental group students with high
academic achievement. The difference in the Islamic concepts acquisition
test was attributed to the interaction between teaching method and
academic achievement (high, low).

Conclusion: In light of these results, the study recommended that Islamic
education teachers instil Islamic concepts in their students through the use
of modern teaching strategies and methods.

Keywords: Infographic academic

achievement.

technology, Islamic concepts,
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Abstract

Objectives: The study aimed to determine the extent to which text
structure criteria are included in the primary sixth-grade "Loghaty
Aljamelah” texts.

Methodology: The study adopted a descriptive analytical approach to
analyze the content. The study instrument (Analysis Card) was designed
by the researcher and included two domains. The first domain
encompassed the Cohesion Criterion along with 12 indicators, while the
second domain included the Coherence Criterion with 11 indicators. After
verifying its validity and reliability, the instrument was applied
accordingly. The findings were extracted by indicating the frequencies of
the indicators, as well as using Holste Equation to extract the reliability
coefficient between the two analyses.

Results: The following findings were concluded: The Cohesion Criterion
was present to a low degree in the texts of "Loghaty Aljamelah™ for the
primary sixth grade, while the Coherence Criterion was present to a
moderate degree in the texts under study.

Conclusion: The following recommendations were suggested: The
importance of benefiting from the list of indicators of the Cohesion and
Coherence Criteria in structuring and selecting primary sixth-grade
"Loghaty Aljamelah™ texts; adding more texts in Arabic language
textbooks while considering the selection of texts that contain an
introduction, body, and conclusion; and excluding fragmented and
truncated texts.

Keywords: Cohesion, Coherence, educational texts" Loghaty Aljamelah”
for the Sixth Grade Primary, elementary school.
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Abstract

Objectives: This study aimed to evaluate the average effect sizes of
experimental and quasi-experimental studies on the effect of mathematics
teaching methods on some psychological and affective variables published
in Jordanian refereed journals. The sample included 20 primary studies .

Methodology: Meta-analysis was used, and a coding model was
developed; its validity and reliability were verified. The results showed a
variation in the average effect sizes of the primary studies .

Results: The average overall effect size of the primary studies on the effect
of teaching methods on some psychological and affective variables (1.438)
indicates a very large effect size according to Cohen. The average effect
sizes for the secondary stage were at a huge level (1.554), and the effect
size was not significant for the preparatory stage. The effect sizes were
also at a huge level (1.925, 1.882) according to the sample size variable for
the category of 5 to 55 individuals and the duration of the study application
for the period of more than one month and less than one semester,
respectively. The descriptive results indicated that 10% of the primary
studies used the random sampling method, and 5% were conducted in
universities, while the percentage of studies applied to gifted students was
0%. It was found that all of them used only one method to verify reliability,
and no primary study was found that used the statistical analyses ANOVA
or MANOVA .

Conclusion: Based on the results, the researchers recommend conducting
more mathematics education studies on gifted students, private schools,
the university stage, and the preparatory stage within the psychological and
affective variables.

Keywords: Meta-Analysis, Effect Size, Mathematics Teaching Methods,
Psychological and Affective Aspect.
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Abstract

Objectives: The study aimed to identify the level of change leadership
practice among heads of academic departments in some Palestinian
universities in light of the Kotter model, including Palestine Technical
University “Khadouri,” involving 114 individuals. The questionnaire was
applied to a sample of 83 individuals who were chosen using the random
stratified method.

Methodology: To achieve the objectives of the study, the researchers used
the descriptive approach in an analytical manner.

Results: The results showed that the level of change leadership practice
among heads of academic departments in some Palestinian universities,
based on Kotter's model, was moderate from their perspectives. The results
did not show statistically significant differences between the average
responses of department heads regarding the level of change leadership
practice based on Kotter's model, attributable to the variables of gender,
college, and years of experience.

Conclusion: In light of these results, the study recommends involving
employees in developing the change vision and formulating its objectives.

Keywords: Leadership of change, Palestinian universities, Kotter model.
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60.0 0.55 3.00 59 4

59.0 0.94 2.95 54 .5
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(Al-Thabeti, 2018) (11)

(%62.0)
: (0.65) (3.09)
(a =0.05) ) (57)
) : (55) (1.17) (3.32)
( (2.68) .
(0.65)
Independent samples t-)
(12) (Test
: :(12)
() (44= ) (39=)
0.09 1.680 0.32 3.14 0.45 2.99
12
(Al-Shuaili & Ibrahim, 2023) (a=(().O;)
Independent )
(13) (samples t-Test
:(13)
(43=) (40=)
0.46 0.747 0.43 3.10 0.34 3.04
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(«=0.05)
(One-way ANOVA)
(14)
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((14)

46289 3.0908 27 5
.30974 3.1863 26 10 - 5
.38077 2.9684 30 10
.39576 3.0764 83
One-) (14)
(15) (way ANOVA
: (15)
()
117 2.200 .335 2 .670
152 80 12.174
82 12.844
(15)
- («=0.05)
- Al-Shuaili )
(and Ibrahim, 2023
- (10)
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Abstract

Objectives: The present study explored workers' views on the effectiveness
of licensed early intervention programs and services in Jordan, as well as
their relationship to job title, experience, and geographical location. An 80-
item scale was developed and distributed across eleven dimensions, with
data collected from 86 workers in 16 of the 22 government and private
licensed early intervention centers. Methodology: This study utilized a
descriptive survey methodology. Results: Workers rated these programs
and services highly, with the dimensions of organization and policies,
service providers, family-based practices, child-based practices, curriculum,
assessment, service coordination and cooperation, facilities and
environmental accommodations, supportive functions, and transition and
inclusion receiving the highest ratings. In contrast, assistive technology was
rated as moderate. Significant differences were observed in the job title
variable for the dimension of organization and policies, favoring workers in
supportive roles (manager, social worker, psychologist, special education
specialist). Additionally, differences were observed in the years of
experience variable for the dimensions of family-based practices and
curriculum, favoring those with over 10 years of experience. No significant
differences were found based on geographical location. Conclusion: The
study recommends enhancing the professional training and practices of
workers in centers, conducting periodic evaluations of centers, and
developing networking between various institutions to improve inclusion
and transition services.

Keywords: Early intervention programs, Degree of effectiveness, Workers,
Jordan .
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Abstract

Objectives: This study aimed to identify the primary professional and
linguistic challenges faced by sign language interpreters within the Arab
context and to highlight the impact of these challenges on the quality of
interpretation and communication between deaf and hearing individuals,
particularly in light of the growing governmental and private initiatives
dedicated to teaching and learning sign language .

Methodology: The study followed a qualitative research approach,
utilizing semi-structured interviews with a purposive sample of sign
language interpreters in the State of Kuwait. The aim was to explore their
practical experiences and analyze the obstacles they encounter in their
professional practice .

Results: The findings revealed a range of challenges that negatively affect
the quality of sign language interpretation. Among the most significant
were the lack of sustained professional support, the scarcity of specialized
training programs, wide cultural and linguistic gaps between interpreters
and the deaf community, and difficulties related to the interpretation of
academic concepts and technical terminology. The results further indicated
that linguistic challenges constitute a major barrier to the professional
development of interpreters .

Conclusion: The study recommends the urgent need to provide a
supportive setting for sign language interpreters by improving their
employment conditions and offering professional incentives. It also calls
for the development of tailored training programs that address both cultural
and linguistic challenges, as well as the creation of specialized dictionaries
and accurate educational materials to enhance the quality of sign language
interpretation and facilitate effective communication between deaf and
hearing individuals.

Keywords: Sign Language, Sign Language Translation, Professional
Challenges, Linguistic Diversity, Deaf, Kuwait .
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differences in integrative motivation. The discussion for
this finding is that students in the fourth levels (first,
second, third, and fourth year) had similar views
regarding instrumental motivation because from KG1 to
high school, students in Jordan are trained to believe that
English isrequired in their lives instrumentally. Knowing
English as a foreign language is necessary to pass the
high school (Tawjihi) exam, to be accepted at university,
and to study any scientific, medical, or engineering
major. Thus, it is instilled in learners that English as a
foreign language is beneficial instrumentally.

As for the finding regarding differences due to year
of study concerning integrative motivation, the reason
that second, third, and fourth-year students scored higher
in integrative motivation is likely because their English
abilities have increased, and their cultural knowledge of
the target culture through classes and social media has
expanded, making them more determined to be part of
the culture of the people whose language they are
studying and pursuing a degree in.

Finally, the results showed that there are statistically
significant differences in students’ responses regarding
instrumental and integrative motivation due to students’
GPA category. In both instrumental and integrative
motivations, students with a higher GPA category had
higher mean scores in their responses. The results
indicate that the higher the GPA category, the higher the
mean score, which aligns with the research of Tokan &
Imakulata (2019). Students who fall into the 90-100 GPA
category had the highest mean score, followed by
students in the 80-89 category. The explanation for this
finding is found in Ausubel (1968), who mentions that
motivation can promote learning, and learning can
produce motivation in return. The relationship between
motivation and learning is a positive reciprocal one;
obviously, more motivated students (whether
instrumental or integrative) achieve higher GPA levels.
When learners obtain high GPAs, they become more
motivated to learn English.

Conclusions, Limitations, and Recommendations

Based on the results of this study, it can be concluded
that, first, Jordanian learners of English as a foreign
language at Mu’tah University are highly motivated both
instrumentally and interactively to learn English. Second,
both male and female students have similar motivations
for learning English. Third, integrative motivation is
found more among students who are advanced in their
year of study. Fourth, students in higher GPA categories
also showed a great deal of motivation to learn English
to benefit instrumentally and to relate more to the target
culture from an integrative perspective.
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Despite these results and findings, several limitations
should be considered when interpreting them. First, the
study was limited to Mu’tah University in southern
Jordan, which is just one university in one province.
Other universities in different parts of Jordan were not
included in the study. Future research could encompass
more universities in other provinces to cover a larger
population of university students. Second, it was limited
to using a questionnaire as the instrument, focusing on
two domains: primarily instrumental and integrative
motivations.

The questionnaire could be just one of several
instruments for conducting such a study. Future research
may include more qualitative instruments, such as
conducting interviews with students. Third, the study was
also limited to a sample of 289 male and female students.
This sample size could be expanded. Future studies could
include a larger sample of students from different
universities. Additional studies could also explore
students’ motivation from the instructors’ point of view.
Hence, the results of the current study are applicable to
similar samples but cannot be generalized beyond these
boundaries. Based on these limitations, it is
recommended for future studies to first conduct the study
at other universities in Jordan. Second, it is recommended
to include more domains in the questionnaire, such as
intrinsic and extrinsic motivations. Third, qualitative
studies could be conducted using interviews with
teachers and students. Finally, the study was conducted
during the first semester of the academic year 2023-2024
on a sample of 289 students. Future studies could expand
the time frame to include two academic semesters with a
larger sample of students.

Based on the findings of this study, the current study
recommends encouraging students with a low GPA
category (60-69) to improve their English learning by
highlighting the importance of learning English and by
presenting them with the culture of its people to elevate
their integrative motivations. Especially since motivation
and GPA seem to have a positive relationship; the more
motivated the student, the higher the GPA category.
Recommendations also include encouraging foreign
language learners upon entering university (i.e., first-year
students) to learn English, as it is an international
language that can be used to secure jobs, study abroad,
and obtain scholarships. Instructors can also use activities
that engage students’ motivations, as students exhibit
high integrative motivation. Therefore, instructors may
incorporate more authentic materials in the classroom to
reflect the culture of the foreign language.
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F=181
Sig= 0.165 Integrative Motivation 0.327 1 0.327 0.81 0.37
Student’s Year Instrumental
of study Motivation 3.588 3 1.196 2.28 0.08
Wilks' L. (0.938)
F=3.03 Integrative Motivation 5.475 3 1.825 4.49* 0.00
Sig=0.006
GPA Instrumental N
Wilks' L.(0.977) Motivation 6.971 3 2.324 4.43 0.01
F=398
Sig=0.00 Integrative Motivation 5.884 3 1.961 4.82* 0.00
Instrumental 147.50 281 0.525 . .
Motivation
Error
Integrative Motivation 114.01 281 0.406 - -

*Significant at the (0.05) level.

Results in Table 5 reveal the following: First, there is
no significant statistical difference in the mean scores of
students in the English Language and Literature
Department at Mu’tah University in the Instrumental
Motivation domain due to gender, as the calculated F
value was 3.23, which is not statistically significant at the
level of 0.05. This result indicates homogeneity in the
level of motivation among students in the English
Language and Literature Department at Mu’tah
University concerning the gender variable.

Second, there are no significant statistical differences
in the mean scores of students’ instrumental motivation
attributed to the year of study variable. The calculated F
value was 2.28, which is considered not statistically
significant at the level of 0.05, indicating a level of
homogeneity among students in the English Language
and Literature Department regarding their instrumental
motivation attributed to the year of study.

Third, results in Table 5 also reveal a significant
statistical difference in the mean scores of students’
instrumental motivation attributed to the GPA category
variable. The calculated F value was 4.43, which is
considered statistically significant at the level of 0.05. To
show the source of the difference in the mean scores
according to the GPA category, Tukey Post Hoc Multiple
Comparison was conducted, and the results showed that
students with a GPA category of 60-69 have lower
instrumental motivation compared with those students in
the GPA categories 80-89 and 90-100, while other
differences were not statistically significant.

Fourth, the results in Table 5 also show no significant
statistical differences in the mean scores of students in
the English Language and Literature Department at
Mu’tah University in the Integrative Motivation domain
attributed to gender. The calculated F value was 0.81,
which is not statistically significant at the level of 0.05.
This result shows homogeneity in the level of integrative
motivation among the students in the English Language
and Literature Department at Mu’tah University
concerning gender.
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Fifth, results also indicate significant statistical
differences in the mean scores of students’ integrative
motivation attributed to students’ year of study. The
calculated F value was 4.49, which is considered
statistically significant at the level of 0.05. To determine
the source of the difference according to year of study,
Tukey Post Hoc Multiple Comparison was conducted.
The results showed that students in the third and fourth
years have higher integrative motivation compared with
students in the first year, while other differences were not
statistically significant.

Finally, results in Table 5 showed significant
statistical differences in the mean scores of students in
the English Language and Literature Department at
Mu’tah University in the integrative motivation domain
attributed to students’ GPA category. The calculated F
value was 4.82, which is considered statistically
significant at the level of 0.05. To determine the source
of the difference in the mean scores, Tukey Post Hoc
Multiple Comparison was conducted, revealing that
students with GPA categories of 60-69 have lower
integrative motivation compared with those in the GPA
categories 80-89 and 90-100, while other differences
were not statistically significant.

In discussing the finding that there were no
statistically ~ significant differences in students’
motivation due to gender, one can argue that in today’s
world, both male and female students have the same
opportunities to benefit from knowing a foreign
language, and both genders have equal online access to
foreign culture. Therefore, both male and female students
have similar reasons for wanting to learn English, which
is contrary to the findings of Aldosari (2014) and Xiong
(2010), who found that female learners are better learners
and more motivated than male learners.

With respect to the third finding of the study, which
states that there were no statistically significant
differences in motivation due to year of study in
instrumental motivation, but there were significant
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No Items Mean Standard Rank Level of
Deviation agreement

I learn English because it will enable me to .

16 better understand and appreciate the 3.823 1.03 14 High
English way of life.
I learn English because I can use it to .

9 explain to tourists about my country. 3.802 1.02 15 High

5 I Iea_rn English to keep in touch with 3.750 092 16 High
foreigners
I like to write English words by copying

18 them from books even if | don’t know their 3.632 1.15 17 Medium
meanings.

2 I Igarn Er!gllsh to listen to their songs and 3.625 0.94 18 Medium
enjoy their culture
All ltems 3.927 0.65 - High

Table 4 shows that the level of agreement among the
students regarding the integrative domain from their
perspective is high, with a mean score of 3.927 and a
standard deviation of 0.65. The results also indicate that
16 items in the domain had a high level of agreement.
The mean scores of these items ranged from 3.625 to
3.632, and the standard deviations ranged from 0.81 to
1.15, which demonstrates homogeneity in the level of
responses to the items.

Results from the first research question showed that
students in the English Language and Literature
Department at Mu’tah University have both instrumental
and integrative motivations for learning English. It was
found that integrative motivation was ranked first,
followed by instrumental motivation. This conclusion
was unexpected for learners of English as a foreign
language, especially since many researchers (Al-Tamimi
& Shuib, 2009; Nguyen, 2019; Rezhan, 2023) have
indicated that students learning English as a foreign
language typically possess instrumental motivation
rather than integrative motivation. English, considered an
international language, is used by Jordanians to fulfill
instrumental purposes. It is taught in schools from KG1
to 12th grade to prepare students for university.

It would be expected that Jordanian learners have
instrumental motivation for learning English, such as
learning English to secure better jobs, to have improved
job opportunities, to obtain scholarships to study abroad,
or to pass exams. However, surprisingly, in the current
study, integrative motivation was ranked higher than
instrumental motivation, although both domains were
rated highly. This finding is both similar and different

from Al-Munawwarh (2018), who found that learners
possess both motivations for learning, with instrumental
motivation ranked first. This finding can be explained
through modern social networking and contemporary
communication methods that students use in their daily
lives, in addition to the vast programs available through
Google or YouTube, which allow today’s students to
access the culture of the target language freely. This
exposure to the target culture may have influenced
students’ motivation to learn more about the foreign
culture and to integrate further into it. Overall, the
findings align with other research indicating that
instrumental motivation is the primary motivation for
learning English as a foreign language.

Results and Discussion Pertaining to the Second

Research Question:

The results pertaining to the second research
question, which states: Are there statistically significant
differences at the level (o = 0.05) in the type of
motivation that students have for learning English
according to gender, year of study, or students” GPA
category?

To answer this question, a three-way MANOVA
analysis was conducted to examine the level of
motivation students in the English Language and
Literature Department at Mu’tah University have that is
attributed to gender, year of study, and GPA category.
Prior to running the three-way MANOVA analysis, data
distribution was moderated, and a homogeneity test was
ensured. Table 5 presents the results of the three-way
MANOVA.

Table 5: Results of the three-way MANOVA for the Statistical Differences in the Motivation of Students in the
English Language and Literature Department at Mu’tah University Due to Gender, Year of Study, and GPA

Category
Sum of Mean .
source Item F Sig.
Squares Square
Gender
Hotelling's (0.013) :\r/‘lzttrlt‘/glfg;a' 1.695 1 1.695 3.23 0.07
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No Items Mean Standard Rank Level of
Deviation agreement

I learn English because | can continue my .

3 higher education (Master and Doctorate). 3.795 107 14 High

11 I learn English because it will help me gain 3.795 095 15 High
much wealth.

1 I Ie_arn English to assist me with my 3.679 101 16 Medium
assignments and homework.

4 I learn English because it makes me appear 3.638 111 17 Medium
more educated and respected.

8 I learn English be_cause other pe_ople will 3.988 120 18 Medium
respect me more if I know English.
All Items 3.858 0.73 - High

Table 3 shows that the level of agreement for learning
English among the study sample concerning instrumental
motivation items was high. The mean score is 3.858, and
the standard deviation is 0.70. The results also indicate
that 15 items had a high level of agreement. The standard
deviation of these items ranged between 3.725 and 4.137,
while the remaining items showed a medium level of

agreement, with mean scores ranging between 3.288 and
3.679 and a standard deviation ranging between 0.85 and
1.20. This indicates homogeneity in the level of
responses to the items.

Integrative Motivation

Table 4 presents the results of the individual items of
the integrative domain.

Table 4: Mean scores, standard deviations, and level of agreement for each item of the integrative domain.

No Items Mean Standard Rank Level of
Deviation agreement

3 I learn English to speak fluently with native 4134 082 1 High
speakers

11 I Ie_arn English because | want to speak like 4106 087 2 High
native speakers.
Learning English is important because it

14 allows me to communicate with people who 4.103 0.82 3 High
speak English.
I learn English because | want to

13 understand the language better and to be 4.100 0.84 4 High
proficient in it.
I learn English because | will be able to

17 interact more easily with speakers of 4.089 0.81 5 High
English.
I learn English because it can help me read .

6 English books and enjoy them 4.034 0.99 6 High
I learn English because it will allow me to

15 meet and converse with a wider variety of 3.985 0.85 7 High
people.
I learn English to be friends with native .

4 speakers of English. 3.958 0.96 8 High
I learn English because | want to

7 understand the culture of the native 3.951 0.93 9 High
speakers and their way of life.

8 I _Iearn Engl_i§h beca_use it allows me to 3.913 088 10 High
discuss exciting topics around the world.

1 I Iear_n Engligh to watch and understand 3.902 1.00 11 High
English movies.
I learn English because it makes me open to

10 other cultures and allows me to accept their 3.899 0.91 12 High
ways of life.

12 I learn English because | am interested in 3.895 0.95 13 High

the cultures of people around the world.
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To ensure the reliability of the study instrument,
Cronbach's Alpha was calculated, in addition to the test-
retest method to calculate Pearson’s correlation
coefficient of the pilot study. The results of Cronbach's
Alphaand Pearson’s correlation coefficient indicated that
the instrument was highly reliable. The results of
Cronbach's Alpha for the instrumental domain was 0.941,
and for the integrative domain was 0.927; this is
considered statistically acceptable, indicating the
questionnaire is reliable. Results of the Pearson
correlation coefficient for both domains ranged between
0.741 and 0.826, which indicates the questionnaire is
reliable.

Results and Discussions

In this section, the results and discussions of the
research questions are presented.

Results and Discussion Pertaining to the First
Research Question:

The results of the first research question, which is:
What type of motivation do students at the English
Language and Literature Department at Mu’tah
University have for learning English from their
perspectives? To answer this question, means, standard
deviations, and level of agreement were calculated, as
shown in Table 2.

Table 2: Means, standard deviations, and level of agreement of motivations of EFL students at Mu’tah University

for learning English.

No Motivation Aspects Mean Standard Rank Level of
Deviation agreement
1 Instrumental Motivation 3.858 0.73 2 High
2 Integrative Motivation 3.927 0.65 1 High
- All Aspects 3.893 0.61 - High

Table 2 shows that the general level of
agreement regarding the motivation for learning English
as a foreign language among the study sample was high,
with a mean score of 3.893 and a standard deviation of
0.61. The results also indicate that the level of agreement
for integrative motivation, which was high, ranked first,
with a mean score of 3.927 and a standard deviation of

0.65. In second place was the level of agreement for
instrumental motivation, which was also high, with a
mean score of 3.858 and a standard deviation of 0.73.

Instrumental Motivation

Table 3 below shows the mean scores and standard
deviations of the items for the instrumental domain.

Table 3: Mean scores, standard deviations, and level of agreement for each item of the instrumental domain.

No Items Mean Standard Rank Level of
Deviation agreement

5 I learn I_Eng!lsh because it will help me find 4137 0.86 1 High
a good job in the future.

6 Lulfl?rrg English to have a better career in the 4124 0.85 2 High

7 I learn English t_)ecause it can _Iead to more 4.079 0.89 3 High
success and achievements in life.

9 I learn English because I will need it for my 4038 0.90 4 High
career.

15 I learn Er_lgllsh to have more and better 3.957 0.97 5 High
opportunities

14 I Iearp English to be professional in 3.923 1.02 6 High
teaching

12 I learn Epgl_lsh because it will help me get a 3.908 0.96 7 High
better paid job.

18 I learn English to get better marks in class 3.906 1.00 8 High

2 I Iegm English to pass my exams and to 3.885 0.98 9 High
achieve excellence.

16 I Iegm Eng_llsh begause it help_s me do 3.875 0.93 10 High
business with foreign companies.
I learn English because it will help me get a .

13 scholarship to study abroad 3.843 0.93 1 High

17 I learn English to get a better salary 3.838 0.91 12 High
(payment)

10 I learn English because it will make me 3.807 0.99 13 High

more educated.
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who speak the language and use materials in the
classroom that reflect the target culture if students have
integrative motivation. In this case, teachers can use
authentic materials as much as possible. However, if
students have instrumental motivation, then teachers
might encourage them to engage in extra activities that
will help them master the language to achieve the goals
they believe knowing English would bring them.

Participants

The study population consisted of all the students at
the bachelor's level who are enrolled in the English
Language and Literature department at Mu’tah
University for the first semester of the academic year
2023/2024. The total number of students is 467,
comprising both male and female students (Mu’tah
University Acceptance and Registration Unit, 2024). The
researcher used a comprehensive survey to select the
study sample by distributing an electronic questionnaire
to all the students in the study population. The URL for
the electronic questionnaire was shared with all students
through their courses with the help of the instructors. It
was sent to them via WhatsApp groups and Teams by the

instructors. The process of questionnaire distribution and
collection lasted for two weeks, after which 289
questionnaires were collected and reviewed. The study
sample comprised 61.88% of the study population. This
sample size is considered statistically acceptable
according to the Krejcie and Morgan table (1970).

Pilot Study

To check the instrument for validity and reliability,
the study instrument was randomly distributed to a pilot
sample of 30 male and female students who were part of
the study population but not included in the study sample.
The questionnaire was distributed to them in traditional
paper format by the researcher herself.

Participants’ Characteristics

To obtain the characteristics of the study sample, the
questionnaire included several independent variables that
reflect the participants’ qualitative characteristics. These
included the variables of gender, year of study, and
students’ grade point average category, which are shown
in Table 1.

Table 1: Sample Distribution According to Qualitative Characteristics.

Students’ Characteristics Categories Frequencies (%)
Male 111 38.41
Gender Female 178 61.59

Sum 289 100
First year 61 21.11
Student’s Year of study S.?_E?rn ddy\gae?r g; 2(1)?(3)
Fourth Year 49 16.96

Sum 289 100
60 — 69 75 25.95
) 70-79 112 38.75
GPA (Grag:teP;(;r:;Average) 80 — 89 77 26.64
90 - 100 25 8.65

Sum 289 100

Materials

To achieve the aim of the study, which is to determine
the type of motivation students at the English Language
and Literature Department have for learning English, a
questionnaire was designed to collect the data. In order to
prepare the questionnaire, previous studies related to the
subject were reviewed (Rezhan H. A., 2023; Nguyen,
2019). The questionnaire, in its initial stage, consisted of
40 items, which were distributed to specialists in the field
who were asked to review it and judge it for
appropriateness and clarity, in addition to either editing,
adding, or deleting items.

Instrument Validity and Reliability

To ensure face validity, seven specialists in the field
were asked to validate the items of the questionnaire for
appropriateness and linguistic clarity. They were also
asked to modify, add, or delete any items from the
questionnaire, in addition to judging the suitability of the
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five-point Likert scale for assessing each item. Based on
the jury’s recommendations, the questionnaire was
modified, with four items deleted and some items
modified. Hence, the final draft consisted of 36 items
instead of 40, and the five-point Likert scale was deemed
acceptable.

To achieve the internal consistency of the instrument,
it was administered to a sample of 30 male and female
students from the population of the study, who were
excluded from the study sample. Results revealed that the
values of the Pearson Correlation Coefficient for the
items of the first domain (i.e., Instrumental Motivation)
ranged between 0.664 and 0.804, indicating internal
consistency of the items. The Pearson Correlation
Coefficient values of the second domain (i.e., Integrative
Motivation) ranged between 0.613 and 0.864, indicating
internal consistency of the domain items as well.
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(2021) also found that students from various fields of
study, specifically Iraqgi university students, exhibited
instrumental motivations. From the abundant research, it
can be concluded that EFL students primarily possess
instrumental motivation rather than integrative
motivation (Al-Tamimi & Shuib, 2009).

Other researchers, such as Al Azzawi & Taha (2023),
found that university students at Tikrit University have
intrinsic integrative motivation for learning English.
They also found that females exhibit higher intrinsic
integrative motivation than males. Some researchers
argue that EFL learners need both types of motivation to
succeed in learning a foreign language (Al-
Munawwarah, 2018). Therefore, some researchers have
suggested that instrumental motivation is necessary for
EFL learning, while integrative motivation is essential
for English as a Second Language (ESL) learning
(Moskovsy & Alrabai, 2009). This claim is based on the
premise that EFL learners are not required to use English
in their immediate environment, while ESL learners do
use English in their surroundings. Since language and
culture are inseparable, ESL students need to reflect
culture in their interactions.

Whether instrumental or integrative, motivated
students will always be better learners of English, argues
Aldosari  (2014). Regarding gender differences in
motivation, Aldosari (2014) found that Saudi female
students are better English language learners because
they are more motivated than male students and have a
positive attitude toward language learning. Al-Twalbeh
& Bany Khaled (2023) revealed in their study that tenth-
grade female students were better motivated than males
in reading. Similar studies have also found female
learners to be more effective language learners due to
their motivations. For example, an Ethiopian case study
showed female learners to have better motivation and,
consequently, to be better language learners (Tulu, 2014).
Another study conducted in China by Xiong (2010) also
found female learners to be better motivated than male
learners.

Based on the aforementioned studies on both
instrumental and integrative motivation, this research
aims to examine the type of motivation EFL students at
Mu’tah University possess for learning English. The
study also investigates whether gender, year of study, or
students’ GPA categories are determinant factors in the
type of motivation students have. The results of the study
will be beneficial to teachers, acting as a guide for the
types of activities they might include in the classroom. It
is critical to select materials and activities that align with
students’ motivations (Ugla, 2021). For instance, when
students have integrative motivation, the teacher might
use authentic materials such as novels, short stories, or
clips from magazines and newspapers for reading and
discussion in class. For students with integrative
motivations, these types of materials are enjoyable and
more likely to help them achieve their goals. In contrast,
for students with instrumental motivations, the teacher
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might focus on grammar and accuracy since the language
is viewed as a means to obtain certain benefits.

Problem and Questions of the Study

Motivation is an affective factor in learning English
as a foreign language and a key factor in the success of
learners (AL Azzawi & Taha, 2023). Learning and
motivation are intertwined, making the investigation of
motivation necessary in the field of learning English as a
foreign language. Gardner (1985) emphasized the
importance of motivation for language learning success.
Motivation can promote learning, and learning can
produce motivation again, as explained by Ausubel
(1968). Therefore, students’ motivation toward English
might influence their learning. Motivation affects
students’ achievement; usually, motivated students
achieve higher than less motivated students, who might
give up easily (Lei, 2012).

Learning a foreign language is not an easy process
and requires hard work and dedication. Researchers in
different parts of the world have shown that students
possess instrumental, integrative, extrinsic, and intrinsic
motivations for learning a foreign language (AL Azzawi
& Taha, 2023; Ming et al., 2011; Rezhan, 2023). In
Jordan, English is taught as a foreign language, but very
little opportunity is provided for students to learn through
authentic interaction with native speakers. This lack of
opportunity makes learning English as a foreign language
difficult for Jordanian students. Since motivation and
learning are inseparable, students should have some type
of motivation to succeed in their learning. To the
researcher’s knowledge, little research has been
conducted to investigate Jordanian students’ motivation
to learn English as a foreign language at Jordanian
universities; furthermore, no studies, to the researcher’s
knowledge, have explored the type of motivation that
students at Mu’tah University have for learning English
as a foreign language. Therefore, the researcher decided
to conduct the current study in an attempt to fill the gap
in the literature on foreign language learning. This study
attempts to answer the following two research questions:

1. What type of motivation do students in the English
Language and Literature Department at Mu’tah
University have for learning English?

2. Are there statistically significant differences at the
level (o= 0.05) in the type of motivation that students
have for learning English according to gender, year of
study, or students’ GPA category?

This study is significant in that it highlights the types
of motivations that students in the English Language and
Literature Department have for learning English as a
foreign language. Motivation plays a crucial role in
learning in general and in language learning in particular.
From an educational perspective, if students’ motivation
is clear to the instructors, they may adjust their teaching
methods to help students benefit the most from their
learning. Teachers can illuminate the culture of people
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Introduction

In Jordanian universities, students in English
language and literature departments enjoy being students
of English. These students have two different views
regarding how they perceive themselves as learners.
Some view themselves as learners of the English
language, while others see themselves as learners of
English literature. This difference in perspective reflects
two types of motivation that students may have (i.e.,
instrumental and integrative). This distinction between
instrumental and integrative motivations was first
proposed by Gardner and Lambert (1972). Brown (1994,
p. 152) stated that “Motivation is the choice people make
regarding what experiences or goals they will approach
or avoid and the degree of effort they will exert in that
respect.” Meanwhile, Gardner (1985, 2007) refers to
motivation as the extent to which a learner may work or
strive to learn due to a certain desire that provides some
form of satisfaction.

Some linguists link the factor of motivation with
language acquisition and language achievement,
including Ellis (1997) and Lucas et al. (2010). They
argue that it is through affective factors such as
motivation that learners acquire a foreign or second
language (Irshad & Sarwat, 2010; Ortega, 2008; Ushida,
2005). It is suggested that through motivation, learners
can achieve their goals (Melendy, 2008).

In countries that teach English as a foreign language,
students who see themselves as learners of the English
language may have instrumental motivation, while those
who identify as learners of English literature may possess
integrative motivation. Generally, motivation leads to
success and high achievement (Irshad & Sarwat, 2010).
Having some form of motivation indicates having an aim
to accomplish something. Johnson et al. (2014) argue that
having an aim through motivation leads to the
achievement of that aim. Instrumental motivation occurs
when learners believe that learning a foreign language
may help them succeed, whether by passing an exam,
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obtaining a better job, or traveling abroad for higher
education (Hudson, 2000). Integrative motivation,
however, arises when learners have positive attitudes
toward learning the foreign language (Qashoa, 2006).
This type of motivation usually stems from within the
learners themselves (i.e., intrinsic) (Tileston, 2010).
Foreign language students may enter university with
instrumental motivation for learning English but may
gradually shift their motivation from instrumental to
integrative.

Another type of motivation is extrinsic versus
intrinsic motivation. Extrinsic motivation occurs when
one is driven to do something by external forces, while
intrinsic motivation arises when someone strives to
accomplish something driven by internal forces.
Instrumental motivation is typically associated with
being extrinsic, while integrative motivation is linked
with being intrinsic. Research has shown that integrative
and intrinsic motivations lead to higher achievement than
instrumental and extrinsic motivations (Hong &
Ganapathy, 2017).

Numerous studies have explored the types of
motivation that English as a Foreign Language (EFL)
learners possess and their relationship to foreign
language learning and achievement (Tokan & Imakulata,
2019). Ming et al. (2011) conducted a study on
Malaysian students to investigate their motivation for
learning English. They found a positive relationship
between students’ proficiency and their attitudes toward
learning English. Overall, their study indicated that
Malaysian students exhibited instrumental and extrinsic
motivation rather than integrative and intrinsic
motivation. Another study by Rezhan (2023) investigated
EFL students’ motivation at the University of Halabja in
Kurdistan, Iraq. He concluded that the students possess
instrumental motivation but lack integrative motivation.
Similarly, Nguyen (2019) concluded that Vietnamese
students enrolled at Vietnam National University had
instrumental motivation for learning English. Ugla
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Abstract

Objectives: This study aimed to investigate the motivation of students in
the English Language and Literature Department at Mu’tah University for
learning English from their perspectives. The sample of the study consisted
of 289 students who responded to an electronic questionnaire, which
comprised 36 items distributed over two domains: instrumental and
integrative motivations .

Methodology: The study used a descriptive analytical approach and was
conducted during the first semester of the academic year 2023-2024 .

Results: The results showed that students’ motivations, in general, were
high for both instrumental and integrative motivations. The mean score for
instrumental motivation was 3.858, with a standard deviation of 0.73,
while the integrative motivation had a mean score of 3.927 and a standard
deviation of 0.65, indicating that integrative motivation was ranked first.
Results showed a statistically significant difference in students’ motivation
in both domains (instrumental and integrative) due to GPA category.
Additionally, there were statistically significant differences in the
integrative motivation domain based on the year of study. The mean score
for first-year students was lower than the mean scores of the other years of
study. Finally, results showed no statistically significant differences in
both instrumental and integrative motivations due to gender, nor any
statistically significant differences in instrumental motivation based on the
year of study .

Conclusions: In light of these results, it is recommended to encourage
first-year students and those whose GPA falls in the category of 60-69 to
develop positive attitudes towards learning English as a foreign language.

Keywords: instrumental motivation, integrative motivation, mother
tongue, foreign language learning, second language .

(289) 2024-2023

(36)

(0.73)
(3.927)

(3.858)
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Based on the study’s findings, the following
recommendations are made:

1. The study demonstrated that using reflective essays
as an evaluation method enhances students’ writing
skills, which positively impacts their field
experiences in education. Therefore, it is
recommended to expand the use of this approach in
various academic programs, particularly those aimed
at teacher preparation.

2. The study suggests that graduate students aspiring to
enter the teaching profession should consider
enrolling in the Higher Diploma Program. Its clear

role in improving educational experiences through
the application of educational concepts, practices, and
reflective writing skills makes it a valuable choice for
aspiring educators.

3. Despite the improvement in students” writing skills
for reflective essays shown in the study, there is still
evidence of difficulty and challenges among student-
teachers in developing these skills, as indicated by
their scores. Therefore, it isrecommended to intensify
sessions dedicated to reading and academic writing in
teacher training programs.
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improvement. This unexpected outcome could be
attributed to factors such as the type of students enrolled
in the program, the number of students in specialization,
or the motivation and quick learning abilities of science
students compared to their peers in other specializations.

Regarding the various roles of the main units in the
higher diploma program (focused on enhancing students’

scores in academic articles based on their gender) (the
third question of the study), the study included a gender
variable in the analysis of variance using a Repeated
Measures Design. Table 8 provides a summary of the
means and standard deviations of students’ scores before

and during the treatments, categorized by gender.

Table 8: Means and Standard Deviations of Higher Diploma Students’ Scores in Reflective Articles before and

During Treatments, Distributed by Gender.

Gender Mean Standard Deviation
Male 20.091 5.3054
Before Treatments Female 21.157 2.8008
All 20.816 3.7930
Male 29.091 2.9407
Pedagogy Female 30.957 2.9114
All 30.359 3.0353
Male 28.818 3.1270
Subject Teaching Female 31.100 2.7670
Methods All 30.369 3.0646
Male 28.667 3.2755
Field Training Female 30.871 2.5248
All 30.165 2.9575

The inclusion of both gender and specialization
variables together in the analysis was excluded due to a
decrease in the number of students in the cells resulting
from the intersection of specialization and gender
variable levels. This reduction in sample size was not
conducive to the study’s objectives .

The adjusted F-value (with 1.533 degrees of freedom)
in the variance analysis using a Repeated Measures
Design indicated a statistically significant effect of
gender. The F-value was 357.78, which was highly
significant (p < 0.001). The statistical significance is
close to 0, with a practical significance of 785%,
indicating a greater improvement in reflective essay
scores among females compared to males. However,
there was no statistically significant interaction between
the gender variable and the type of treatment, as the
adjusted F-value (with 1.533 degrees of freedom) was
1.279, with a p-value of 0.276 .

The results indicate that the treatments (main units in
the program) had a more significant impact on improving
reflective essay scores among females compared to
males. This outcome may be attributed to the larger
number of females in the study, as well as factors such as
motivation, seriousness in study, and potentially more
free time among females. This finding aligns with studies
that have highlighted the academic superiority of
females, as demonstrated in the study by Jarrah & Abu
Ashour.(2021)
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Conclusions and Recommendations

The results of this study lead us to the following
conclusions:

Enhancing the use of student evaluation through
reflective essays improves their skills in writing such
essays. Given that the Higher Diploma Program is based
on this type of evaluation, enrolling student-teachers in
this program enhances their writing skills for reflective
essays. This improvement positively impacts their
educational experiences when they enter the education
service.

Reflective writing skills are not solely dependent on
literary or theoretical specializations, but rather reflect
the ability to think critically within the student’s field of
study. The study demonstrates that the improvement
among students majoring in science was greater than that
of their peers in other majors, such as the Arabic
language.

Improving reflective writing skills requires the
motivation of student-teachers, diligence, perseverance,
and a genuine desire to join the Higher Diploma Program.
This is evident in the significant improvement observed
among female students in their writing skills and their
dedication to applying the practices and concepts learned
in the Higher Diploma Program.
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As shown in Figure 1, the means of students’ scores
in treatments were very close to each other, nearly
forming a single line. However, the difference was
evident among their scores before and after treatments.
The results of the study indicated that 81% of the
variance in scores before and after can be attributed to
these treatments. This highlights the significant role that
the diploma program plays in enhancing student-
teachers’ reflective essays. The program’s emphasis on
intensive reading and writing sessions, along with
workshops like Gibbs, likely contributed to this
improvement in students’ reflective writing skills.

Several studies, including Sake (2021), have
suggested the importance of developing training methods
to improve critical reflective thinking in work (Liuo,
2001). Given that student-teachers' scores in the Higher
Diploma are heavily influenced by their performance in
reflective essays, this finding offers valuable insights to
support such programs. It aligns with previous research
highlighting the role of courses and training programs in

enhancing the performance of new teachers (Daradkah,
2011; Ahmad, 2015; Qazaz, 2019).

Regarding the first question of the study, the results
indicated no statistically significant differences in
treatments. This could be attributed to the consistency
and integration between these units (treatments). All
students, regardless of their specializations, participate in
academic reading and writing sessions, including
reflective, analytical, or critical sessions, in the two main
units. These sessions are then applied in the third unit.

Regarding the various roles of the main units in the
Higher Diploma (focused on enhancing students’ scores
in academic articles based on their specialization) in
relation to the second question of the study, the study
included a specialization variable in the analysis of
variance using a Repeated Measures Design. Table 7
provides a summary of the means and standard deviations
of students’ scores before and during the treatments,
categorized by specialization.

Table 7: Means and Standard Deviations of Higher Diploma Students’ Scores in Reflective Essays Before and
During Treatments, Distributed According to Specialization.

Specialization Mean Standard Deviation

Mathematics 20.054 5.3849
Before Treatments Science 21.214 1.5953
Arabic Language 21.600 3.7753
English Language 20.889 1.6410
All 20.816 3.7930
Mathematics 29.108 3.5729
Pedagogy Science 31.964 1.9338
Arabic Language 30.150 2.7961
English Language 30.667 2.4010
All 30.359 3.0353
Mathematics 29.027 3.6779
Subject Teaching Science 32.036 1.9338
Methods Arabic Language 30.300 2.6378
English Language 30.611 2.3298
All 30.369 3.0646
Mathematics 29.027 3.4115
Science 32.036 1.6212
Field Training Arabic Language 29.700 2.7549
English Language 30.111 2.5179
All 30.165 2.9575

The adjusted F-value (with 1.545 degrees of freedom) improvement  between science and mathematics

in variance analysis using a Repeated Measures Design
indicated a statistically significant effect of this
specialization variable. The F-value was 395.118, which
is highly significant (p < 0.001), indicating a statistical
significance close to 0, with a practical significance of
80%. However, there was no statistically significant
interaction between the specialization variable and the
type of treatment, as the adjusted F-value (with 4.636
degrees of freedom) was 1.315, with a p-value of 0.263.
Pairwise comparisons within the specialization showed a
statistically significant difference in the effect of
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(favoring science). No other pairwise comparisons were
statistically significant, indicating that the treatments had
a pronounced effect in science compared to mathematics
and Arabic language.

The treatments (main units of the higher diploma) had
a more pronounced impact on science students compared
to those in mathematics and Arabic language. While one
might expect students majoring in Arabic language to
show greater improvement in reflective essay writing, it
was the science students who showed the most significant
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after treatments. Statistically significant differences were Diploma Program. Table 5 displays the means of the
observed among the means of students’ scores before and sample before treatments and for each treatment, while
after treatments, indicating a significant effect for each Table 6 shows the test of statistical differences among
treatment in the study. These treatments correspond to them.

the main units presented to students in the Higher

Table 5: Means and Standard Deviations of Students’ Scores Before and During Treatments.

Number Mean Standard Deviation
Score Before Treatments 103 20.816 3.7930
Score After Pedagogy 103 30.359 3.0353
Score After Teaching 103 30.369 3.0646
Methods
Score After Field 103 30.165 2.9575
Training
The difference among students’ scores before and scores was more pronounced before treatments than
during treatments is evident in Table 5. The means of during treatments.

their scores during treatment were close, indicating little
variation. However, the difference in the means of their

Table 6: Statistical Significance Test of Mean Scores Before and During Treatments.

Mean Difference  Standard Error Significance
fore Pedagogy -9.544-" 416 .000
Subject Teaching Methods -9.553- 417 .000
Field training -9.350-" 429 .000
Pedagogy Before 9.544" 416 .000
Subject Teaching Methods -.010- .091 915
Field Training 194 .229 .398
Subject teaching Before 9.553" AL7 .000
methods Pedagogy .010 .091 915
Field training .204 .203 319
Field training Before 9.350" 429 .000
Pedagogy -.194- .229 .398
Subject teaching methods -.204- .203 319

(*)significance at 0.05

the differences among students’ scores during the

When examining the statistical significance in Table treatments. Figure 1 provides a clear explanation of these

6, it is apparent that all values comparing students’ scores

in each treatment are statistically significant, highlighting differences.

320"

20,01 —

8.0

26.0

24 .07

2.0

20.0-
T =T 1 .
Before Pedagogy Subject teaching Pl trainiig

methods

Figure 1: Means of Student’ Scores Before and During Treatments.
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essays written by pre-service teachers before and after Measures Design since the sample was exposed to
participating in the program. While, the quasi- several treatments (pre-treatment, post-pedagogy, post-
experimental method focused on measuring the impact of subject teaching methods, and post-field training) to
the program's three modules (Pedagogy of Learning and evaluate their reflective essay writing skills.

Teaching, Subject-Specific Teaching Methods, and Field

Training) on enhancing reflective writing skills. This was Validity and Reliability of Data

achieved by comparing studgnts ‘perf_ormance in the pre- The data in this study consisted of student teachers’
test and post-test and analyzing the differences based on scores on reflective essays. The evaluation process

their specialization. involved multiple evaluators, adhering to the principle of
Procedures and Statistical Analysis triangulation m_thg_evaluatlon_ [_)rocess. This approach

enhances the reliability and validity of the evaluation.
The data for this study consist of student-teachers’

scores on reflective essays. These scores were obtained Results and Discussion

from the records of faculty members in the Higher To address the study’s first question regarding the
Diploma program for student-teachers, with data impact of treatments (main units in the program) on
available for eac’:h specialization. The records mclud_ed enhancing students’ scores in reflective essays,
student-teachers’ results from .th? post-test, \.Nh_'Ch researchers employed a Repeated Measures Design. The
followed the same assessment criteria as the admission statistical analysis, specifically the adjusted F value of

tESti Tr:je d_ata Svggr; Srgan_lzgd n a_ln_E)I((_:eIf file _and Greenhouse-Geisser, demonstrated a  statistically
analyzed using - Descriptive statistical information, significant effect of the treatments and their variances
including numbers, means, and standard deviations, was S - .

among individuals, as indicated in Table 3.

extracted from the sample as a whole, as well as for each
specialization and gender. The study utilized a Repeated

Table 3: Statistical Significant Test of the Treatments Effects and Variances among Study Sample Individuals.

Source Sum of Df Mean Square F Sig. Partial Eta
Squares Squared
Sphericity Assumed 6948.437 3 2316.146 426.422 .000 .807
Greenhouse-Geisser 6948.437 1.530 4541.795 426.422 .000 .807
Huynh-Feldt 6948.437 1.549 4487.191 426.422 .000 .807
Lower-bound 6948.437 1.000 6948.437 426.422 .000 .807

the effect of treatments on individuals. According to
Girden (1992), when the sphericity of the data
(homogeneity of variance across treatments) is not met,
we should refer to the adjusted values provided in the
analysis results of SPSS. One such adjusted value is
based on Epsilon, as shown in Table 4.

Since the required assumption for conducting the
analysis using a Repeated Measures Design was not met,
as shown in Table 4, specifically the assumption of
sphericity, which refers to the homogeneity of variance
among individuals across different measures, we relied
on the F value to determine the statistical significance of

Table 4: Sphericity Test in the Study’s Sample Data.
Mauchly's Test of Sphericity

Within Mauchly's W Approx. df Sig. Greenhouse- Epsilon Lower-
Subjects Chi-Square Geisser Huynh-Feldt Bound
Effect
Score 0.096 236.298 5 0 0.1 0.16 0.333

significance is reflected in the variance among
individuals, represented by Eta squared, which reached
nearly 81%, as shown in Table 3. This implies that 81%

If the Epsilon value is greater than > 1, the Huynh-
Feldt correction is used. Conversely, if the Epsilon value

is less than < 1, the Greenhouse-Geisser correction is of the variance among individuals’ scores before and
used. In this case, upon examining Table 4, we find that after treatments can be attributed to these treatments.
the Epsilon value is less than 1, indicating that we use the

’ ) This result confirms the role of the Higher Diploma
adjusted value of Greenhouse-Geisser. Program and its units in enhancing educational practices
for student teachers, including the writing of reflective
essays, thereby improving the basic professional skills of
student teachers.

In all cases, upon checking all the adjusted values in
Table 3, it was found that all of them are statistically
significant. The Greenhouse-Geisser correction indicates

a substantial effect of treatments, namely pedagogy, tapic Post-comparisons were conducted to identify the
teaching methods, and field training. The practical sources of difference in individuals’ scores before and
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They serve as essential tools for the continuous
professional development of student-teachers. Through
reading academic research, essays, and books, student-
teachers can keep up with the latest advancements in the
educational field and enhance their knowledge; therefore,
they can improve their teaching practices and reinforce
their ability for self-education and continuous
development. Additionally, reading and writing
contribute to the development of critical and reflective
thinking, which is vital for student-teachers’ professional
practices during their field training. This, in turn,
contributes to developing their effective teaching skills,
achieving their professional success, and positively
impacting their students.

Academic reading and writing are instrumental in
helping student-teachers become acquainted with
developed research in the educational field. They also
enhance their ability to express and convey thoughts
using suitable academic language. Furthermore, these
skills assist student-teachers in writing academic essays
in an analytical and critical manner, as well as in learning
how to assess sources, verify credibility, and formulate
informed perspectives.

Given the proliferation of teacher preparation
programs in universities and educational institutions,
coupled with the significance of reflective academic
essays in enhancing teachers’ performance, the findings
of this study offer valuable feedback to academics and
decision-makers. This feedback can be used to improve
these programs effectively.

Study Limitations

This study was restricted to student teachers enrolled
in the Higher Diploma Program for the academic year
2022-2023.

Procedural Definitions

Higher Diploma Program: This program is designed
for teachers of grades four to ten, offering a curriculum

that combines theoretical knowledge with practical
experience. This full-time program consists of 27 credit
hours and includes direct teaching at an accredited
university that offers teacher preparation courses. It also
incorporates professional practice through a scholarly
experience practicum. The program is taught and
evaluated in both Arabic and English. Assessment for
student-teachers specializing in English is conducted in
English, while assessment for student-teachers in other
specializations is conducted in Arabic (Higher Diploma
Handbook for Teachers’ Preparation, 2022).

Pre-service Teacher: These are student-teachers who
hold a bachelor’s degree in one of the four
specializations: Arabic language, English language,
science, and mathematics, and who have not yet had
teaching experience.

Writing Reflective Academic Essays: This is one of
the forms of academic scientific writing that involves
describing what the student-teacher wishes to reflect on,
engaging in processes of reflection, critical thinking, and
analysis of various opinions and ideas regarding
educational practices, all aimed at enhancing their
performance.

Method and Procedure:

Study Population and Sample

The study population comprised all students enrolled
in the Higher Diploma Program for Teachers’
Preparation at Yarmouk University. To fulfill the study’s
objectives, a purposive sample was selected, consisting
of all students from the Higher Diploma Program who
successfully completed the admission test, which
involved writing an academic article during the first
semester of the academic year 2022/2023. The sample
included 103 students (33 males and 70 females),
distributed according to specializations as detailed in
Table 2.

Table 2: Distribution of the Sample Members According to Specialization Variable.

Specialization Number Percentage
Mathematics 37 35.9
Science 28 27.2
Arabic Language 20 19.4
English Language 18 17.5
Total 103 100.0
Specialization Number Percentage Total103 100.0
Mathematics 37 35.9
Science 28 27.2 Methodology
Avrabic Language 20 194 The study employed two complementary
) methodologies: the descriptive method and the quasi-
English Language 18 17.5 experimental method. The descriptive approach was used
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to analyze the statistical characteristics of the reflective
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the provision of training courses for new teachers to
enhance their performance.

Saka (2021) explored the impact of micro-reflective
teaching practices on the development of professional
skills among pre-service physics teachers in Turkey. The
study utilized an experimental method with a single
group for pre-post assessment, supported by a case study
approach. Data were collected using the Professional
Skills Scale, an observation model, and daily reflections.
The study included a sample of 13 pre-service teachers
(6 females and 7 males) enrolled in a physics teaching
methods educational program at a faculty of education in
northeast Turkey. Each student-teacher conducted five
teaching practices, which were recorded by a camera.
After each practice, the teachers watched their recordings
and wrote their reflective notes. The data from the scales
and observation model were analyzed using the
Wilcoxon Rank-Sum Test, while the data from the daily
reflective writings were analyzed using interpretative
analysis. The results, based on the Professional Skills
Scale, the observation model, and daily reflective notes,
indicated that micro-reflective teaching practices
significantly enhanced the main professional skills of
pre-service physics teachers, particularly in the areas of
planning, teaching strategies, communication, classroom
management, and assessment.

Monthrieha & Al-Rashediah (2022) investigated the
degree of applying skills gained from the training
program from the teachers’ perspective, new teachers
enroll in the program for one year after their employment
as teachers. The random sample of the study consisted of
501 teachers: 94 male teachers and 407 female teachers.
The researchers designed a questionnaire that consisted
of four factors: teaching & learning strategies, classroom
management, students’ assessment, and the teacher’srole
in the school. The results showed that the degree of
implementing the skills gained from training was very
good, with classroom management being the highest and
the teacher’s role in the school being the lowest. There
were statistically significant differences between
teachers who graduated from Omani universities and
those who graduated from outside Oman, in favor of
teachers who graduated from outside Oman. There were
no statistically significant differences between male and
female teachers .

By reviewing a group of previous studies, the
significance of diploma programs in preparing teachers
and enhancing their performance becomes evident. These
programs emphasize the use of unique evaluation
methods for students, such as reflective writings, which
have a positive impact on student-teachers’ performance.
With the increasing popularity of higher diploma
programs in universities, this study aims to explore the
role of such programs in improving the performance of
student-teachers in academic written assignments .
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What sets this study apart from previous studies is its
focus on the specificity of higher diploma programs for
teacher preparation. These programs primarily rely on the
performance assessment of student-teachers, particularly
in academic written assignments.

Study Problem

The Higher Diploma for Teachers’ Preparation
program mandates the completion of tests and various
assessment procedures, which may include essay writing,
to evaluate student-teachers' written expression and
critical thinking skills. Typically, essay topics relate to
the field of education or personal experiences linked to
the educational field. Essays are evaluated based on
specific assessment criteria, and student-teachers are
accepted or rejected from the program based on their
ability to meet these criteria (Higher Diploma Handbook
for Teachers’ Preparation, 2022).

It was observed through student scores that there is a
weakness in the results of the written admission test,
which may indicate a lack of knowledge among student-
teachers regarding writing principles and assessment
criteria .

Due to the novelty of the Higher Diploma Program on
the one hand, along with the evaluation of student-
teachers through reflective essays and recognizing the
positive impact of such essays on student performance,
this study aims to investigate the role of key units in
higher education (such as pedagogy, subject teaching
methods, and field training) in enhancing the assessment
of students’ scores in reflective essays. Specifically, this
study seeks to answer the following questions:

1. What role do the main units in the Higher Diploma
(pedagogy, teaching methods, field training) play in
enhancing the assessment of students’ scores in
academic essays ?

2. Does the impact of the main units in the Higher
Diploma (pedagogy, topic teaching methods, field
training) on improving the assessment of students’
scores in academic essays vary by specialization?

3. Does the influence of the main units in the Higher
Diploma program (pedagogy, teaching methods, field
training) on enhancing the assessment of students’
scores in academic essays differ based on gender?

Study Significance

Reflective practice has become a prominent model in
educational programs worldwide for preparing pre-
service teachers. This approach enhances teachers’
critical thinking, raises their awareness of teaching-
related changes, and ultimately fosters positive changes
in their related conduct (Liou, 2001).

Reading and writing are crucial components of the
Higher Diploma for Teachers’ Preparation program.
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recommendation, the researcher suggested a focus on the
practical aspects of teacher qualification programs.

Qazaz (2019) investigated the impact of school
teachers’ enrollment in Sakhnin College for Teacher
Training in East Jerusalem on their job performance. The
study also examined the perceptions of teachers and
principals regarding this impact, as well as the influence
of several variables, such as gender, qualifications, years
of experience, specialization, and employment
classification. The researcher utilized an analytical
descriptive method for this study. The sample consisted
of 200 male and female teachers selected randomly. The
study found statistically significant differences at
(0<0.05) in the average responses of the study sample
regarding the impact of school teachers’ enrollment in
Sakhnin College for Teacher Training in East Jerusalem
on their job performance, as perceived by both teachers
and principals. These differences were attributed to the
variables of specialization and job title. However, no
statistically significant differences were found based on
gender, years of experience, and qualifications. Based on
these findings, the study recommended several measures
to enhance teacher motivation and job performance.
These include promptly confirming teachers with
educational qualification certificates in their positions,
increasing their financial compensation, and improving
the technological resources available to them. These
improvements are believed to positively impact
classroom implementation and ultimately enhance
students’ learning outcomes.

Bayer (2014) identified the necessary activities for
teachers’ professional development. The study involved
interviews with teachers from 16 primary schools in
Turkey (8 males and 8 females) to assess the impact of
their ongoing training over a 12-month period. The
results highlighted the importance of professional
development through collaboration between teachers and
schools, as well as teachers’ involvement in the planning
process of professional activities. The researcher
recommended that the Ministry of Education increase the
availability of professional development activities for
teachers and work to strengthen their participation. This,
in turn, would positively impact students’ performance,
leading to the enhancement of their skills and
professional practices.

Dervent (2015) explored the impact of reflective
thinking on the professional teaching practices of pre-
service Physical Education teachers. The qualitative
research employed field experiments involving pre-
service Physical Education teachers to gain a deeper
understanding of their experiences. Data were obtained
through reflective journals, interviews, and video
recordings of the micro-teaching sessions. The analysis
utilized a content analysis method, revealing that pre-
service Physical Education teachers demonstrated
professional development in areas such as lesson
planning, time management, and effective teaching
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practices. Additionally, they exhibited an understanding
of how to address different student levels and teaching
methods, as evidenced by their experiments and critical
reflections on these experiences.

Hooks (2015) investigated the barriers that hinder
effective professional development for teachers and
proposed more impactful activities based on a social
structure to enhance their development. Adopting an
analytical descriptive method, the researcher conducted
interviews with nine participants to gather data. The
results indicated that prioritizing effective professional
preparation and qualifications for teachers is crucial, as it
significantly contributes to the progress of the
educational process.

A study by Slade et al. (2019) assessed the impact of
the Kolb Model of reflective practice on the self-
assessment of student-teachers enrolled in a program
comprising eight field courses for teacher preparation
and development in educational sciences. The results
highlighted the significance of the model in enabling
student-teachers to analyze their practices objectively,
critically, and analytically, thereby helping them identify
their strengths and weaknesses. The researchers assessed
the reflective written assignments of student-teachers
using an assessment scale consisting of four categories,
which demonstrated a high degree of reliability and is
widely used to assist teachers. The results also showed a
need for a level of reliability among the three assessors
(90%). The study underscored the importance of
developing a level of thinking among student-teachers
that enables them to make educational decisions suitable

for their specific educational environments.

Jarrah & Abu Ashour (2021) examined the
effectiveness of training programs for new teachers and
their impact on performance improvement, as perceived
by supervisors, principals, and teachers in schools within
the Irbid governorate. The study sample consisted of 500
individuals from these roles, selected using simple
random sampling. The study employed a descriptive
method utilizing a survey instrument with two parts. The
first part assessed the effectiveness of training courses
with 34 items across four domains, while the second part
evaluated the performance of new teachers with 36 items
across four domains. The results indicated a high
perceived effectiveness of training courses for new
teachers among supervisors, principals, and teachers in
Irbid governorate schools. Differences were observed
based on gender, with females rating the effectiveness of
training programs higher than males. However, no
differences were found based on qualification or job title.
Furthermore, a positive and statistically significant
relationship was identified between the perceived
effectiveness of training courses and the performance of
new teachers, as assessed by supervisors, principals, and
teachers. Based on these findings, the study
recommended that the Ministry of Education prioritize
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Student-teachers are assessed by teachers who have
completed a 63-hour training course supervised by the
Queen Rania Academy for Teacher Training, which is
supported by the U.S. Agency for International
Development (USAID) (Higher Diploma Handbook for
Teachers’ Preparation, 2022).

The topic of preparing and qualifying teachers has
garnered significant interest among researchers. Previous
studies have focused on the importance of teacher
preparation and qualification, as well as the analysis of
best practices and strategies in this area. In this regard,
we present some studies that have addressed the
importance of preparing and qualifying teachers through
these programs, highlighting their results in improving
student-teachers’ performance in educational practices
and increasing their specialized and professional
knowledge.

On the subject of reflection, a qualitative study
conducted by AL-Rwahia et al. (2024) aimed to identify
the concept of reflection among pre-service science
teachers at Sultan Qaboos University in light of INTASC
and NSTA standards and to determine how field training
trainers and their supervisors might help students learn
and grow in the area of reflection. A case study was
designed, where seven faculty members and supervisors
were interviewed individually using a semi-structured
format. Focus group interviews were also conducted with
15 pre-service teachers, along with document analysis.
The results showed that the two standard documents dealt
with the concept of reflection in detail, especially
INTASC. In addition, there was a lack of clarity in the
true meaning of reflection among participants, including
students, teachers, and supervisors. The study
recommended the need to include concepts related to
reflection in professional development and awareness
programs for teachers’ in-service, pre-service, and in
development programs for academics, and to conduct
comparative studies between teacher preparation
programs on the concept of reflection.

A study by Liuo (2001) aimed to enhance the
reflective practice of pre-service teachers by analyzing
20 written reflections by student-teachers in a pre-service
teacher education program for English language teachers
at a high school in Taiwan. The results indicated that
student-teachers primarily discussed topics related to
practical teaching issues and the assessment of other
teachers as well as their own teaching practices,
categorized into seven main educational subjects.
However, over a six-week period, they did not
demonstrate significant development in critical thinking.
This was attributed to insufficient emphasis in the
curriculum on fostering analytical reflective thinking for
teaching development. The study recommended
enhancing training curricula to promote critical reflective
thinking in practice.
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Danielle (2011) studied teacher education programs
to address the diverse needs of students across different
grade levels. The study focused on innovative curricula
in preparing pre-service teachers and discussed several
models and methods used in educational courses. The
study sample consisted of 67 pre-service teachers, whose
perceptions of students’ needs and desired study
outcomes were assessed before and after participating in
a 39-hour face-to-face teacher preparation program. The
study highlighted political challenges in teacher training,
including cultural considerations and inclusive education
practices. It emphasized the importance of ongoing
professional development for teachers and the need for
curricula that cater to all students’ needs in schools.

Daradkah (2011) investigated the perceptions of
faculty staff regarding teacher preparation programs in
Jordanian universities. The study also examined the
extent to which these perceptions varied based on gender,
specialization, source of obtaining another qualification,
type of university, name of university, academic rank,
and years of experience. To achieve the study objectives,
a questionnaire was developed consisting of 46 items
across six domains: program objectives, study plans,
study textbooks, books and references, teaching methods,
and evaluation methods. The validity and reliability of
the questionnaire were verified. The study results
indicated that the mean estimation of the study
participants regarding the instrument as a whole was
3.56. The “books and references” domain ranked highest,
followed by the “program objectives” and “study plans”
domains. The “study textbooks” ranked next, followed
by the “teaching methods” domain, with the “evaluation
methods” domain ranking the lowest.

There are no statistically significant differences at
the (0=0.05) level among the sample’s estimation of the
study domains as a whole based on the variables of
gender, name of university, academic rank, and years of
experience. However, statistically significant differences
were found based on the variables of specialization,
source of obtaining another qualification, and type of
university. Specifically, differences were noted in
scientific faculties, graduates from foreign countries, and
public universities, respectively. Based on these results,
the researcher put forth several recommendations.
Among them is the suggestion to reconsider the
philosophical and educational vision of the teacher
education process. This includes aligning the
methodology with contemporary data and future
requirements.

Ahmed (2015) assessed the impact of a qualification
program on enhancing the performance of teachers who
do not hold an educational qualification. The researcher
administered a questionnaire to 412 teachers, with a
sample size of 103 representing 25% of the study
population. The study revealed that, according to the
teachers surveyed, the improvement in performance
resulting from the program was of moderate degree. As a
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credit hours on a full-time basis. The Diploma includes
direct teaching at an accredited university that offers the
program, along with professional practice through the
Scholar Experience Practicum. The diploma is taught and
evaluated in both Arabic and English. Assessment for
student-teachers specializing in English will be
conducted in English, while assessment for student-
teachers in other specializations will be in Arabic.

The program of the Higher Diploma for Teachers’
Preparation consists of the following major units:

- The first main unit: Pedagogy of learning and
teaching, which focuses on principles and practices of
learning and teaching.

- The second main unit: Subject teaching methods,
focusing on specific teaching methods including
Arabic, English, mathematics, and science.

- The third main unit: Scholar Experience Practicum,
including practical training for 20 weeks, 6 hours per
semester. During this unit, student-teachers are
placed in two or three schools in both the public and
private sectors.

The program also consists of criteria for predicting
the outcomes of the professional practice component. By
the end of the program, student-teachers should be able
to meet these criteria. Additionally, students can choose
an optional three-hour course from various sections of the
Faculty of Education (Higher Diploma Handbook for
Teachers’ Preparation, 2022).

Assessment in the Higher Diploma for Teachers’
Preparation is divided into two sections:

1. Formative assessment: This is conducted repeatedly
and continuously throughout the year. It involves
evaluating students’ performance based on a set of
indicators that reflect their progress and direction in
acquiring knowledge and skills. This assessment
includes providing feedback on students’ writing,
conducting follow-up sessions, and making formal
observations during school visits. These observations
are aligned with the academic and professional
criteria used in summative assessment.

2. Summative assessment: Every main unit has a
summative assessment (achievement), and students

must  successfully complete the summative
assessments of the three courses to pass the diploma.

Reflective essays are considered one of the most
useful strategies for thinking and self-learning, training
students to reflect on educational content. In these essays,
individuals review their educational experiences to gain
deeper insights. They serve as a means of building
knowledge about oneself and the outside world. Rushton
& Duggan (2013) point out that reflective practices
should be a vital part of students’ learning at universities
and an integral aspect of course design.

A written assignment is one of the most crucial
assessments in a diploma program. Its purpose is to
evaluate students’ ability to articulate acquired concepts
and knowledge, aiming to assess their capacity to express
these concepts effectively. The writing skills assessed
include composing critical, analytical, and reflective
essays, conducting investigative research, and preparing
directed activities that require written expression (Higher
Diploma Handbook for Teachers’ Preparation, 2022).

Student-teachers present written works for each of the
three main units assessed. They are evaluated based on
the criteria outlined in the academic and professional
guidelines. These criteria are divided into four main
categories, each with sub-criteria and indicators for
different achievement levels as follows: the first criterion
assesses knowledge, understanding, and its application;
the second criterion evaluates cognitive skills, including
critical thinking and reflection in professional practices;
the third criterion measures professional skills and
teaching principles demonstrated through initiatives,
problem-solving, and teaching arts; and finally, the
fourth  criterion focuses on presentation and
communication (National Framework of Implementation
of Higher Diploma Program for Teachers’ Preparation,
2021; Higher Diploma Handbook for Teachers’
Preparation, 2022).

When assessing the level of student-teachers’ work, a
comprehensive judgment must be applied, as it reflects
the overall achievement of performance based on specific
criteria. Table 1 illustrates performance indicators and
their corresponding achievement levels, ranging from 4
to 8, for each academic and professional criterion.

Table 1: Performance Indicators and Their Corresponding Achievement Indicators for Assessing Levels of
Academic and Professional Criteria of Student-Teachers.

Performance Does Not Apply Appliesto a Appliesto a Appliesto a Appliesto a
Indicators Low Degree Medium Degree High Degree Very High
Degree
Their 4 5 6 7 8
Corresponding
Out of 8
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Introduction

The higher diploma program for pre-service teacher
preparation is considered one of the most important
programs in the Faculty of Education at Yarmouk
University. It aims to provide student teachers with
pedagogical knowledge (the art and foundations of
teaching) and teaching methods in specialized subjects,
including mathematics, science, English language, and
Arabic language. Furthermore, the program includes
field training in schools to apply theoretical concepts in
practical settings. This is represented by three school
experiences spread over a full year, symbolized by the
Scholar Experience Practicum (SEP) (The National
Framework for Implementing the Higher Diploma
Program for Teacher Preparation, 2023).

The program is regarded as a crucial stepping stone
for students in the field of education. It offers them
hands-on teaching experience in schools through
collaboration with the university’s educational partners.
The program’s key opportunities include:

1. Breaking the stagnation and fear barrier in classroom
settings. The Higher Diploma in Education enhances
self-confidence among student teachers by advancing
their knowledge and skills in the educational field and
their application to the grades they teach.

2. Promoting professional knowledge. Student teachers
in the higher diploma program learn various
educational theories, methods, and strategies, which

help them expand their professional and academic
knowledge and become more effective teachers.

3. Improving professional practices. Student teachers in
the higher diploma program are trained in teaching
principles, modern teaching methods, and the mastery
of skills applicable to their future teaching grades.
The program enhances their ability to think
analytically, solve problems, and improve their
communication skills with both students and parents.

4. Continuous education opportunities. The Higher

Diploma in Education offers student teachers
opportunities  for continuous education and
professional development in the field. This helps
them continually develop their skills and enhance
their performance as teachers.

5. Enhancing moral values. The Higher Diploma in
Education fosters moral responsibility among student
teachers, helping them understand their role as
educators and their impact on students and society. It
also promotes open and effective communication
channels with stakeholders, enabling them to build
strong educational relationships and improve the
quality of education (Grant, 2012; Jahangir et al.,
2012; Kamzi et al., 2011; Ong, 1993).

The Higher Diploma for Teachers’ Preparation is a
program that integrates theory and practice for teachers
of grades four to ten. It spans nine months, comprising 27
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Abstract

Objectives: This study aims to explore the role of the Higher Diploma
Program for Teacher Preparation at the Faculty of Education at Yarmouk
University in improving the skill of writing reflective academic essays for
the educational practices of student teachers during the first semester of
the academic year 2022/2023.

Methodology The study employed two complementary methodologies:
the descriptive method and the quasi-experimental method. The
descriptive approach was used to analyze the statistical characteristics of
the reflective essays written by pre-service teachers before and after
participating in the program. While, the quasi-experimental method
focused on measuring the impact of the program's three modules
(Pedagogy of Learning and Teaching, Subject-Specific Teaching Methods,
and Field Training) on enhancing reflective writing skills. This was
achieved by comparing students ‘performance in the pre-test and post-test
and analyzing the differences based on their specialization.

Results: The study's findings showed that the Higher Diploma Program
for Pre-Service Teacher Preparation significantly contributed to
developing student teachers' skills in writing reflective essays. The results
also indicated that the positive impact of the program was more evident
among science majors compared to their peers in mathematics and Arabic
language majors. Additionally, the findings highlighted the superiority of
female students over male students in terms of improving reflective writing
skills.

Conclusion: This study concludes that enhancing student evaluation
through reflective essays improves their writing skills, particularly for
those in the Higher Diploma Program. Reflective writing skills are not
limited to literary or theoretical fields but rather reflect critical thinking
abilities. Moreover, improving these skills requires motivation, diligence,
and a genuine desire to learn, as evidenced by the significant improvement
among female students.
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