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University Students

Hadeel Ahmed Abu tarieh* , Al-Balga Applied University

Jaafar Kamel Al-Rababaah , Al-Balga Applied University

Abstract

Objectives: This study aimed to reveal the predictive ability of thinking
styles in psychological capital, the existing styles of thinking, and the level
of psychological capital among female university students.

Methodology: the study was conducted according to the predictive-
descriptive approach, the Sternberg and Wagner ,1994 Thinking Styles
Scale and the Luthans and Youssef ,2004 Psychological Capital Scale. The
study sample was selected using the available sampling method and
consisted of (624) female students from Princess Alia University College.
Results :The results showed that the prevailing thinking styles came from
the most common to the least common in the following order: legislative,
judicial, traditional, hierarchical, executive, internal, liberal, anarchic,
local, oligathric, global, external, and monarchic. Also, the results revealed
that the level of psychological capital was high. Moreover, the results
indicated that the anarchist, liberal, monarchical, legislative, and judicial
styles predicted the psychological capital, respectively, and explained
(37.9%) of the variance.

Keywords: Styles of thinking, Psychological capital, Mental self-
government, Female university student.
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.(Luthans et al., 2012)

(Seligman)

(Luthans et al., 2004)

.(Riolli et al., 2012)
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(687) ¢
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(Luthans & Youssef, 2004)



(1)

0.95 0.98
0.96 0.97
0.96 0.95
0.94 0.94
0.97 0.95
0.95 0.97
0.98
Standardized (1)
Root Mean Square Residual (structural equation (0.98-0.94)
(0.051) modeling) .(Audeh, 2014)
The Root Mean Square Error of
(0.046) Approximation (RMSEA)
(CFI) comparative fit index (65)
(0.93) )
() (
A " 5 T
"o 3 "o 4
( n "
(10) -2.34) (2.34 ) :
/ (3.67 ) (3.67
(8)
2
(Luthans & Youssef, 2004)
(test-retest)
(30)
(Snyder et al., :
(Scheir & Carver, 1985) 1996)
(0.82) (0.85) (Wagnild & Young, 1993)
(0.88) (0.80) (0.81) (Parker, 1998)
(0.83)
(0.77) (0.79) (081) (Lathans & Youssef, 2004)
.(Audeh,2014) (0.84)
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(Sherideh, 2015)

1 (24)
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2 (6)
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(29) o 3 o 4 o
3 ( n
(SPSS) ) '
.(3.67 (67.3-2.34) (2.34
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5.1 32 8 17.0 106 1
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4.2 26 11 10.3 64 4
34 21 12 8.7 54 5
3.0 19 13 6.3 39 6
5.8 36 7
100.0 624
(2)
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(%17.0)
(%15.1) (94)
(%12.2) (76)
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: (Zaki, 2015
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:(4)

1
1 .350(*%)

1 426(*%) .495(*%)

1 .398(*%) .392(*%) .A478(**)

1 395(*%) A455(**) .385(**) .450(**)

1 4220%%) 485(*%) 516(**) .313(**) .346(**)

1 A57(%) 439(*%) S5AL(*™Y) .498(**) 537(**) .435(**)

1 372(%%) 438(**%) 391(*%) 553(*%) .432(**) .353(**) .429(**)

1 391(%%) 449(**) 450(**) 538(**) SAA(*Y) AAL(**) 420(**) .488(**)

1 B22(%%) 346(**) .442(**) 438(**) A52(**) A58(**) 401(**) .314(**) 533(**)

1 31107 320(*%) 391(*%) 507(*%) A437(**) .404(**) .305(**) 377(*%) .364(**) .315(**)

1 BLL(™) 397(%%) ATO(**) 424(**) 502(**) .498(**) .440(**) 435(**) .495(**) 350(**) .540(**)

1 A71(%%) 400(*%) .302(**) 516(**) 497(**) 522(**) .445(**) 373(**) 496(**) .531(**) 555(**) .457(**)

1 .355(%%) 479(%) .322(**) .352(**) .413(**) .318(**) 511(**) .353(**) .355(**) 473(**) .427(**) .308(**) .448(**)

.(0.05) *
_ (4)
(Stepwise) (06=0.05)
.(5) .(0.555-0.302)
:(5)
2
F R 2R R
2
. R
.000 622 1 219.332 .261 476 .260 .261 511 1
.000 621 1 61.504 .067 .455 .325 327 572 2
.000 620 1 31.640 .033 444 357 .360 .600 3
.000 619 1 13.290 .013 440 .369 373 .611 4
.017 618 1 5.762 .006 438 374 .379 .616 5
(0=0.05) *
26.1%
(26.1%) ) ( )
(%32.5) ( ( ) ’ (
(%36) ’ ( ) ’
(%37.3) (5)
( )
(%37.9) A )
(0=0.05)
(%37.9)
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( ) (0=0.05)

(6).
C ) t
(6)
Beta B
.000 6.654 .156 1.037 4
.000 5.384 .225 .041 .223
.000 4.231 175 .038 159
.000 4.452 178 .038 A71
.003 2.982 123 .041 122
.017 2.400 .096 .033 .080
(0.05)
(6)
(Sternberg, 2002) ( )
(0.225)
( )
(0.175)
( )
(0.178)
(Alwan,2021) ( )
(0.123)
( )
(0.096)
0.171+ ( ) 0.159 +( ) 0.223 +1.037=

() 0.080+( )0.122 +( )

( (Sternberg & Wagner, 1991)

- (Heilat & Al-Khamaiesh, 2016)

(Zhang & Sternberg,
2014)
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and Teachers’ Points of View

, King Abdulaziz University- Jeddah - Saudi Arabia.
, King Abdulaziz University- Jeddah - Saudi Arabia.
Abstract

Objectives: The current study aims to identify the topics of kindergarten
children’s embarrassing questions and response’s methods from
parents’ and teachers’ points of view.

Methodology: The research followed the descriptive approach using the
questionnaire tool. The study sample included (203) parents and teachers
of children in private kindergarten in the city of Jeddah.

Results: The study results showed that the most embarrassing questions
commonly asked by kindergarten children are questions asked about
human creation.

Conclusion: Based on the results, the study recommends raising parents
and teachers’ awareness of the need to be keen on using diverse and
appropriate parenting methods for children, which direct their thinking in
the right ways and make them feel reassured to ask the questions that are
in their minds.

Keywords: children's questions, embarrassing questions,
differences, parents' response methods, teachers' response methods

gender

(203)
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Abstract

Objectives:This study aimed at investigating the level of inclusion of
STEM standards in the content of Omani science curriculum for Grades
(1-6).

Methodology:Regarding relevant literature, a list of STEM standards was
compiled and transformed into a content analysis tool. It featured six main
standards, each divided into forty-one indicators. After confirming its
reliability and validity, the study thoroughly examined both pupils and
activity books for grades 1-6, covering the first and second semesters with
twenty-four books.

Results:According to the five-level classification scale (extremely low,
low, moderate, high, and exceedingly high), the study findings revealed
that the overall level of inclusion was (low-26.5%). The ranking of
inclusion levels for the standards was descending as follows: “Integration
of science, technology, engineering and mathematics” (exceedingly high-
69.5%); “Inquiry and thinking methods” (moderate-37.2%); “Use of
comprehensive and authentic evaluation tools” (moderate-33.2%);
“Connecting students’ learning with their local community” (low-26.1%);
“Augmenting learning and teaching with computer programs” (extremely
low-3.8%); and “Implementing engineering design” (extremely low-
1.9%). Regarding the inclusion of all STEM standards for each grade, it
was (low) for grades (1-4) as they arranged as follows: (fourth 28.5%, third
23.8%, second 21.7%, and first 19.2%). However, the percentages were at
a (moderate) level for the other two grades (fifth 31.3% and sixth 29.7%).

Conclusion:The study recommended a stronger emphasis on
incorporating STEM standards into curricula, ensuring a balanced
inclusion of these standards.

Keywords: Curriculum content analysis, Science curriculum, STEM
standards, Sultanate of Oman.
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Abstract

Objectives: The study explored the correlation between proactive personality
and academic boredom among students at Irbid University College and the
differences in levels of academic boredom based on gender.

Methodology: A convenient sample of 121 male and female students was
selected. To achieve the study's objectives, an academic boredom scale and a
proactive personality scale were utilized.

Results: The results showed that the level of academic boredom among
students was high and that there were significant gender differences, with
males exhibiting higher levels of academic boredom than females.
Furthermore, the findings revealed a negative correlation between proactive
personality and academic boredom among students of Irbid University
College.

Conclusion: This indicates that as the level of academic boredom
increases, the level of proactive personality decreases.

Keywords: academic boredom, proactive personality, Irbid University
College students.
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-0. 243 78 Female

*. Significant at the 0.05 level
(Fischer & Luiz, 2024) ()

(Nassif, 2018)

(Nidal, 2021) .
(Jaloud & Al-Jabouri.2022)

(Tanaka & Marayama, 2014)
(o =0.01)

(6)
:(6)
(Scale)
-.374™ Pearson Correlation
0.000 Sig. (2-tailed)
121 N
-.425™ Pearson Correlation
0.000 Sig. (2-tailed)
121 N
-.519™ Pearson Correlation
0.000 Sig. (2-tailed)
121 N
-479™ Pearson Correlation
0.000 Sig. (2-tailed)
121 N
**_Correlation is significant at the 0.01 level (2-tailed).
(6)
(0 = 0.01)
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(Striler &
Jex 2023)

(0 = 0.01)
(0.519-)
(0.374-)

(Rasquinha & Bantwal, 2016)

References

Akkermans, S., Khapova, P., & Bakker, B. (2016).
Career competencies and job crafting. Career
Development International, 21(6), 587-602.

Alikaj, A., Ning, W., & Wu, B. (2021). Proactive
personality and creative behavior: examining the
role of thriving at work and high-involvement HR
practices. Journal of Business and
Psychology, 36(5), 857-869.

Al-Shafi’i, N. (2016). Academic boredom and its
relationship to some psychological variables among
university students. Journal of the Faculty of
Education, Benha University, 27(107), 365-414.

Al-Tha’labi, 1., & Al-Rabi, F. (2024). A Causal model of
the relationship between mindset (Growth, Fixed),
Proactive Personality and Teaching Self-Efficacy
and Work Engagement among Teachers. Jordanian
Journal of Educational Sciences, 20 (3), 413-430.
[In Arabic]

Aspinwall, L., & Taylor, S. (1997). A stitch in time: self-
regulation and proactive coping. Psychological
Bulletin, 121(3), 417-436.

Awda, Ahmed (2010). Measurement and Evaluation in
the Teaching Process, (4th Ed). Irbid, Jordan: Dar
Al-Amal for Publishing and Distribution. [In
Avrabic]

Bakker, A., Tims, M. & Derks, D. (2012). Proactive
personality and job performance: the role of job
crafting and work engagement. Human Relations,
65 (10), 1359-1378.

Bandura, A. (1977). Self-efficacy: Toward a unifying
theory of behavioral change. Psychol. Rev., 84(1),
191-215.

Baqgi, N. (2015). The Big Five Personality Traits in
Relation with Job Satisfaction among UNRWA
Teachers in the Educational Area of Irbid. Jordanian
Journal of Educational Sciences, 11(4), 427-447.[In
Avrabic]

314

Barmack, J.E. (1938) the effect of benzidrine sulphate
(benzl-methyl-carbinamide) upon the report of
boredom and other factors. Journal of Psychology,
5(1), 125- 133.

Bateman, T., & Crant, J. (1993). The proactive
component of organizational behavior. Journal of
Organisational Behavior, 14(2), 126-130.

Belwalkar, B. (2016). Reinventing proactive personality:
A new construct and measurement Doctorate
dissertation, Louisiana Tech University.

Boukhta, and Jaafour. (2018). Academic boredom among
secondary school students: an exploratory
comparative study in the city of Ouargla. Studies
and Research of the Arab Journal in the Humanities
and Social Sciences, 10(8), 502-514. [In Arabic]

Bowers, K. (1973). Situationism in psychology: An
analysis and a critique. Psychological Review,
80(5), 307-336. https://doi.org/10.1037/h0035592.

Buss, D. (1987). Selection, evocation, and manipulation.
Journal of Personality and Social Psychology, 53(3),
1214-1221.

Chunyan, H., & Ying, L. (2024). Proactive personality,
burnout, and teaching enjoyment: exploring
relationships in Chinese English teachers. Frontiers
in Psychology, 15, 1351313.

Costa Jr, P. T., & McCrae, R. R. (2000). Neo Personality
Inventory. American Psychological Association.

Crant, J. (1995). The proactive personality scale and
objective job performance among real estate agents.
Journal of Applied Psychology, 80(3), 22-30.

Crant, J. M. (2000). Proactive behavior in
organizations. Journal of management, 26(3), 435-
462.

Csikszentmihalyi, M. (1997). Finding Flow: The
Psychology of Engagement with Everyday Life.
Hachette UK.




D’Mello, S. and Graesser, A. (2009) Automatic detection

of learner’s affect from gross body
language.Applied Artificial Intelligence, 23(2),
123-150.

files.wordpress. com/2010/07/boredom-data-
summary_oct-18.pdf. Accessed 9 June 2012

Daschmann, E. C., Goetz, T., & Stupnisky, R. H. (2011).
Testing the predictors of boredom at school:
Development and validation of the precursors to
boredom scales. British Journal of Educational
Psychology, 81(3), 421-440.

Farmer, R.; Sundberg, N. D. (1986). Boredom proneness:
The development and correlates of a new scale.
Journal of Personality Assessment, 50(1), 4-17.

Fischer, 1., & Luiz, J. M. (2024). Exploring gender
differences in Gen Z students’ attribution of
obstacles influencing their academic and
professional success. The International Journal of
Management Education, 22(2), 100989.

Fisher, D. (1993). Boredom at work: A neglected
concept. Human Relations. 46 (3), 395-417.

Goetz, T., & Hall, N. C. (2014). Academic boredom.
In International  handbook of emotions in
education (pp. 311-330). Routledge.

Grant, A. M., & Ashford, S. J. (2008). The dynamics of
proactivity at work. Research in Organizational
Behavior, 28, 3-34.

Hair, Jr, J. F., Sarstedt, M., Matthews, L. M., & Ringle,
C. M. (2016). Identifying and treating unobserved
heterogeneity ~ with  FIMIX-PLS: part |-
method. European business review, 28(1), 63-76.

Hassan, B. (2016). the level of academic boredom among
students of the Faculty of Education at Hebron
University in light of some variables. Journal of the
Association of Arab Universities for Research in
Higher Education, 36 (2), 79-93. [In Arabic]

Jaloud, A., & Al-Jabouri, A. (2022). Academic boredom
among public and private university students.
Journal of Humanities, 13(1), 586-600. [In Arabic]

Jiang, L. (2017). Perception of and reactions to job
insecurity: The buffering effect of secure
attachment. Work & Stress, 31(3), 256-275.

Koksal, O., Giler, M., Cetin, F., & Sahin, F. (2023).
Proactive personality and job performance during
cross-cultural service encounters: a moderated
mediation model. Baltic Journal of
Management, 18(2), 157-172.

Leary, R., Rogers, A., Canfield, W., Coe, C. (1986).
Boredom in interpersonal encounters: Antecedents
and social implications. Journal of Personality and
Social Psychology, 51(5), 968-975.

Mann, S., & Robinson, A. (2009). Boredom in the lecture
theatre: an investigation into the contributors,
moderators, and outcomes of boredom amongst
university students. British Educational Research
Journal, 35(2), 243-258.

Smith, R. P. (1981). Boredom: A review. Human
factors, 23(3), 329-340.

315

Daniels, L. M. (2010). Data summary: causes and coping
with boredom. Retrieved from
http://emotionandmotivation.

Moroldo, G.K. (1986) Shyness, boredom and grade point
average among college students. Psychological
Reports, 59(2), 395-398.

Mugaddadi, M., Al-Jabour, F., & Obaidat, A. (2021).
Machiavellian Personality and Its Relationship to
Parenting Styles among Yarmouk University
Students. Jordanian Journal of Educational
Sciences, 17 (3), 334-357. [In Arabic]

Nassif, Muhammad. (2018). the feeling of academic
boredom, its prevalence, its justifications, and its
relationship to the level of academic achievement
and participation and teacher behaviors that support
the independence of secondary school students.
National Center for Educational Research and
Development, 17(34), 23-142. [In Arabic]

Nidal, knew him. (2021). Academic boredom and its
relationship to self-efficacy among students at
Hebron and Palestine Polytechnic Universities in
Hebron Governorate. Unpublished master’s thesis,
Hebron University, Palestine. [In Arabic]

Ozkurt, B., & Alpay, C. (2018). Investigation of
Proactive Personality Characteristics of the Students
of High School of Physical Education and Sports
through Various Variables. Asian. Journal of
Education and Training, 4(2), 150-155.

Parker, S. K., Bindl, U. K., & Strauss, K. (2010). Making
things happen: A model of proactive
motivation. Journal of management, 36(4), 827-
856.

Pekrun, R. (2006). The control-value theory of
achievement emotions: Assumptions, corollaries,
and implications for educational research and
practice. Educational Psychology Review, 18(4),
315-341.

Pekrun, R., Goetz, T., Daniels, L. M., Stupnisky, R. H.,
& Perry, R. P. (2010). Boredom in achievement
settings: Exploring control-value antecedents and
performance outcomes of a neglected emation.
Journal of Educational Psychology, 102(3), 531-
549.

Pekrun, R., Goetz, T., Titz, W., & Perry, R. P. (2002).
Academic emotions in students' self-regulated
learning and achievement: A program of qualitative
and quantitative research. Educational
psychologist, 37(2), 91-105.

Pekrun, R, Hall, N. C., Goetz, T., & Perry, R. P. (2014).
Boredom and Academic Achievement: Testing a
Model of Reciprocal Causation. Journal of
Educational Psychology, 106(3), 696-710. Doi:
1037/a0036006

Perkins, R.E. and Hill, A.B. (1985) Cognitive and
affective aspects of boredom. British Journal of
Psychology, 76, 221-234.



Pitt, L., Ewing, M., & Berthon, P. (2002). Proactive
behavior and industrial salesforce Performance.
Industrial Marketing Management, 31(5), 639-644.

Prabhu, V. (2007). Understanding the effect of proactive

personality on job related outcomes in an
organisational change  setting. Doctorate
dissertation, the Graduate Faculty, Auburn

University.

Rasquinha, D. M., & Bantwal, P. (2016). State Boredom
and Emotion Regulation among the Institutionalised
Elderly. Indian Journal of Gerontology, 30(4), 434—
440.

Robson, D. (2017). Psychology: Why boredom is bad...
and good for you. Bbc.com. Archived from the
original on August 24, 2017.

Schonrock-Adema, J., Heijne-Penninga, M., Van Hell, E.
A., & Cohen-Schotanus, J. (2009). Necessary steps
in factor analysis: enhancing validation studies of
educational instruments. The PHEEM applied to
clerks as an example. Medical teacher, 31(6), 226-
€232.

Seibert, S., Crant, J., & Kraimer, M. (1999). Proactive
personality and career success Journal of Applied
Psychology, 84(3), 416-27.

Sharp, J. G., Sharp, J. C., & Young, E. (2020). Academic
boredom, engagement and the achievement of
undergraduate students at university: A review and
synthesis of relevant literature. Research Papers in
Education, 35(2), 144-184.

Sharp, J. G., Zhu, X., Matos, M., & Sharp, J. C. (2021).
The Academic Boredom Survey Instrument (ABSI):
a measure of trait, state, and other characteristic
attributes for the exploratory study of student
engagement. Journal of Further and Higher
Education, 45(9), 1253-1280.

Striler, J. N., & Jex, S. M. (2023). Getting crafty when
you're bored: The interaction between personality
and  boredom. Personality  and Individual
Differences, 203, 112013.

Sun, T., & Yu, D. (2023). the effects of boredom
tendency on academic burnout of private high
school students in Henan province, china: the
mediating role of time of time management
disposition.

316

Tanaka, A., & Murayama, K. (2014). Within-Person
Analyses of Situational Interest and Boredom:
Interactions between task-specific perceptions and
achievement goals. Journal of Educational
Psychology, 106(4), 1122-1134.

Tha'labi Ibrahim. (2023). The Mediating Role of
Teaching Self-Efficacy in the Relationship between
Mindset (Growth, Fixed), the Proactive Personality
and Work Engagement among Teachers”. PHD

thesis, Yarmouk University. [In Arabic]

Tian, L. (2014). The development and validation of a
proactive coping inventory. [Doctorate Dissertation,
University of Missouri- Columbia.

Trifiletti, E., Capozza, D., & Falvo, R. (2009). A
validation of the proactive personality scale.
Dipartimento di Psicologia General, 16(2), 1-17.

Tze, V. M., Daniels, L. M., & Klassen, R. M. (2016).
Evaluating the relationship between boredom and
academic outcomes: A meta-analysis. Educational
Psychology Review, 28(1), 119-144.

Tze, V. M., Klassen, R. M., & Daniels, L. M. (2014).
Patterns of boredom and its relationship with
perceived autonomy support and engagement.
Contemporary Educational Psychology, 39(3), 175—
187.

Vodanovich, J. (2003). Psychometric Measures of
Boredom: A Review of the Literature. The Journal
of Psychology, 137(6), 569-588.

Wallbott, H.G. (1998) Bodily expressions of emotion.
European Journal of Social Psychology, 28(6), 879-
896.

Wang, Z., Zhangb, J., Thomas, C., & Spitzmuellera, Ch.
(2017). Explaining benefits of employee proactive

personality: The role of engagement, team
proactivity composition and perceived
organizational support. Journal of Vocational

Behavior, 101(2), 90-103.

Zuckerman, M. (1979) Sensation seeking: Beyond the
optimal level of arousal. Hillsdale, NJ: Lawrence
Erlbaum Associates



o N\
% 317

ol E i s Goaiio
Sclentific Research Support Fund

Research Trends for Gifted Care in the Hashemite Kingdom of Jordan: A Systematic

Ahmad Rababah*

Received: 17/10/2024
Accepted: 25/2/2025
Published: 30/9/2025

*Corresponding author:

Ahmad Rababah, PhD researcher in the
Department of Special Education, King
Faisal University, Al-Hofuf, Kingdom of
Saudi Arabia.
Rababah1909@hotmail.com

How to cite: Rababah , A. (2025).
Research trends for gifted care in the
hashemite kingdom of jordan: A
systematic review of the literature 2014-
2024. Jordan Journal of Educational
Sciences,21(3),317-330.
https://doi.org/10.47015/21.3.5

© 2025 Publishers / Yarmouk University.
This article is an open access article
distributed under the terms and
conditions of the Creative Commons
Attribution (CC BY-NC) license
https://creativecommons.org/licenses/by-
nc/4.0/

.2025

-330 2025 3 21

Review of the Literature 2014-2024

, PhD researcher in the Department of Special Education, King Faisal University,
Al-Hofuf, Kingdom of Saudi Arabia

Abstract

Objectives: The study aimed to explore research trends in the field of
gifted care, and to reveal the most commonly used research practices
(methodology and procedures) in Jordan for the period 2014-2024.

Methodology: The study followed the descriptive analytical approach, and
used the (PRISMA) appendix as a tool to limit and include studies. It
included 177 studies.

Results: The results revealed a set of research trends arranged in
descending order as follows: personal and social characteristics of the
gifted at a rate of 15.82%, assessment at a rate of 14.69%, educational and
pedagogical practices at a rate of 14.12%, thinking skills at a rate of
13.56%, the effectiveness of various strategies and programs at a rate of
12.99%, mental health and social adaptation at a rate of 10.73%, detection
and identification services at a rate of 6.21%, implicit theories among
stakeholders at a rate of 5.65%, developmental perceptions at a rate of
3.95%, and some other axes at a rate of 2.26%. It also revealed that the
quantitative approach and tools are the most commonly used, and gifted
students are the most targeted samples.

Conclusion: The study recommends the necessity of using more in-depth
research methods in studying phenomena, using qualitative tools to collect
data, and avoiding stereotypes in scientific research.

Keywords: Systematic review, Gifted, Research Trends.
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Abstract

Obijectives: The current study aims to reveal the differences in false memory and
psychological well-being according to the variable of specialization (Class
Teacher, Childhood Education, and psychological counselling), and to reveal the
correlation between false memory and psychological well-being.

Methodology: A correlational approach was used, and a convenience sample of
(270) male and female students from the Faculty of Education at Yarmouk
University was selected. To achieve the study's objectives, two scales were used:
the false memory scale and the psychological well-being scale, after ensuring
their validity and reliability.

Results: The results show that there are no differences in false memory due to
the specialization variable, while the results indicate that there are differences in
psychological well-being due to the specialization variable. Finally, the results
show that there is a negative relationship between the false memory and
psychological well-being.

Conclusion: The study recommended the need to design training programs
aimed at enhancing students' effectiveness in using cognitive processes, which
would contribute to reducing their levels of false memory. (169)

Keyword: False memory, Psychological well-being, Yarmouk University
students.
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Abstract

Obijectives: The study aims to explore the level of body image and its relationship
to life orientation among female fitness center attendees in Irbid Governorate,
Jordan, as well as to examine if there are statistically significant differences based
on variables such as age, marital status, education level, and employment status.

Methodology: A descriptive correlational method was applied, using body image
and life orientation scales on a sample of 347 female fitness center attendees from
Irbid Governorate in Jordan, selected through convenience sampling.

Results: The results revealed that the level of body image perception among fitness
center attendees was high. No statistically significant differences were found in
body image scores across all dimensions based on age. Additionally, no significant
differences were found based on marital status in all dimensions, except for the
general feelings about appearance dimension, where single individuals scored
higher. There were no significant differences based on educational level in all
dimensions, except for the weight satisfaction dimension, where those with a
bachelor's degree or higher scored higher. No statistically significant differences
were found based on employment status across all dimensions, except for the
general feelings about appearance, where students scored higher. The results also
indicated a high level of life orientation, with no significant differences based on
age or marital status. Significant differences were found based on education level,
with individuals holding a bachelor's degree or higher scoring higher, and based on
employment status, where employed individuals scored higher. Finally, the results
revealed a statistically significant positive relationship between body image and
life orientation among fitness center attendees.

Conclusion: The study concludes that there is a need to enhance awareness
regarding body image and positive life orientation by adopting positive life
approaches and practices.

Keywords: Body Image, Life Orientation, Female Fitness Center Attendees.
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I. APPENDIXES STRUCTURED OBSERVATION CHECKLIST

This Structured Observation Checklist aims to systematically document the implementation of the Play-Way and
Structural Approaches in teaching English grammar in real-time classroom settings.

Item Observation Detailed Comment
Teacher- High/ Medium/ | < Frequency of teacher-initiated interactions with students.
Student Low <> Nature of feedback provided by the teacher
Interactions (positive/constructive/neutral).

<> Instances of teacher facilitating group activities/discussions.

> Use of instructional aids and materials by the teacher.
Pupils’ High/ Medium/ | < Number of students actively participating in activities.
Engagement Low <> Frequency of student-initiated interactions/questions.

<> Level of student enthusiasm and interest during the lesson.

R Instances of on-task versus off-task behavior among students.
Adherence  to | High/ Medium/ | < Degree to which the Play-Way Approach is implemented (use
Teaching Low of games, role-playing, interactive activities).
Methods <> Degree to which the Structural Approach is implemented (focus

on grammar rules, structured exercises, repetition).
Immediate Positive [| % Instances of positive behavioral changes during the lesson
Impact Neutral [] % Examples of increased participation or attention span

Negative <> Observable improvements in student understanding and
interaction

Il. PRE-TEST/POST-TEST ASSESSMENTS
These Pre-Test and Post-Test Assessment serves to
measure the English grammar proficiency of creche
school students before and after the intervention. Each
test item is designed to assess specific grammar skills and
concepts. The pre-test and post-test contain the same
items to measure the learning gains accurately.
1) Identify the correct noun: The cat is under the table.
A)cat B)is C)under D) table
2) Fill in the blank with the correct verb form: She
(to run) to school every day. A) runs B)
run C) running D) ran
3) Choose the correct article for the sentence: | saw

elephant at the zoo. A) a B)an C)
the D) no article
4) Select the correct preposition: The book is the
table. A)on B)in C)at D) under

5) Correctly match the subject with the verb: The dogs
(to bark) loudly. A) bark B) barks C)
barking D) barked
6) Choose the correct pronoun to complete the
sentence: is my best friend. A) You
B) She C)It D) They
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7)1dentify the adjective in the sentence: The sky is very
blue today. A)sky B)is C)blue D) today
8) Choose the correct conjunction to join the sentences:

I want to play, itisraining. A)and B)
but C) so D) or

9) Select the correct tense for the sentence:

They __ (to eat) dinner when the phone rang. A) were

eating B) eat C) ate D) are eating

10) Fill in the blank with the correct form of the
adjective:

This puzzle is than that one. A) easy B)
C) easiest D) most easy

easier
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checklists. Two creches were used with 30 pupils used
for the study. Teacher student interactions and student
engagement were examined in the qualitative analysis
and the pretest and posttest performance was compared
using descriptive and inferential statistics (paired and
independent t tests) in the quantitative analysis. The data
on gender demography showed that in Creche 1, in terms
of their gender distribution was relatively balanced,
whereas in Creche 2, there were more males than
females. However, the pretest results indicated similar
performance levels in the two creches, although the mean
score in Creche 1 was higher and the variability in test
scores smaller than in Creche 2. The post test revealed
that Creche 1 (which used the Structural Approach),
performed significantly better than the other three
Creches in grammar proficiency in that the mean score
was higher and the standard deviation, lower meaning
that there were fewer wide swings in its performance. On
the other hand, Creche 2 which was based on Play way
Approach had lower mean score and higher variability,
implying that there was lack of steady improvement in
development. The Structured Observation Checklist also
gave us some insight into how the teaching methods
worked. Although group activities and instructional aides
were not regularly used, teacher-student interactions
were occurring frequently and constructively. Active
participation pupils had low engagement while pupils
showing enthusiasm and showing interests had medium
levels of engagement. The play way approach was
moderately implemented, while the structural approach
was highly implemented. Findings revealed that the
Structural Approach was more effective to enhancing
grammar proficiency as there was a difference between
pretest and post test scores whereas in Play-Way
Approach there was no difference in learning outcome.
The major findings are:
i. Mean post-test score observed in Creche 2 was
lower than that observed in Creche 1.
The better performance improvements in both cases
appeared to be a byproduct of the Structural
Approach.
Student performance with the Play Way Approach
was more variable.
They were generally constructive, frequent teacher-
student interactions.
It has been found that the Structural Approach improves
grammar proficiency more than the Play-Way Approach.
Finally, it is concluded that there is need for
intentionality in creche setting when selecting and
implementing grammar teaching approaches. Since when
it comes to the young learners on the formative years,
they are more benefitted when they are taught in a
structured and purposeful manner that suits their
developmental stage. To ensure alignment of teaching
strategies with educational goals on one hand and
students’ cognitive and emotional stages on the other
hand, there is intentional use of certain grammar
approaches. For this study, it shows that the Structural
Approach outperforms the Play-Way Approach on the

iv.
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creche students in teaching English grammar in Ijebu-

Ode township. The study emphasizes the need for

choosing suitable methods of teaching depending on their

efficiency in the attainment of the educational objectives.

However, the Structural Approach is clearly the superior

method where proficiency in grammatical concept is

concerned, lending the ideal way to teach basic language
skills. The result is that educational strategies should
emphasize well structured, rule-based instruction to
foster consistency and effectiveness in learning
outcomes. However, future research may also investigate
whether the benefits of using elements of the Play-Way

Approach could be augmented while minimizing the

limitations by integrating some elements from the

Guided Practice Approach.

5.0 Recommendations

Based on the study's findings, the following
recommendations are proposed:

i.  The Structural Approach has been found effective in

increasing grammar competence and educators in

creche settings are recommended to use the
structural approach.

Elements of the Play-Way Approach (interactive

activities) may be integrated to ensure that balance

is achieved in terms of learning and engagement:
various learning styles are taken into consideration.

To ensure success, teacher training and resources

focused on the Structural Approach should be

prioritized, promoting active student participation.

Regular monitoring and evaluation of teaching

methods are essential for identifying areas of

improvement and maintaining effectiveness.

Lastly, fostering frequent and constructive teacher-

student interactions will enhance grammar learning

through active engagement and personalized
feedback.
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Paired t-Test Statistics
1) Mean Difference:Mean Difference (Creche 1) =
> Differences (Creche 1) = 24 = 1.60

n 15

Mean Difference (Creche 2) = Y Differences (Creche 1)
=8=0.53 n
15
2) Standard Deviation of Differences:
SD (Creche 1)=~1.12,SD (Creche 2)=1.16
d
t = =
a4/

3) t-Statistic Calculation:

For Creche 1:

For Creche 2:
4) Degrees of Freedom: df=n-1=15-1=14
5) Critical t-Value (a0 = 0.05, two-tailed):

bvitical = 2.145

As presented in the analysis above, for Creche 1, t =
4.87 is greater than critical = 2.145. Therefore, we reject
HO0., concluding that there is a significant difference in
the English grammar achievement of creche school
students taught using traditional methods (structural)
compared to those taught using the Play-Way Approach.
For Creche 2, t = 1.61 is less than fcritical = 2.145.
Therefore, we fail to reject HOs, concluding that there is
no significant difference in learning outcomes between
the Play-Way Approach and the Structural Approach.
Based on the analysis, the Structural Approach
(traditional methods) appears to be more effective in
improving grammar proficiency among creche students
in ljebu Ode.

In discussing the findings further, it is imperative to
note that the present study aimed to evaluate the
effectiveness of the Play-Way Approach and the
Structural Approach in teaching English grammar to
creche students in ljebu-Ode township. Using a mixed-
methods approach, the study analyzed both qualitative
data from structured observation checklists and
quantitative data from pre-test and post-test assessments.
The results were such that it was established that
Structural Approach (traditional methods) was more
effective in bringing about grammar proficiency among
creche students in ljebu Ode. Results show significant
differences in the pre-test and post-test scores for those
pupils taught by the structural way, while the play way
showed no significant difference in learning outcome.

These findings are compared to other studies in
order to put the effectiveness of these teaching methods
in perspective. Smith and Jones (2020) determine that

380

play based learning has greatly boosted language skills
and cognitive development among preschool children
when compared with traditional means of teaching.
However, these findings contrast with the current study,
where improvement using the Play Way Approached was
not significantly higher than that with the Structural
Approach. Brown and Taylor (2018) also showed that the
structure play activities had a positive effect on
vocabulary acquisition and grammar comprehension and
thus, play could also be used in educational contexts. The
Play-Way Approach was found to be effective in
promoting grammar skills of young learners in which
children in the experimental group made significant
improvements in grammar test (Nguyen & Tran, 2019).
Such conclusions are inconsistent with those of the
present study, where the Play-Way Approach did not lead
to superior grammar proficiency compared to the
Structural Approach. In addition, Lee and Kwon (2017)
report that structured play activities were more successful
in fostering language learning than unstructured play,
reflecting that the inventiveness of educational play
activities encourages more successful learning of
language. Overall, Wang and Chen (2016) asserted that
play based learning leads to the promotion of literacy and
numeracy, with particularly gratifying results in the area
of language development. In line with general consensus
on the subject in the literature, this finding corroborates
with the idea that play based learning is able to promote
some aspects of early childhood education. Their
conclusion was that the Play Way Approach had a
significant greater impact on the elevation of English
Language Skills most especially in grammar and
vocabulary acquisition. Other studies in addition to this
one point out the beneficial traits of language learning
with play based methods, which the current study has
failed to replicate in ljebu Ode.

Finally, Alvarez and Garcia (2022) indicated that
structured play greatly helps boost early childhood
literacy, especially in children involved in it since they
generally make better progress in reading and writing
skills. This suggests that playing should be folded within
educational  strategies for  supporting literacy
development. Though previous studies have emphasized
the advantages of play based learning and structured play
activities in early childhood education, the present study
reveals that the Structural Approach was preferable to
teaching the English grammar to creche students in ljebu
Ode. They may be due to contextual differences,
implementation variations and particular educational
environments. It needs further research to investigate in
what situations which teaching methods are more
effective and on which they are less effective.

4.0 Conclusions

The study was to determine the effectiveness of
the Play-Way Approach and the Structural Approach in
teaching creche students in ljebu-Ode township, English
grammar. It used a comprehensive mixed methods
approach combining qualitative data collected from pre
and posttest assessments and structured observation
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Hos: There is no significant difference in
learning outcomes between the Play-Way Approach and
the Structural Approach for Creche 2.
Table 7: Pretest and Post-test Scores presentation for Paired T-tests Analysis

Pre-Test Scores Post-Test Scores
Pupil Crechel Creche2 Crechel (Structural Creche2
(Structural (Play-Way Approach) (Play-Way
Approach) Approach) Approach)
1 6 5 8 7
2 7 6 7 6
3 8 6 9 7
4 5 5 8 6
5 6 7 7 8
6 7 8 8 6
7 6 7 9 7
8 5 6 9 8
9 8 5 8 7
10 7 6 7 6
11 6 8 8 7
12 6 7 9 6
13 5 6 7 8
14 8 7 9 7
15 7 5 8 6
Source: Field Survey (2024)

It is imperative to calculate the mean and standard Creche 1:Mean = 120=8.00, SD=0.73 15
deviation for each creche's pre-test and post-test scores, Creche 2:Mean =90=6.00, SD=1.10 15
then perform paired t-tests to determine if there are PAIRED T-TEST
significant differences. To perform the paired t-test, the differences between

Mean and Standard Deviation Calculations pre-test and post-test scores for each pupil in both creches
Pre-Test Scores: will be used.
Creche 1:Mean = 101=6.73, SD=1.16 15 Calculation of Differences

Creche 2:Mean = 99=6.60, SD = 1.12 15
Pre-Test Scores:
Table 8: the differences between pre-test and post-test scores
for each pupil in both creches

Pupil  Difference (Crechel) Difference (Creche2)
1 2 2
2 0 0
3 1 1
4 3 1
5 1 1
6 1 -2
7 3 0
8 4 2
9 0 2

10 0 0
11 2 -1
12 3 -1
13 2 2
14 1 0
15 1 1

Source: Field Survey (2024)
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Table 6: Report of the SOC

Item Observation Detailed Comment
Teacher- High <> Frequency of teacher-initiated interactions with students.
Student Constructive <> Nature  of  feedback  provided by the teacher

Interactions

(positive/constructive/neutral).

Medium <> Instances of teacher facilitating group activities/discussions.
Low > Use of instructional aids and materials by the teacher.
Item Observation Detailed Comment
Pupils’ Low <> Number of students actively participating in activities.
Engagement Low <> Frequency of student-initiated interactions/questions.
Medium <> Level of student enthusiasm and interest during the lesson.
Medium > Instances of on-task versus off-task behavior among students.
Adherence to Medium <> Degree to which the Play-Way Approach is implemented (use of
Teaching games, role-playing, interactive activities).
Methods High <> Degree to which the Structural Approach is implemented (focus
on grammar rules, structured exercises, repetition).
Immediate Positive <> Instances of positive behavioral changes during the lesson
Impact Neutral <> Examples of increased participation or attention span
Positive <> Observable improvements in student understanding and
interaction
Source: Field Survey (2024)
During the data collection, the structured implemented at high level focusing on grammar rules,

observation checklist revealed several critical insights
into the effectiveness of the Play-Way Approach and the
Structural Approach for teaching grammar. The checklist
detailed various aspects of teacher-student interactions,
pupil engagement, adherence to teaching methods, and
immediate impact on students. The teacher-student
interactions were notably high, with frequent teacher-
initiated interactions observed. The feedback provided by
the teachers was generally constructive, fostering a
supportive learning environment. The teacher facilitated
group activity and discussions at a medium level only.
Furthermore, the teachers showed relatively low usage of
instructional aids and materials thus, may be something
to improve in enriching the instructional experience.
Various indicators of pupil engagement were assessed.
Students were minimal participating in activity of the
students, such as interactions between students and
questions from students. With participation level so low,
this may signal a need to make sure students are truly
participating in lessons. Nonetheless, there was a
medium level of student enthusiasm and interest as
students learned, implying however that though not all
the students were fully involved, some interest was
demonstrated in the activities. A medium level was also
observed for the observation of on task vs. off task
behavior, which suggested students were moderately
oriented to the lessons.

Another of key observations was in terms of
adherence to the teaching methods. The Play-Way
Approach (which uses games, role playing and
interactive activities) was implemented at a medium
level. Therefore, though some of the Play-Way Approach
elements were there, it was not that well adopted into the
teaching process. However, the Structural Approach was
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structured exercises and repetition. Such commitment to
Structural Approach implies that grammar is taught more
systematically and also rules based. Generally, the
lessons were observed to have a generally positive
immediate impact on students. Positive behavioral
changes during the lessons were occasionally noted, i.e.,
increased participation and attention span. Moreover, the
methods had a positive effect on the students’ learning
outcomes evidenced by a noticeable increase in student
understanding, and interaction of students with peers and
with tutors too. The high level of implementation of the
Structural Approach, coupled with the positive
immediate impact observed, indicates that the Structural
Approach may be more effective than the
Transformational Grammar approach in teaching
grammar. This approach's focus is on grammar rules,
structured exercises, and repetition appears to provide a
more effective framework for improving students’
grammar proficiency compared to the medium-level
implementation and engagement observed with the Play-
Way Approach.
Test of Hypotheses
In order to compare the pre-test and post-test scores
within each group to determine the extent of
improvement in grammar proficiency and also to
ascertain which method was more effective, this study
adopts the paired t-tests. The following hypotheses
therefore will be tested accordingly.
Ho:: There is no significant difference in the
English grammar achievement of creche school students
taught using traditional methods (structural) compared
to those taught using the Play-Way Approach for Creche



Imikan

Calculation of Mean and Standard Deviation
Formulas:
1) Mean (Average)
e
Mean = =t
where xi is each score, and n is the number of scores.
2) Standard Deviation (SD)

Gy = 1*:.."'\':_" r:’\]-:-:m:"

Mean Calculation:

Creche 1:
7T+64+7+6+8+64+7+84+7+6+7+6+84+T7+6 90
15 15
Standard Deviation Calculation:
I,."(?-- 6)2+ (6 —6)24+(7T—6)2+...+ (6—6)2 140+14+04+44+0+1

y 15
score and standard deviation for Creche 1 and 2 are

summarised as follows: Therefore, the outcome of the
calculated mean

Table 5: Summary of Mean Score and Standard Deviation of Creche 1 and 2

Creche Mean Score () Standard Deviation (o)
Creche 1 8.00 0.73
Creche 2 6.00 1.10

Source: Field Survey (2024)

Post test data shows a higher mean in creche 1 (8.00)
compared to Creche 2 (6.00). On average, the post-test
pupils of Creche 1 did better than those of Creche 2,
which means that the comparison set could be used. But
Creche 1 has a smaller standard deviation (0.73) than
Creche 2 (1.10). This indicates that the test scores in
Creche 1 achieved a more even level of performance
because there was less variability surrounding the mean
test score. Creche 2, on the other hand, had more
variation in test scores (a wider spread of performance
levels). In addition, the descriptive statistics on the
posttest show that Creche 1 had both the higher mean and

377

less variability than Creche 2, meaning this structural
approach to teaching grammar appeared more effective
than the one in Creche 2. On the other hand, Creche 2,
with a lower mean and higher variability, shows that the
Play-Way Approach might have had less consistent
impact on grammar proficiency among the pupils.
Therefore, the results support the effectiveness of the
structural approach in enhancing grammar proficiency
compared to the Play-Way Approach, consistent with the
general outcome favoring the structural approach.
Structured Observation Checklist (SOC) Report
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Standard Deviation
The standard deviation (o) is calculated using
the formula:

Standard Deviation analysis for Creche 1:

Where: o is the symbol that denotes standard deviation.
n is the number of observations in a data set.

xi is the ith number of observations in the data set.

M is the mean of the sample.

V is the variance.

> x is the sum of all values in a data set.

{(6—6.732 4+ (T—6.73)2+ (8 —6.73)2 + ...+ (7T—6.73)2 {9.33
V 14 BRAEY!
Standard Deviation analysis for Creche 2:
f‘.- - 6.60)2 + (6 — 6.60)% + (6 — 6.60)% + + (5 — 6.60)2 I,-"ll.il[)
V 14 Vi

Therefore, the outcome of the calculated mean
score and standard deviation for Creche 1 and 2 are

summarised as follows:

Table 3: Summary of Mean Score and Standard Deviation of Creche 1 and 2

Creche Mean Score (L) Standard Deviation (o)
Creche 1 6.73 6.73
Creche 2 6.60 6.60

Source: Field Survey (2024)

From the results presented in the table, we can
observe that the mean score for Creche 1 is 6.73, slightly
higher than Creche 2's mean score of 6.60. This suggests
that, on average, pupils from Creche 1 performed
marginally better than those from Creche 2 in the pretest.
The standard deviation for Creche 1 is 0.81, while for
Creche 2, it is 0.89. The standard deviation measures the
spread of scores around the mean. A higher standard
deviation in Creche 2 indicates that the scores were more
spread out compared to Creche 1. This means there was
more variability in the test scores of Creche 2 pupils. By
implication, the slight differences in mean scores suggest
that both creches have similar performance levels in
terms of grammar proficiency before the intervention.

The variability in scores (as indicated by the standard
deviations) also points to a slightly more consistent
performance in Creche 1 compared to Creche 2. This
could imply that pupils in Creche 1 had a more uniform
level of understanding of grammar concepts tested in the
pretest. These initial findings set the stage for a more
detailed analysis after the post-test, where changes in
performance can be attributed to the different teaching
methods employed.
b) Post-test Analysis

The following are the post-test scores for the 30
pupils from the two creches (15 pupils each). Ten (10)
questions were administered, each question carried 1
mark, making a total of 10 marks as presented below:

Table 4: Post-test scores for Creche 1 and 2

Creche 1 Test Score Creche 2 Test Score
Pupil One 8 Pupil One 7
Pupil Two 7 Pupil Two 6
Pupil Three 9 Pupil Three 7
Pupil Four 8 Pupil Four 6
Pupil Five 7 Pupil Five 8
Pupil Six 8 Pupil Six 6
Pupil Seven 9 Pupil Seven 7
Pupil Eight 9 Pupil Eight 8
Pupil Nine 8 Pupil Nine 7
Pupil Ten 7 Pupil Ten 6
Pupil Eleven 8 Pupil Eleven 7
Pupil Twelve 9 Pupil Twelve 6
Pupil Thirteen 7 Pupil Thirteen 8
Pupil Fourteen 9 Pupil Fourteen 7
Pupil Fifteen 8 Pupil Fifteen 6

Source: Field Survey (2024)
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were expert reviewed and pilot tested to ensure validity
and reliability. Thematic analysis of qualitative
observations and statistical analysis of test scores, using
descriptive statistics and paired t-tests, was used to
analyze the data to evaluate the effectiveness of the Play
way and Structural approaches to improve English
grammar learning.
4.0 Results and Discussions

The outcome and the research of data gathered to
assess the efficiency of the Play-Way and Structural
Approaches to instruction of English grammar in this

comprehensive mixed-methods approach that integrates
the qualitative to the quantitative. Moreover, thematic
analysis is applied to qualitative data from structured
observation checklists to determine the patterns in
teacher student interaction and student engagement.
Quantitative data from pre-test and post-test assessments
is analyzed using descriptive statistics to summarize test
scores and inferential statistics, including paired and
independent t-tests, to compare performance gains
between groups. Out of the two (2) creches selected for
this study, fifteen (15) pupils each were sampled for the

section shown. The study is framed with a pre-test and post-test.
Table 1: Frequency and percentage distribution of Respondents’ Gender
SIN Creche Gender Frequency Percentage (%0)
1 Creche 1 Male 8 53.3%
Female 7 46.7%
Total 15 100%
Male 11 73.3%
2 Creche 2 Female 4 26.7%
Total 15 100%

Source: Field Survey (2024)

Table 1 presents the frequency and percentage
distribution of respondents' gender in the selected two
creches. In Creche 1, there are 8 males (53.3%) and 7
females (46.7%), indicating a relatively balanced gender
distribution. In contrast, Creche 2 has a higher proportion
of males, with 11 males (73.3%) and 4 females (26.7%),
showing a significant gender imbalance. The
implications of this distribution suggest that any gender-
based analysis of the pretest and post-test results should
consider the potential influence of the more balanced
gender ratio in Creche 1 compared to the male-dominant

composition of Creche 2. This could impact the
comparative effectiveness of the teaching methods if
gender differences in learning styles or outcomes are
significant.
Pre-Test/Post-Test Assessments
(a) Pre-test Analysis

The following are the pretest scores for the 30 pupils
from the two creches (15 pupils each). Ten (10) questions
were administered, each question carried 1 mark, making
a total of 10 marks as presented below:

Table 2: Pretest Scores for Creche 1 and 2

Creche 1 Test Score  Creche 2 Test Score
Pupil One 6 Pupil One 5
Pupil Two 7 Pupil Two 6
Pupil Three 8 Pupil Three 6
Pupil Four 5 Pupil Four 5
Pupil Five 6 Pupil Five 7
Pupil Six 7 Pupil Six 8
Pupil Seven 6 Pupil Seven 7
Pupil Eight 5 Pupil Eight 6
Pupil Nine 8 Pupil Nine 5
Pupil Ten 7 Pupil Ten 6
Pupil Eleven 6 Pupil Eleven 8
Pupil Twelve 6 Pupil Twelve 7
Pupil Thirteen 5 Pupil Thirteen 6
Pupil Fourteen 8 Pupil Fourteen 7
Pupil Fifteen 7 Pupil Fifteen 5
Source: Field Survey (2024)
Calculation of Mean and Standard Deviation 101/15=6.73
Mean For Creche 2:
The mean (p) is calculated using the formula: p Creche 2 =

Mean = Sum of observations / Number of observations
For Creche 1:

p Creche 1 =
(6+7+8+5+6+7+6+5+8+7+6+6+5+8+7) / 15 =

(5+6+6+5+7+8+7+6+5+6+8+7+6+7+5) / 15 =
99/15 =6.60
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a big contribution to the practices of education.
Constructivist learning theory is historically received in
root to the early 20th century. Proposals that children
progress through stages of cognitive development and
construct knowledge as they interact with their
environment (Fosnot, 2016) have laid the groundwork for
Jean Piaget's work. Later Lev Vygotsky elaborated on
this, stressing the social nature of learning, proposing the
idea of the Zone of Proximal Development (ZPD), that is
the difference between what a learner is able to do at his
or her own accord and what s/he can do when lectured
and is supported by a skilled partner. Further developed
by Jerome Bruner were these ideas, and he called for
discovery learning and scaffolding to be integral parts of
the learning process (Jonassen, 2021).

Constructivist principles are more or less in frequent
use in contemporary education and it applies to numerous
forms of teaching methodology. An example of
constructivist approach embodied in the Play-Way
Approach is the emphasis on active, hands-on learning of
children through play and exploration. In this method,
children directly become active actors in their learning
process through engendering interest and creativity to
undertake things that interest them. The traditional
structural approach to teaching grammar can also be
viewed within a constructivist framework, as such
pedagogy can provide grained instruction that rely on
developing on existing prior knowledge in order to
scaffold learners' understanding of grammatical concepts
and help them form a more complete concept of each
grammatical point (Kirschner, Sweller & Clark (2016).
The social interactions approach to learning, which is a
basis of constructivist theory, provides the roots from
which to develop the Play Way Approach. This method
is characterized with collaborative activities and playing
with other group members as part of group play which
makes it possible for the children to learn from and with
each other (Mertova, 2016). The social and
communicative nature of teaching grammar especially
comes out strongly in the constructivist approach — the
constructivist approach highlights the role of social
interactions and language in cognitive development —
particularly Vygotsky's theory.

Constructivist learning theory builds on Bruner's
and Vygotsky's ZPD based concept of scaffolding. The
term scaffolding is used to describe the provision of
temporary support structures within temporary structures
to enable learners to progress up the levels of
understanding (Papert, 2020). Structural approach is
highly useful in teaching English grammar, it provides a
step-by-step framework to help young students become
gradually more complex with grammatical structure.
Structured support like this enables learners to learn their
grammatical knowledge systematically so that they get a
well laid core to emerge strong with more advanced
skills. In addition, constructivism focuses on contextual
learning, i.e. knowledge is constructed in meaning
contexts (Prawat, 2016). The Play Way Approach
combines learning in interesting and relevant contexts for
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children, thus letting the learning flow in a natural and
effective way. When children play in an activity, how
they can relate how this activity pertains to what they are
learning, what they are wanting to learn or perhaps what
they should learn, is much better than having children
reading out instructions without meaning. It gives the
benefit of contextualized learning that helps you retain
what you are reading and apply it to real life.

Because the structural approach offers the
scaffolding that is needed coupled with the opportunity
for building knowledge, it is compatible with
constructivist principles. Structural approach emphasizes
systematic instruction and can be adapted to
constructivism by adding construct that focusing on how
learners build on the earlier knowledge to learn new
concepts. This way allows the learner to move from
simple to complex structures, because they understand
grammar more deeply through guided discovery and
through incremental learning. Constructive theory of
learning is at the center of the educational process that is
essential for the structural approach and play way
approach (Windschitl, 2022). On the basis of the
learner’s active engagement and his or her need, these
methods focus on that, in order to increase the learner’s
understanding as well as ability to use English grammar
effectively. A constructivist classroom is one in which
the teacher serves as a facilitator -- she guides and
supports the learner in his or her exploration and
construct of a knowledge. As a result, this study is well
aligned with the Constructivist Learning Theory because
it provides an emphasis on the active, contextual and
socially interactive learning (Vygotsky, 1978). Both
concepts are characteristic for the Play-Way Approach
and for the structural one, but constructivism is a versatile
approach for analysing and evaluating the efficacy of
these lessons. Using the constructivist principles, the
study can provide useful views into how youngsters in
ljebu Ode have formed the way of reasoning about
English grammar in diverse ways of instruction.

3.0 Methodology

Quasi experimental research design was used thus
identifying two groups of creche schools which used play
way and other using structural approach in teaching
English grammar. The grammar proficiency was
measured before and after intervention using pre-tests
and the post-tests, enabling a realistic comparison
between two teaching methods. Since early childhood
constitutes a period which is necessary for language
acquisition, the entire population was made up of all the
pupils in creche schools in ljebu-Ode. A purposive
sampling technique was employed to select 15 students
from each school on the basis of differing teaching
methodology to ensure sufficient numbers to allow for in
depth analysis, making a total of thirty (30) pupils for the
sample, in a teaching exercise that lasted for four (4)
weeks. Structured observation checklists were used to
collect qualitative information on classroom dynamics,
whilst pre-test posttest assessments were used to capture
quantitative data on learning outcomes. The instruments



group. Key factors in the observed improvements were
engagement, creativity and social interaction, and these
were all enhanced through the play-based method.

Brown & Taylor’s (2018) research work looked
at vocabulary acquisition and grammar comprehension in
relation to how structured play activities interact. With 50
preschool children engaged in structured play activities
aimed at improving language skills, a longitudinal study
was performed. For instance, the standard curriculum,
with no additional structured play, serves as a control
group of 50 children. A pre and post intervention
language tests measured language development. We
found that children taking part in structured play
activities saw greater improvements in vocabulary and
grammar comprehension. The conclusion of the study
was that structured play offers an environment that
supports language learning through the means of
combining educational content in playful contexts.
Nguyen & Tran (2019) explored the effectiveness of the
Play-Way Approach in teaching English grammar to
early learners, and assess the efficacy of a traditional
grammar approach. In this experimental study, there
were 80 children divided into experimental or control
groups from four different preschools. Grammar was
taught to the experimental group through the Play Way
Approach and to the control group using conventional
methods. Grammar skills were assessed with a pre and
posttest. It was found that the Play-Way Approach is
better in helping early learners to improve their
grammatical skills. The experimental group of children
thrived in the grammar tests, holding onto and using the
grammatical rules better than did the control group. In
their study, Lee & Kwon (2017) found structured play vs.
unstructured play on language acquisition in very young
children, by examining expressive and receptive
language skills. A randomized controlled trial was
carried out on 100 children aged 3 to 5 years that were
randomly assigned to structured play group, or to
unstructured play group. Standardized language
assessments were used initially at the beginning of a
three-month intervention period and again at the end to
assess language skills. In the play group program,
expressive and receptive language skill gains were more
substantial. The study further found that unstructured
play is not as effective at language development as
structured play activities which are intentionally
designed to meet specific language outcome.

In a study, "Influence of Play-Based Learning on
Literacy and Numeracy Skills in Early Childhood” Wang
& Chen (2016) looked at the effects of play based
learning on literacy and numeracy skills for early
childhood learners, mainly language development. 70
children from two preschools were involved in a mixed
methods approach. The play based learning activities
were performed by the experimental group while the
control group was followed the standard curriculum.
Literacy and numeracy assessments, teacher and parent
interviews were collected as data. It is much more than
what can be achieved in a play-based learning group.
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Children in this group showed marked improvements in
literacy and numeracy skills and substantial
improvements in language development. Results from
interviews of the qualitative data showed that children in
experimental group were more motivated and
enthusiastic to learn. Likewise, the efficacy of the Play-
Way Approach has been compared with conventional
teaching methods to advance the preschool child’s
English language skill (Rodriguez & Smith, 2021). A
comparative design was used in the study with two
groups of preschoolers; one group taught using the Play-
Way Approach and the other with regular methods. The
sample consisted of 60 children and language proficiency
tests were imposed pre and post intervention. Results
suggested that the Play-Way Approach was significantly
superior in increasing English language skills, but
specifically at both grammar and vocabulary acquisition.
Children in the Play-Way group scored higher on the
tests taken and had more frequent use of language in
everyday interactions.

Next, Alvarez and Garcia (2022) investigated the
function of structured play in the development of young
children’s early childhood literacy, including reading and
writing skills. A cohort of 80 preschool children was
divided into two groups: an engaged player who
participated in structured play activities and a free play
player. Reading and writing tests that monitor literacy
development were administered over six months.
Children who played in a structured group, rather than in
a free play group, made significantly better progress in
reading and writing skills. Structured play not only
supports literacy development but also helps with kids'
overall academic readiness, the study showed. Although
there are plenty of studies that attest to the advantages of
play based learning and structured learning for language
development and cognitive enhancement in young
preschoolers, yet little is understood how play-based
learning should be tweaked to optimize language
acquisition, especially in grammar instruction. Previous
studies have found the effectiveness of play based
approaches in improving overall language skills, and
were lacking the explicit study of the role of play based
approaches in grammar acquisition and retention. One
gap in knowledge in this continuum of data analysis,
however, has been the efficacy of a play-based approach
used for English grammar instruction with early learners,
in relation to identifying strategies that improve
acquisition and retention of grammar skills.

2.1 Theoretical Framework: The Constructivist

Theory of Learning

The Constructivist learning theory will suit as a
perfect theoretical framework for study which examines
how effective the Play-Way and the structural
approaches are in teaching and learning English grammar
at selected creche schools in ljebu Ode. One theory is
constructivist theory who advocate that we learn by
creating our own knowledge about the world through the
experience and reflecting on those experiences (Gergen,
2019). And this theory is developed greatly and still has
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In other words, new approaches to language teaching
according to Nkopuruk (2024) and Celce-Murcia (2021)
should encourage each student to develop the cognitive
and social skills necessary to handle the sophisticated
problems of our time and turn them into critical agents
responsible for their own learning. English language
proficiency is crucial for academic success and societal
integration. However, in early childhood education,
particularly in creche schools, the methods employed in
teaching English grammar can significantly impact
learning outcomes. This study aims to assess the
effectiveness of two teaching methodologies, namely the
Play-Way Approach and the Structural Approach, in
enhancing English grammar acquisition among young
learners in creche schools located in Ijebu Ode.

1.1  Statement of the Problem

As crucial early childhood education institutions,
creche schools have a massive role to play in the
acquisition of the English grammar by children.
Nevertheless, a well-known gap exists in the state of
knowledge surrounding the most effective methods to
which have been applied to these configurations. In
conventional creche environment, pedagogical approach
often includes rote memorisation techniques or passive
learning which may not support the needs of active
learning of young children. This incongruity clearly
necessitates going into other teaching methods that are
active with students and give a fine understanding of
grammar concepts. In addition, due to the age and
cognitive abilities of creche pupils, the ways of
memorizing and repetition they used in conventional
methods may not achieve development of their linguistic
skills fully. Subjecting young learners to environments
that challenge their curiosity, promote exploration, and
yield to their natural disposition for playing and
interacting, is precisely what they thrive in.
Consequently, now it becomes imperative to review
pedagogical practices in creche settings as it must shift to
methods that exploit children's natural tendency towards
active learning and experiential ways.

Further, in adopting playful and storytelling, music
and hands on techniques, educators in creche settings can
develop immersive learning experiences based on the
developmental requirements and learning tendencies of
the creche pupils. They do not just help us memorize
grammar concepts, but rather create a love for learning
the language in an early age. Additionally, in scaffolding
the learning experiences within the sociocultural context
of the creche environment, educators create a rich
linguistic ecosystem, where children can explore,
experiment and make meaning together. All these raise
questions in relation to the teaching of English grammar
in creche schools; hence, in view of these concerns, the
resort to alternative methodologies for the teaching of
English grammar in creche schools stems from the fact
that conventional methods are incapable of satisfying the
requisite of young children. For this reason, this paper
seeks to measure the efficiency of two teaching strategies
that is, the Play-Way Approach and the Structural
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Approach for the excellent improvement of English
grammar understanding among young learners at creche
schools in ljebu Ode. In accepting pedagogical strategies
that focus on the active engagement, experiential
learning, and sociocultural relevance, educators, then,
can construct enriching linguistic experiences that
establish a solid bedrock for children’s language
development and eventual lifelong learning.
1.2 Aim and Objectives of the Study

This study intends to assess the effectiveness of
Structural and Play-Way approaches when teaching and
learning English grammar in selected creche schools in
ljebu-Ode township. However, the specific objectives
include:

. To evaluate the effectiveness of the Play-Way Approach

in teaching English grammar among creche school
students in Ijebu Ode township.

. To assess the effectiveness of the Structural Approach in

teaching English grammar among creche school
students in Ijebu Ode township.

iii. To compare the learning outcomes achieved through the

Play-Way Approach and the Structural Approach.

. To identify the strengths and weaknesses of each

methodology in facilitating English grammar
acquisition among young learners.

1.3 Research Hypotheses
The study will be guided by the following
hypotheses:

Hoi: There is no significant difference in the English
grammar achievement of creche school students
taught using traditional methods (structural)
compared to those taught using the Play-Way
Approach for Creche 1.
There is no significant difference in learning
outcomes between the Play-Way Approach and the
Structural Approach for Creche 2.
Literature Review

A number of scholars have expended efforts in
carrying out studies on the effectiveness of Play-Way and
Structural Approaches in the teaching and learning of
English grammar. However, this section shall explore
some of such studies, the findings, and implication to the
present study. Smith and Jones (2020) in a study entitled
"Comparative Analysis of Play-Based Learning and
Traditional Teaching Methods in Early Childhood
Education”, sought to compare the effectiveness of play-
based learning and traditional teaching methods in early
childhood education, particularly in language acquisition
and cognitive development. The researchers employed a
quasi-experimental design with two groups: one
experiencing play-based learning and the other subjected
to traditional teaching methods. There were two groups
of 60 preschool children each included in the sample.
This was gathered through observation, standardized
language tests and cognitive development assessments
over a six-month period. But the study still found that
children in the play-based learning group displayed
markedly better improvements in language skills and
cognitive development than the traditional teaching

Hos:

2.0



correctness that is necessary in any communication
(Brown & Taylor, 2018).

Therefore, learning strategies are a blend of formal
and fun procedures in the integrating process. For
example, when explaining verb conjugations, which refer
to the structural approach element, teachers can use
games, songs and storytelling, which belongs to the Play-
Way Approach in the classroom. This mixed-style
intervention can be especially beneficial at the
developmental stage of learning where students’
attention has to be constantly reinformed, and
understanding re-established (Wang & Chen, 2016). It is
possible to plan to use a particular activity whereby
linguistic patterns are incorporated as children play
before organizing special activities that would hone the
ideas presented. In the present study, it is proposed that
by synthesizing the Play-Way Approach and the
Structural Approach, a more stimulating and beneficial
learning process can be achieved. When integrated
together along with the appropriate blending of the two
approaches, the teaching and learning process can be fun
as well as academically productive. The use of both
strategies also benefits different learners by catering for
their learning modes / profiles and making sure that
learners not just find learning interesting, but are also
adept in the language (Smith & Jones, 2020). As the said
kinds of approaches have been proved by research, the
consequent cognitive benefits include improvements in
learners’ mental abilities as well as their knowledge
acquisition and recall, not mentioning the beneficial
impact on perceptions towards learning.

Although the Play Way Approach and the Structural
Approach can have some potential benefits to some they
can also be challenging to bring together. The big
challenge is how to make sure the “‘playful” does not kill
need for systematic learning. Play must be carefully
designed such that it is purposeful while still engaging
and closely related to objectives (Fredricks, Blumenfeld
& Paris, 2014). Educators may additionally need training
to ready to combine the methodology, since it includes a
move from customary educating rehearses to
progressively dynamic and adaptable methodology. The
educational context also affects the implementation of an
integrated approach successfully. However, due to class
size, resources, or teacher and student’s educational
background, this approach may not be effective. Material
and training resources may be difficult to put in place in
resource limited settings (Nguyen et al., 2019). In the
case where standardized testing and measurable
outcomes have high priority, the structural approach may
prevail, prohibiting play-based learning (Lee & Kwon,
2017). Importantly, success depends on its adaptation to
best fit the needs and constraints of a particular
educational environment. The appearance of the Play-
Way Approach and the Structural Approach as such is
quite a milestone in the educational practice. All of the
methods have their own specific principles and their own
strengths, that come individually to support the learning
process. The Play-Way Approach encourages natural,
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enjoyable learning through play, and with this, develops
the entire aspect of the child and keeps him or her
engaged. The structural Approach is systematic, rigorous
in its treatments of language structures, wherein the
grammar is correct and the language knowledge is basic
(Lee & Kwon, 2017). When these methods are
interwoven, educators can produce a well-balanced and
successful educational product that meets the different
needs of learners. However, the challenges associated
with this integrative approach open up a perennial
promise for improving the quality of education and
creating a love for learning that lasts a lifetime.

The Play-Way Approach is a pedagogical approach,
which integrates learning through play activities, which
satisfy the developmental needs and interests of young
learners. For example, as, in case of grammar learning for
creche pupils, this approach focuses on creating such
ambience in which language, in the form of grammar, is
learned naturally especially after playing with the
children, storytelling, singing and creative activities in
which grammar concepts are indirectly taught to the
children so that they learn in a most enjoyable and
interesting way (Malik, Altaf & Gull, 2020; Wang &
Chen, 2016). Teachers might instead infuse grammar
features into educational games such as a treasure hunt
during which children look for objects that are described
using prepositions, or in role playing scenarios that
require the use of various verb tenses. The Play Way
Approach centres on immersing pupils in interactive
experiences which promotes language growth naturally
as children learn grammar concepts intuitively by
navigating their way through various playful
experiences. In contrast, the structural approach to
grammar learning employed by Zhou & Niu (2015) is
based on a more systematic, formal grammar learning
method with explicit instruction and practice of
grammatical rules and structures. This approach is based
on breaking down the grammar concepts into
manageable units and presenting them sequentially to the
children, lesson contents may include drills, exercises
and worksheets that reinforce particular grammar rules,
such as sentence structure, parts of speech, and syntax
(Matamoros-Gonzalez, Rojas, Romero, Vera-Quifionez
& Soto (2017).

The structural approach involves using visual aids,
charts and manipulatives to show grammar concepts and
for hands on learning. While this method may appear
more traditional compared to the play-way approach, it
offers a structured framework for young learners to build
a solid foundation in grammar skills. Through the
systematical introduction and practicing of grammar
rules, the structural approach helps creche pupils develop
language proficiency and lays the groundwork for their
future language acquisition and literacy skills.
Nevertheless, it is believed of this study that instead of
focusing solely on teaching a language to their students
in a rapidly changing world, language teachers should
urge them to think critically about the emerging problems
of the world such as environmental and social concerns.
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Background Issues

Teachers in the early 1900s created the Play-Way
Approach in reaction to the inflexible, mechanical
teaching techniques of the day. Building on the
educational ideas of Friedrich Froebel, who popularized
the Kkindergarten system worldwide, and Maria
Montessori, whose method prioritizes child-centered
learning, Henry Caldwell Cook further developed this
strategy. Cook's 1917 book, The Play Way, offered a
thorough analysis of teaching via play.

He has a thorough knowledge of both Montessori's
emphasis on learning via hands-on activities and
autonomous work, as well as Froebel's view of
kindergartens as play-focused learning environments
(Richards, 2021). The foundation of the Play-Way
Approach is the belief that play is essential to a child's
growth. It views play as an essential way toengage with
the environment rather than only as a kind of relaxation.
Children build information, investigate the environment,
and participate in practical and cognitive tasks via play,
all of which help them develop critical social and
cognitive abilities. In promoting active participation,
creativity, and teamwork, this approach fosters a learning
atmosphere that piques attention and maintains it
(Akhtar, 2012). Instructors that employ the Play-Way
Approach create curricula that include play into a variety
of educational activities. Dornyei (2019) highlights
drama, storytelling, games, and hands-on creation
experiences as a few examples of approaches that are
meant to make learning engaging and relevant.
Nevertheless, blocks, for example, can help children
grasp mathematical ideas, while dolls and toys can help
children learn languages. This method also
acknowledges that children learn better when they are
having fun, which improves enrollment, mastery, and
information retention over the long run. Its advantages
are widely known in early childhood education, where
research has demonstrated that it improves kids' attitudes
toward learning, social skills, and problem-solving
ability (Oxford, 2011). Furthermore, the Play-Way
Approach promotes inclusion and diversity in the
classroom by accommodating a range of learning
preferences.

The Structural approach to language teaching
especially as applied to the teaching of English grammar
found prominence in the middle of the 20th century. This
was due to the influence of other linguists, especially
Leonard Bloomfield, and structural linguistics
movement, which encouraged systematic scientific
investigation of language structures (Long, 2017). This
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approach was later on advanced and incorporated in the
language teaching  methodologies  which  are
characterized by the spots or regularities in the language
used (Harmer, 2017). The Structural Approach was a
reaction to the more liberal and naturalistic approaches to
language learning in the classroom to offer more
formative approach. The Structural Approach of
language Teaching and learning was developed on the
belief that language had a fixed number of Structures that
could be taught and learnt. This method can be described
as grammatical-linguistic because it focuses on Rules and
patterns of acquired language. Other principles include
the presentation of language content in linear fashion
where the idea is inculcated in the learner in the
increasing order of form (Gu, 2013; Long, 2019). For
Allwright (2014) the approach has it that the
developmental focus should remain in syntax and
morphology with an understanding that the learners
master simply elementary foundations of the language
before moving to intermediate and advanced level.
Structural Approach in practice therefore entails the
organization of curriculum in a very structured manner,
this approach to language acquisition covers different
steps in which students are taught structures of language.
In order to reinforce learnt attitudes, this frequently
entails the use of pattern drills, sentence repetition, and
substitution exercises. For instance, learners might use
the verb tenses through formation of sentences in order
to fix in their mind various grammatical forms a
particular verb may take (Alvarez and Garcia, 2014).
However, it has been most useful in instances where the
method has to be systematic and precise and this is
whether it is in teaching English to learners who are
learners who have another first language. Thus,
facilitating the organization of information for learners
and ensuring that there is a clear structure and expected
patterns, which may be particularly helpful for the
development of building basic language knowledge (Lee
& Kwon, 2017). Despite the fact that the Play-Way
Approach and the Structural Approach are not
significantly dissimilar when on their own the two
concepts are actually best used with one another in mind.
The main advantage of the Play-Way Approach is that
students in their early age possess the desire to learn and
participate in interesting and creative play. This has great
benefits to development as it fosters comprehensive
development of the child focusing on the cognitive,
social as well as the emotional domain. On this hand the
Structural Approach provides the clear-cut, sharp edge
necessary for teaching the structural or the formal part of
language enabling the learner to acquire the grammatical
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Abstract

Obijectives: This study set out to compare the effectiveness of the Play-Way and
Structural Approaches in the teaching of English language grammar to young
learners in selected creche schools in ljebu-Ode township.

Methodology: The study employed a quasi-experimental design. Two groups of
fifteen pupils each, were selected using a purposive sampling technique. However,
in a lesson which lasted for four weeks, pupils in the first group were taught aspects
of the English grammar using the Play-Way Approach — an approach that
emphasises play-oriented instructional methods. Similarly, others were also taught
using the Structural Approach - an approach that focuses on grammar rules and
structures. Consequently, the effectiveness of both approaches was assessed
through pre-test and post-test evaluations.

Results: Findings revealed that the Structural Approach was more effective for
teaching English grammar to créche students in ljebu-Ode township compared to
the Play-Way Approach. While the Structural Approach demonstrated greater
effectiveness in improving grammar proficiency among young learners in this
study, the Play-Way Approach still held potential for other aspects of language
learning, such as motivation and engagement.

Conclusion: Therefore, on this premise, the study concluded by recommending
that a combined teaching strategy that integrates the systematic framework of the
Structural Approach with the creativity and engagement of the Play-Way Method
be adopted going forward. Regardless of that, the success of such approaches also
depends on adequate resources and teacher training to create effective learning
environments.

Keywords: Creativity, Faculty Staff, Heads of Departments,
Universities, University Deans.

Jordanian

O A ey Aadl) 200 98 ()0 (A (g ) grgiall g ol ARy jhat afs
) Baly 8B jlida Ailaa (i jlaa

369






Volume 21, No. 3, Muharram 1447 H, Sep. 2025

TABLE OF CONTENTS

Articles in Arabic

The Predictive Ability of Thinking Styles in Psychological Capital among Female University
Students

255
Hadeel Ahmed abu tarieh, Jaafar Kamel Al-Rababaah
Kindergarten Children’s Embarrassing Questions and Response’s Methods from Parents’
and Teachers’ Points of View 269
Maha Mohammed Alzahrani, Sama Fouad Khomais
Content Analysis of Omani Developed Science Curriculum for Grades (1-6) in Terms of
STEM Standards 285
Atiya S. ALHamediyah, Mohammad M. Al-Gaseem, Ali H. Al-Shuaili
Proactive Personality and Its Relationship with Academic Boredom Among Students of Irbid
University College 305
Abed alnasser Ahmad Alazzam, Abdullah Abdel-Karim Al Shogran, Mahmoud Hasan Ajlouni,

Mohamed Khalifeh AlShraideh, Ibrahim Abdalmajeed Tha'laby

Research Trends for Gifted Care in the Hashemite Kingdom of Jordan: A Systematic Review
of the Literature 2014-2024 317
Ahmad Rababah
False Memory and It’s Relationship to Psychological Well-Being among Yarmouk University
Students 331
Rami A. Tashtoush, Ramiz B. Albattran
Body Image and its Relationship to Life Orientation among Female Fitness Center

351
Ali Saleh Jarwan, Tasneem Mohammad Amoorah, Doha Firas Almomani
Examining the Effectiveness of Play-Way and Structural Approaches in the Teaching and
Learning of English Grammar among Selected Creche Schools in Ijebu-Ode Township 369

Nkopuruk, Imikan N




Publication Guidelines
Manuscript Organization

Abstracts and Keywords

All manuscripts must include identical abstracts in Arabic and English, each structured as one paragraph
with a word count of 150-200 words. Abstracts should be organized as follows:

e Obijectives: Define the primary aim of the research.

e Methods: Describe the methodology and tools used (e.g., surveys, interviews, analytical
frameworks).

e Results: Present the key findings concisely.

e Conclusions: Highlight the main insights and implications.

Immediately after the abstract, authors must include 3 to 7 keywords in brackets. Keywords should be
specific, relevant, and avoid vague or plural terms to improve visibility in academic databases.

Note: Arabic submissions must be accompanied by an English abstract and keywords, and English
submissions must include an Arabic abstract and keywords.

Manuscript Length and Formatting

e Total word count, including figures, tables, drawings, and appendices, must not exceed 8,000
words (A4 paper size).

e Figures and tables should be placed within the text with clear and descriptive captions.

Manuscript Structure

To ensure clarity and uniformity, manuscripts should follow this sequence:

Introduction: Present the theoretical framework and review of related literature.

Statement of the Problem: Define the research problem, questions, or hypotheses.

Significance of the Study: Explain the relevance and contribution of the study.

Study Limitations (if applicable): Outline any research constraints.

Definitions of Concepts and Terms: Clarify key terms and constructs.

Methodology: Describe the research design, population, sample, instruments, procedures, and

analysis techniques.

Results and Discussion: Present findings and interpret them in light of existing research.

8. Conclusions and Recommendations: Summarize insights and suggest directions for future
research.

9. References: Include a complete and properly formatted list of all sources.

cuakrwpE

~

Citation and Referencing Guidelines

All citations and references must follow the APA Style (7th Edition).

e In-text citations use the format (Author, Year). Include page numbers for direct quotes.

e Reference list should be alphabetical by the author's last name and chronological for multiple works
by the same author.

e For same-year publications by the same author, use letters to distinguish them (e.g., 2021a, 2021b).

For full guidelines, refer to: APA Style | Cornell APA Help




Online ISSN: 2303-9574; Print ISSN: 1814-9480

Jordan Journal of Educational Sciences (JJES) is a distinguished international journal committed
to advancing scholarly research in the field of education. As a double-blind, peer-reviewed, open-
access publication. JJES is entirely free of charge for authors and readers, ensuring unrestricted
access to high-quality educational research without publication fees. JJES has been
disseminating high-quality research both online and in print since its inception in 2005. JJES has
officially discontinued its print version as of January 2025. Since January 2025, the Jordan
Journal of Educational Sciences (JJES) has transitioned to an online-only publication format. The
journal is published by the Deanship of Research & Graduate Studies at Yarmouk University, a
leading academic institution in Irbid, Jordan. It operates with the esteemed support of the Higher
Scientific Research Committee of the Ministry of Higher Education & Scientific Research in
Amman, Jordan, reinforcing its commitment to academic excellence. JJES follows a rigorous
publication schedule, releasing meticulously curated issues quarterly in March, June, September,
and December, ensuring a continuous contribution to the global educational discourse.

The Jordan Journal of Educational Sciences (JJES) is committed to the principles of open access,
ensuring that all published research is freely available to readers worldwide without subscription
or access fees. By adopting an open-access model, JJES promotes the unrestricted dissemination
of knowledge, fostering academic collaboration and advancing research in Educational Sciences.

Aims & Scope

JJES publishes genuine scientific research that received worldwide in the field of Education.
Exchange educational knowledge and experts among researchers in the field.

Strengthen the cooperation and coordination between local, regional, and international
researchers.

Help in solving educational field problems through action research.

The Journal Policy

1- The Journal publishes the scientifically accepted research in a range of educational sciences
disciplines.

2- The Journal publishes scientific research that meets the criteria of originality, rigorous methodology
with significant scientific insights. .

3- The Journal calls for a percentage of similarity of no more than 25%. for the research to be
considered for review and possible publication.

4- In the event of a violation of the rules of scientific integrity and research ethics, the Journal shall
notify the institution to which the researcher belongs, so that administrative and legal actions may
be taken against him or her.

5- The Journal does not consider research papers that violate its publishing guidelines.

6- The Journal does not charge any fees for reviewing papers or publishing them.

r4 Crossref



EDUCATIONAL sciences

An International Peer-Reviewed Research Journal

Volume 21, No. 3, Muharram 1447 H, Sep. 2025

ADVISORY BOARD

Prof. Yousef Mohammad Sawalmeh
Yarmouk University, JORDAN
Email: yousefs@yu.edu.jo

Prof. Mohammad Slameh Al-Rsaaie
Al-Hussein Bin Talal University, JORDAN
Email: rsaaie@ahu.edu.jo

Prof. Abdulnaser Mosa Al-Qarraleh
Mutah University, JORDAN
Email: dr_naser_musa@mutah.edu.jo

Prof. Rateb AL-Soud
University of Jordan, JORDAN
Email: rsaud@hotmail.com

Prof. Sohail Mahmoud Al-Aasasfeh
Hashemite University, JORDAN
Email: sabash@hu.edu.jo

Prof. Mohammad Abdulrahman Al-Twalbeh
Arab Open University, JORDAN
Email: m_tawalbeh@aou.edu.jo

Prof. Ahmad Sulaiman Bni Ahmad
Yarmouk University, JORDAN
Email: Audeh@yu.edu.jo

Prof. “Mohammad Amin” Hamed Al-Qudah
Jordan University, JORDAN
Email: mo.qudah@ju.edu.jo

Prof. Sulaiman Ahmad Al-Qadere
AL al BayrUniversity, JORDAN
Email: algaderee@yahoo.com

Prof. Omair Safar Alghamdi
Al Baha University, Saudi Arabia
Email: oalghamdi@bu.edu.sa

Prof. No’man Al-Mosawi
University of Bahrain, Pahrain
Email: nalmosawi@hotmail.com

Prof. Saleh bin Salem Albosaeidi
Sulatan Qaboos Univdersity, Sultanate of Oman
Email: asad@squ.edu.om

Prof. Nawaf Mala’ab Al-Dufairy
College of Basic, KUWAIT
Email: Nwaf070@hotmail.com

Prof. Majdi Ali Al-Zamel

King Saud University, Palestine
Email: mzamel@qou.edu

Prof. Shaikhah Al Taneijy

United Arab Emirates University, UAE
Email: shaikaha@uaeu.ac.ae

Jordan Journal of Educational Sciences

Prof. Sami Tebbeb
Monastir Univesity, TUNISIA

Email: tebbebsami@yahoo.fr

Prof. Ali Watfa
Damascus University, SYRIA
Email: watfaali@hotmail.com

Prof. Sa’d Al-Deen Bo-Thal
Khemis Miliana University, Al-Jeria
Email: s.boutebal@univ-dbkm.dc

Prof. Ruba Bataineh
Yarmouk University, JORDAN
Email: rubab@yu.edu.jo

Prof. Ali Al-Gamal
Ain Shams University, EGYPT
Email: alialgamal1741963@gmail.com

Prof. Soma Boujaoud
American University of Beirut, Lebanon
Email: boujaoud@aub.edu.lb

Prof. Anila Kamal
Quaidi-i-Azam University, Pakistan
Email: dranilakamal@gmail.com

Prof. Fernando MaestU
Complutense University of Madrid, Spain
Email: fmaestuu@psi.ucm.es

Prof. Akila Dbichi
Paris 8 University, JORDAN
Email: Dbichi.akila@hotmail.fr

Prof. Tunku Badariah

International Islamic University, MALAYSIA
Email: tbadariah@iium.edu.my

Prof. Amany Saleh

Arkansas State University, USA

Email: asaleh@astate.edu

Prof. Ali Ayten
Marmara University, TURKEY
Email: aliayten@marmara.edu.tr

Prof. Maryam AL-Falasi
Qatar University, QATAR
Email: malflassi@qu.edu.qa
Prof. Fadhil Ibrahim
University of Mosul, IRAQ
Email: fadhil_online@yahoo.com

Prof. Othman Omayman
Elmergib University, LIBYA
Email: omayman.othman @yahoo.com



7

'

-

The Hashemite Kingdom of Jordan Yarmouk University

Jordan Journal of

EDUCATIONAL scences

An International Peer-Reviewed Research Journal Funded by the
Scientific Research and Innovation Support Fund, Higher Council for
Science and Technology

Volume 21, No. 3, Muharram 1447 H, Sep. 2025

Jordan Journal of



Jordan Journal of

EDUCATIONAL sciences

An International Peer-Reviewed Research Journal

Volume 21, No. 3, Muharram 1447 H, Sep. 2025

Jordan Journal of Educational Sciences is a peer-reviewed, open-access international academic journal
published by the Deanship of Scientific Research and Graduate Studies at Yarmouk University, funded by the
Scientific Research and Innovation Support Fund, Higher Council for Science and Technology (HCST), Amman,
Jordan

The journal publishes original and high-quality research in the field of educational sciences and adheres to
internationally recognized standards of academic peer review, publication ethics, and open-access principles.

The journal is indexed in the following databases:
*Ulrich International Periodicals Directory *EBSCO Databases
eIslamic World Science Citation Center (ISC) «Crossref < Arab Citation & Impact Factor (ARCIF)

EDITOR-IN-CHIEF: Prof. Fawwaz Ayoub Momani
Faculty of Educational Sciences, Yarmouk University, Irbid, Jordan.
Email: fawwazm@yu.edu.jo

Editorial Secretary: Sura Ahmad Asad
EDITORIAL BOARD:

Prof. Hani hatmal Obeidat Prof. Firas Ahmad Al-Hamouri

Faculty of Educational Sciences, Yarmouk University, Faculty of Educational Sciences, Yarmouk University,
Irbed, Jordan. Irbed, Jordan.

Email: Hani.o@yu.edu.jo Email: hamouri@yu.edu.jo

Prof. Omar Hussein Alomari Prof. Mutasem Mohammad Akour

Faculty of Educational Sciences, Mutah University, Faculty of Educational Sciences, Hashemite University,
Al-karak, Jordan. Al-Zargaa, Jordan.

Email: Omari_mutah@yahoo.com Email: mutasem@hu.edu.jo

Prof. Ibrahim Ahmad EI-Share’ Prof. Mahmoud Hamid Almigdadi

Faculty of Educational Science, University of Jordan, Faculty of Educational Sciences, Al al-Bayt University,
Amman, Jordan. Mafraq, Jordan.

Email: i.shara@ju.edu.jo Email: malmigdadi@aabu.edu.jo

English Language Editor: Prof. Dina AbdulHameed Al-Jamal,
Arabic Language Editor: Prof. Raed Mahmoud Khdeer

Typing and Layout : Sura Ahmad Asad,
Manuscripts should be submitted through the journal website at: https://jjes.yu.edu.jo/index.php/jjes/index
Contact: Prof. Fawwaz Ayoub Momani
Editor-in-Chief
Jordan Journal of Educational Sciences
Deanship of Research and Graduate Studies

Yarmouk University-Irbid-Jordan
Tel. 00 962 2 7211111 Ext. 3208
E-mail: jjes@yu.edu.jo
Yarmouk University Website: http://www.yu.edu.jo

Website: https://jjes.yu.edu.jo/index.php/jjes/index








